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Glossary 
AIDS   Acquired Immunodeficiency Virus 
 
ARRC   Asia-Pacific Regional Resource Centre for Human Rights 
 
DRD     Declaration of the Right to Development 
 
ECOSOC  United Nations Economic and Social Council 
 
ESC      Economic Social Cultural 
 
ICO       International Catholic Organisation 
 
IDP   Internally Displaced Persons 
 
ILO       International Labour Organisation 
 
INTERFET  International Force East Timor 
 
GDP     Gross Domestic Product 
 
HDP     Human Development Project 
 
HIV     Human Immunodeficiency Virus 
 
MDG     Millennium Development Goals 
 
NGO     Non-governmental Organisation 
 
OECD   Organisation for Economic Co-operation and Development 
 
STI      Sexually Transmitted Infections 
 
TB       Tuberculosis 
 
UN       United Nations 
 
UNDP  United Nations Development Program 
 
UNHCR  United Nations Commissioner for Refugees 
 
UNICEF  United Nations International Children's Emergency Fund   

a.k.a. United Nations Children's Fund 
 
YCS      Young Catholic Students 
 
IYCS   International Young Catholic Students  
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Background 
 
The IYCS, as an international Catholic student movement, has developed a Global Campaign ‘Fight 
Poverty – Build Peace’ to respond to the growing need for students to develop a global consciousness and 
concern for their fellow students. This campaign is a response to the need for global solidarity and action, 
in a world that is becoming more and more interconnected, yet less and less interdependent.  
 
It is vital for students in today’s global context to reflect on issues that concern them and understand how 
their local realities are interconnected to the realities of their fellow students in other parts of the world. 
 
Awareness needs to be raised amongst students globally about the 8 Millennium Development Goals 
(MDG’s) of the United Nations that our governments committed to fulfilling and students need to be 
actively engaged in their communities to ensure that they are achieved. 
 
‘Fight Poverty – Build Peace’, is a call to students all over the world to actively engage in their local 
communities, to take action on issues that are limiting development and going against the rights of their 
fellow students and other young people. It is also a call for society to recognize the concerns of students 
and to support them in their struggles by acknowledging them as important contributors to society.  
 
Although the campaign may sound broad with its slogan ‘Fight Poverty – Build Peace’, it in fact aims to 
address specific issues in relation to student poverty and the need for just peace.  

 
 
Overall objectives of the Campaign 

• To help students develop a global consciousness and understanding of global issues and realities, 
especially the fact that issues of poverty and peace are human rights issues and therefore require 
collective action for all peoples to live in dignity in accordance to the United Nations Human Rights 
Standard.  

• To raise awareness amongst students that their local concerns and experiences are interconnected 
with other students throughout the world 

• To inform students about the United Nations Human Rights Standards and demonstrate how these 
standards can be used as tools to fight poverty and build peace. 

• To inform students about the Millennium Development Goal’s and encourage them to take action in 
their local communities to ensure that these goals are achieved 

• To encourage students to take action both individually and collectively in their local communities 
and to help them in identifying and understanding the connection between the local and global 
reality 

• To raise awareness amongst students of the importance of being active citizens, struggling for the 
rights and dignity of  all students 

• To unify and strengthen the voice of YCS members throughout the world on issues affecting 
students globally 
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What does it mean to campaign and why should IYCS campaign? 
A campaign is when an individual or a group of people exert themselves continuously and vigorously to 
advance a specific issue or to achieve a particular goal or engage in advocating for a certain cause or 
person. They are normally aimed at achieving a very specific goal and can be very effective as they target 
the root cause of the problem and can involve a large number of people. Campaigns can involve small-
scale symbolic actions or more organised lobbying of political powers. 
 
Campaigning is important because it starts with the individual (that is you!) – and what you can do to 
make a difference to the world around you. A central aim of the IYCS is to tackle the root causes of the 
injustices faced by students and others in our world. Unless we challenge the causes we can never hope 
to beat poverty and ensure peace.  
 
IYCS is committed to eradicating injustice and inequality and it does this in a range of different ways, and 
campaigning to expose the root causes of issues affecting students is just one of them. Campaigning on 
particular issues is a very specific action that can have tangible results in terms of awareness and change. 
 
As a global movement IYCS can have a strong impact by uniting at all levels and joining together with 
other like-minded-organisations to advocate on issues effecting students and press those with political 
power to use it, and to change the international rules and systems that continue to promote the injustices 
we witness in our world.  
 
For example, between 1970 and 2002 Africa received $540 billion in loans. Despite the fact that over that 
same period, African countries paid back $550 billion—$10 billion more than the original loans—at the end 
of 2002 they still owed another $293 billion.  
(The Debt crisis- http://www.data.org/whyafrica/issuedebt.php) 
 
 
How can you get involved in this campaign? 
• By using this campaign kit as a guide to reflect with your peers on the key issues of the campaign and 

to help you identify what actions you can take 
• By taking concrete actions, both individually and collectively at the grass-roots level 
• By networking with other like-minded organizations in the struggle for the rights and dignity of 

students 
• By influencing local, state, national and international government policies, especially in relation to the 

implementation and achievement of the MDG’s 
• By advocating and lobbying on specific issues on local, national, regional and international levels 
• By contacting your local YCS group or national office to find out more about what YCS is doing in your 

country.  
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 About the IYCS 
 
 
How IYCS has evolved . . .  
The International Young Catholic Students (IYCS) has its roots in the development of several YCS national 
movements in the late 1920’s, which grew in the spirit of the Specialised Catholic Action movements that 
were inspired by Joseph Cardijn (the founder of the Young Christian Workers). The International 
Coordination was established in 1946 in the wake of the Second World War.  
 
An International Movement present in 7 continental regions (Africa, Asia, Europe, the Middle East, Latin 
America, North America and the Pacific). The movement is coordinated at the local, diocesan, national, 
regional and international levels with a membership of millions of secondary and university students in 85 
National movements around the world. 
 
A Formative Student Movement aimed at transforming themselves and the society they live in. Rooted in 
a spirituality of reflection and action, IYCS believes that it is especially through a “Review of Life” process 
using the “see-judge-act” method that God is discovered more deeply, even though a variety of 
methodologies is used within the movement.  
 
A Lay Movement that promotes active participation of students in the life of the Church. IYCS is an 
International Catholic Organisation (ICO), recognised by the Holy See. Through this engagement with 
various departments of the Vatican and with Bishops at all levels, the voice of students is enabled to be 
heard within the Church and to contribute to its growth. IYCS is also open to students of other faiths, and 
actively promotes ecumenical and inter-religious dialogue. 
 
A Movement Engaged in Global Issues playing an active role within the United Nations (UN) system. IYCS 
received special consultative status with the UN Economic & Social Council (ECOSOC) in 1998 and 
operational relations with UNESCO, and makes interventions and lobbies particularly on issues concerning 
youth, education, human rights, development and gender. IYCS is also present in other gatherings and 
debates in civil society e.g. World Social Forum. 
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IYCS Commitment to the Millennium Development Goals (MDG’s) 
Each of the eight MDGs’ are interconnected by the phenomenon of social, economical and cultural 
understanding. Since 2000, when the agreement by the governments of the world to the Millennium 
Development Goals (MDGs) took place, IYCS has played a key role in promoting and educating young 
people especially students around the world on the importance of the MDG’s. In 2006 IYCS signed a 
Memorandum of Understanding with the MDG’s campaign, as a sign of the movements’ ongoing 
commitment to working towards the promotion and achievements of the goals.  

Our Responsibility: To enhance ways for students to take action on the MDGs at the National and Regional 
level IYCS believes that we have the responsibility to: 
 

1. Promote awareness on the MDG’s: it is very important that the MDGs are understood on the 
grassroots levels as they are the key players in implementing the fruits of the goals, therefore 
raising the attention of students, as well as the national and regional coordinations to the MDGs in 
general and encouraging them to examine how their governments are responding. 

2. Transmit the importance of MDG’s: encourage and assist students on all levels of the 
movement to critically reflect on the MDGs and their moral and ethical dimensions. 

3. Create global campaigns related to MDG’s: helping students on all levels of the movement to 
discover personal and collective actions on the MDGs, to in turn develop global actions related to 
the MDGs. 

 
IYCS Focus Areas in Relation to the MDG’s: Keeping in mind the holistic nature of the MDGs, IYCS at the 
international level will continue to focus on education issues, poverty eradication, promotion of peace, 
environmental sustainability and awareness of HIV/AIDS. As a result, Goals 1, 2, 3, 6, 7 and 8 will be 
areas of importance for our members. At the regional and national levels, IYCS will take on different 
focuses to meet the specific challenges faced at those levels.  
 
IYCS recognizes that the MDGs are not the only ‘solution’ to the problems facing our world, however we 
do believe that the MDGs provide us all with an opportunity to transform the world into a more just place, 
therefore we have a responsibility to ensure that we continue to promote the MDGs at all levels of the 
movement.  
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How to use this kit? 

1. The Fight Poverty - Build Peace Resource Kit is a publication that aims to raise awareness on key issues 
going against basic human rights and to provide some advocacy strategies for inspiring action and the 
promotion and protection of the dignity of all human beings. 

 
2. This kit is designed to be used by students, teachers, animators, government people, researchers, civil 

servants, NGOs and civil society, and other stakeholders, to reflect on local issues with a global 
perspective, in order to develop concrete responses.  

 
3. As this resource is not exhaustive of knowledge and skills, those using the kit are encouraged to do 

additional research and adequate preparation before performing the activities. A CD containing all the 
printed material is enclosed to enable those using the kit to adapt the resources to their own needs and 
realities. 
 

4. The kit is divided into 5 major parts. Each part is presented in the form of knowledge based approach to 
the campaign and the tools necessary to support and enhance the content of the resource kit. Section 1 
deals with the concept of Human Rights and provides an understanding of its different dimensions. 
Subsequently Section 2 deals with the reality of student poverty. The characteristics of global poverty 
such as migration, a lack of integral education and exploitation are also further expounded upon in this 
section, with suggestive reflections and activities on how to fight poverty. Section 3 deals with another 
condition necessary for the existence of human rights: peace, explains its importance and offers a 
detailed examination on how to build a just peace environment. Section 4 and 5 complement the 
previous sections by providing further information on how to develop action plans, presenting the global 
socio-economic objectives of the world’s governments over the next decade, and suggesting a 
compendium of useful resources. 

 
5. The knowledge and skills used in the kit were already tested in several pilot projects of IYCS and ARRC 

and were found to be suitable for different target audiences. Other student organisations are also 
invited to use the kit. For any feedbacks, see point 10. 

 
6. Users of this kit are encouraged to adjust the activities and knowledge given according to the context, 

element of time, age and background of the participants, and relevance of the topic to them. They are 
also encouraged to designate a facilitator to direct the group activities in this kit. 

 
7. In as much as the making of this kit is giving considerable attention to the ethical and cultural 

sensitivities of people and their communities, users are also encouraged to explore, create and/or apply 
other ethically and culturally relevant activities, in the sessions and during the implementation of the 
campaign. 

 
8. Some of the activities in the kit are designed to be participatory, and encourage participants to develop 

their own ideas on taking the campaign forward. 
 

9. At the end of any of the activities of the campaign using the kit it is important to note possible action 
points that people or participants may wish to undertake as a result of the reflections. Similarly all 
actions or activities that are a result of the resource kit should be carefully noted and communicated to 
the International Secretariat of the IYCS.  

 
10. The kit is not prescriptive and feedback is most welcome in the use of the resource material. Please 

communicate all feedback to the producers of this resource kit, the IYCS International Secretariat, 
which will process it for future youth and student-orientated programmes.  
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Understanding 
Human Rights 
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Human Rights & Development: The International Framework  
 
The exercise of combining rights with development is a process that is no longer in its infancy. There has 
been a growing recognition that human rights are crucial to the work of the entire United Nations (UN) 
system, and lately this consensus has also included the field of development. The inter-dependence 
between human rights and development finds currency in many quarters and more significantly in 
international law. A human rights based approach takes its mandate from the numerous treaties, 
conventions and declarations from the UN Charter onwards that have repeatedly affirmed that human 
rights are intrinsic in the very nature of the human person, that they define and enshrine our humanity, 
and that inhuman wrongs are redressed and prevented. 
Among the many covenants, conventions and treaties that place the value of human rights as central to 
development, is the Declaration of the Right to Development (DRD), adopted by the UN General Assembly 
in 1986. The DRD explicitly affirms the existence of a human right to development. This right was implicit 
in the Universal Declaration of Human Rights and in the Covenant on Economic, Social and Cultural Rights 
(ESC). The DRD establishes the right to development as ‘an inalienable human right…of every human 
person…and all peoples’. It defines development as a ‘comprehensive economic, social, cultural and 
political process which aims at the constant improvement of the well-being of the entire population and of 
all individuals.’ Contained in the DRD is the explicit exhortation that ‘the human person is the central 
subject of development and should be the active participant and the beneficiary of the right to 
development.’ 
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My Life and My 
Expanding Environment 

Minimum of two hours to maximum of five hours 
 

Crayons, bond paper, colored pens, chalk, 
blackboard, broad sheets, masking tape, 
worksheet, copies of the MDGs, UDHR, and 
ICESCR. 
 

• Divide the participants into 6 groups – Home, Community, School Workplace, Nation, World. 
• Distribute to the participants handout 1  
• Ask the participants to do the following: 

o List down activities in column 2 that you can do to promote, respect, protect and 
fulfil the MDG’s and ESC rights in the environment assigned to your group.  

o In column 3, identify requisites for the respect, protection, promotion and fulfilment 
of MDGs and ESC rights. 

o Present your group work to the plenary. 
 
DISCUSSION 

• Ask the participants the following questions: 
o What do you observe about the contents in Column 2? Column 3? 
o What are their similarities? Differences? 
o Which environment has the most tasks? 
o How do the fulfillment and promotion of MDGs and ESC rights converge? Diverge? 

 
INPUT (refer to handout 2) 
 
DEEPENING – “Community Development Mapping” 

• Divide the participants into three to four groups. 
• Ask the groups to make use of available resources around the workshop area in making a 

community map. 
• Each group will make a community map showing their present community and their desired 

community that has achieved the MDGs and ESC rights. 
• Ask each group to explain their work in the plenary. 
• Ask each group the following question: 

 What indicators of achievement of MDGs and ESC rights must be present in 
the community? 

 
SYNTHESIS  

• Present handout 3: 
• Write inside the Indicator Column, those identified by the participants. 

 
CONCLUSION 

• End the session by asking the participants to give one word that best describes how the 
activity has affected them. 

 

Process: 
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Handout 1 ‐ A 

MDG 
 

ACTIVITY REQUIREMENT 

Goal 1 
Eradicate extreme poverty 

and hunger 

  

Goal 2 
Achieve universal primary 

education 

  

Goal 3 
Promote gender equality and 

empower women 

  

Goal 4 
Reduce child mortality 

  

Goal 5  
Improve maternal health 

  

Goal 6 
Combat HIV/AIDS, malaria 

and other diseases 

  

Goal 7 
Ensure environmental 

sustainability 

  

Goal 8 
Develop a global partnership 

for development 
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Handout 1 ‐ B 

RIGHT ACTIVITY REQUIREMENT 
Right to self-determination    

Freedom from discrimination    

No person, group or government has 
the right to destroy any of the 
economic, social and cultural rights.  

  

Right to work.    

Right to just and living wage   

Right to safe and healthy working 
condition 

  

Right to equal pay for equal work   

Right to rest and leisure   

Right to work advancement scheme   

Right to join and form union   

Right to strike.    

Right to social security, including social 
insurance.  

  

Freedom to choose whom to marry   

Freedom of children from all forms of 
abuses 

  

Right of children to be protected from 
hazardous work 

  

Right to safe drinking water   

Right to housing   

Right to an adequate standard of living    

Right to the enjoyment of the highest 
attainable standard of physical and 
mental health.  

  

Right to take part in cultural life; enjoy 
the benefits of scientific progress.  
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INPUT  

A Rights-Based Approach to Development 

A holistic perspective to development recognizes that without economic and social rights, citizens cannot 
fully exercise their civil and political rights and vice versa. These rights are interdependent and mutually 
reinforcing. In the public policy realm this would mean that all rights would be considered favourable 
when resolving a problem, setting priorities and allocating resources. 

The new approach focuses on the achievement of human rights through human development rather than 
through a human rights violations policy; and is manifested in human rights covenants, declarations and 
treaties. However, the success of this strategy depends on the ability of countries to include human rights 
concerns in national legislation and governance programmes, and base them on human development 
goals. 

This holistic approach differs from previous development models in that it attaches a more explicit 
standard, and a legal context for development programmes and policies. The rights-based approach 
focuses more sharply on the needs of groups that have been marginalized and traditionally excluded from 
the benefits of development. It would pay greater attention to ensuring participation, equality, non-
discrimination and access to opportunities in society by promoting the rule of law, transparency, 
accountability and sound public management practices and institutions. Inherent in the process of 
promoting and protecting human rights is the reform of laws, institutions and policies, the setting of 
human rights-related standards, and the creation of mechanisms to monitor the progress made to attain 
them.  

In summary, this approach advocates more explicitly defined human rights goals and objectives, and 
indicators, timelines, and other measurements to monitor progress in realizing specific development 
targets such as those dealing with food, shelter, drinking water, education and health. When societies 
define the minimum content of specific rights, individuals become ‘holders of rights’, endowed with certain 
entitlements protected by the state. The new emphasis on rights, therefore also relates to the notion of 
duties and responsibilities. A right of one individual carries with it a corresponding obligation of that 
individual as well as another. It is through the exercise of these obligations that rights gain real meaning. 
Rights do not arise solely from the individual who possesses them but from other persons who consider 
themselves as being under a certain obligation towards that particular individual. The comprehensive 
nature of human rights must be understood in this holistic context of the complex relationship among 
individuals and between the individuals and state. 

There has been a historical disinclination by countries in the Asia region to link human rights with 
development programmes. This view has often been prompted by the perception that the link between 
human rights and development is one based on living conditions. Another source of friction between North 
and South, concerns the right to development, where the DRD seems ambiguous, and non-enforceable; 
and the absence of specific provisions that require modes of cooperation or resource transfers between 
developed and developing countries. There is a crucial need to dispense with such diversionary 
arguments. With regard to the DRD, it is clear that it exists and functions currently only as a conceptual 
albeit important framework for a rights-based approach to development. A rights-based approach, to 
reiterate, borrows its holistic mandate from not only the DRD, but, also from the myriad of other human 
rights instruments that make constant references to securing the dignity and security of the human 
person. 

According to the 1997 Human Development Report (HDR) there were about 612 million people in the 
Asia-Pacific region without basic education; 477 million without access to health services; 790 million 
lacking access to safe water and 119 million malnourished children under the age of five. Despite the fact 
that almost all countries in the region have adopted various human rights instruments, there are still large 
sections of their societies unable to satisfy even their most immediate needs. These inequities pose 
serious moral, social and political challenges to governments and societies. Even under these most severe 
circumstances and regardless of resource constraints, governments bear responsibility to meet at least 
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the minimum obligations relating to their treaty commitments. A rights-based development approach is a 
step in this direction. This would require the preparation of a good analysis of the situation, developed in 
a participatory manner, backed by sound statistical information, clear goal setting with time lines and 
prioritized plans and programmes to be carried out by the government within the given timeframe. In this 
context, it is very important that development indicators and the development of human rights targets, be 
country specific and respond to the needs of the given situation in that country. 

The inter-relatedness of rights pertaining to both sets of international covenants can be invoked under the 
general rubric of the right to development. For example, the right to work is logically linked to the right to 
freedom of movement. The right to freedom of Association for example, is a natural forerunner of the 
right to a just and favourable condition of work. A key consideration would be to ensure that the 
promotion of one set of rights does not result in the selective exclusion of another.  

One of the initiatives arising from the Vienna Conference on Human Rights in 1993 was a proposal for 
states to prepare national action plans on human rights. These plans would be voluntary and country 
specific and presented to the Commission on Human Rights at specific intervals. Since then many 
governments have followed suit and initiated the development of such plans, outlining challenges and 
proposed specific actions to deal with each right. These national plans form an important tool in the 
progressive realization of human rights through development at the country level. 

The promotion of genuine participation in society is an essential part of a rights-based approach to 
development. Participation is a clear manifestation of the indivisibility of rights. Sound participation 
ensures that individuals and groups play a role in the realization of economic and social rights through the 
expression of popular will. The ‘Right to Participation’ is therefore central to a rights-based development 
approach without which the safeguarding of human identity and dignity will be evanescent. 

Rights-based approaches  

What is a rights-based approach to development? 

A rights-based approach to development is a conceptual framework for the process of human 
development that is normatively based on international human rights standards and operationally directed 
to promoting and protecting human rights.  

Essentially, a rights-based approach integrates the norms, standards and principles of the international 
human rights system into the plans, policies and processes of development.  

The norms and standards are those contained in the wealth of international treaties and declarations. The 
principles include equality and equity, accountability, empowerment and participation. A rights-based 
approach to development includes the following elements:  

• express linkage to rights  
• accountability  
• empowerment  
• participation  
• non-discrimination and attention to vulnerable groups  

Express linkage to rights 

The creation of express normative links to international, regional and national human rights instruments is 
an essential ingredient of human rights approaches.  

Rights-based approaches are comprehensive in their consideration of the full range of indivisible, 
interdependent and interrelated rights: civil, cultural, economic, political and social. This calls for a 
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development framework with sectors that mirror internationally guaranteed rights, thus covering, for 
example, health, education, housing, justice administration, personal security and political participation.  

By definition, these approaches are incompatible with development policies, projects or activities that 
have the effect of violating rights, and they permit no “trade-offs” between development and rights.  

Accountability 

Rights-based approaches focus on raising levels of accountability in the development process by 
identifying claim-holders (and their entitlements) and corresponding duty-holders (and their obligations). 
In this regard, they look both at the positive obligations of duty-holders (to protect, promote and provide) 
and at their negative obligations (to abstain from violations). They take into account the duties of the full 
range of relevant factors, including individuals, States, local organizations and authorities, private 
companies, aid donors and international institutions.  

Such approaches also provide for the development of adequate laws, policies, institutions, administrative 
procedures and practices, and mechanisms of redress and accountability that can deliver on entitlements, 
respond to denial and violations, and ensure accountability. They call for the translation of universal 
standards into locally determined benchmarks for measuring progress and enhancing accountability. 

For all human rights, States must have both the political will and the means to ensure their realization, 
and they must put in place the necessary legislative, administrative, and institutional mechanisms 
required to achieve that aim. 

Under the International Covenant on Economic, Social and Cultural Rights, States are required to take 
immediate steps for the progressive realization of the rights concerned, so that a failure to take the 
necessary steps, or any retrogression, will flag a breach of the State’s duties. Furthermore, under the 
International Covenant on Civil and Political Rights, States are bound to respect the rights concerned, to 
ensure respect for them and to take the necessary steps to put them into effect. Some rights claimed in 
some jurisdictions may not be defendable before a court, but all rights must be enforceable.  

While primary responsibility under the human rights system lies with individual States, the international 
community is also duty bound to provide effective international cooperation, inter alia in response to 
shortages of resources and capacities in developing countries. 

Empowerment 

Rights-based approaches also give preference to strategies for empowerment over charitable responses. 
They focus on beneficiaries as the owners of rights and the directors of development, and emphasize the 
human person as the centre of the development process (directly, through their advocates and through 
organizations of civil society).  

The goal is to give people the power, capacities, capabilities and access needed to change their own lives, 
improve their own communities and influence their own destinies.  

Participation 

Rights-based approaches require a high degree of participation, including from communities, civil society, 
minorities, indigenous peoples, women and others. According to the UN Declaration on the Right to 
Development, such participation must be “active, free and meaningful” so that mere formal or 
“ceremonial” contacts with beneficiaries are not sufficient.  

Rights-based approaches give due attention to issues of accessibility, including access to development 
processes, institutions, information and redress or complaints mechanisms. This also means situating 
development project mechanisms in proximity to partners and beneficiaries. Such approaches necessarily 
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opt for process-based development methodologies and techniques, rather than externally conceived 
“quick fixes” and imported technical models. 

Non-discrimination and attention to vulnerable groups 

The human rights imperative of such approaches means that particular attention is given to 
discrimination, equality, equity and vulnerable groups. These groups include women, minorities, 
indigenous peoples and prisoners, but there is no universal checklist of who is most vulnerable in every 
given context. Rather, rights-based approaches require that such questions be answered locally: who is 
vulnerable here and now? Development data need to be disaggregated, as far as possible, by race, 
religion, ethnicity, language, sex and other categories of human rights concern.  

An important aspect of rights-based approaches is the incorporation of express safeguards in development 
instruments to protect against threats to the rights and well-being of prisoners, minorities, migrants and 
other often domestically marginalized groups. Furthermore, all development decisions, policies and 
initiatives, while seeking to empower local participants, are also expressly required to guard against 
simply reinforcing existing power imbalances between, for example, women and men, landowners and 
peasants, and workers and employers. 

© Copyright 1996-2002 
Office of the United Nations High Commissioner for Human Rights – Geneva, Switzerland 
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DEEPENING – “Community Development Mapping” 
• Designate facilitator 
• Divide the participants into three to four groups. 
• Ask the groups to make use of available resources around the workshop area in making a 

community map. 
• Each group will make a community map showing their present community and their desired 

community that has achieved the MDGs and ESC rights. 
• Ask each group to explain their work in the plenary. 
• Ask each group the following question: 

 
What indicators of achievement of MDGs and ESC rights must be present in the community? 

 

SYNTHESIS – 
 

• Present the following charts: 
• Write inside the Indicator Column, those identified by the participants. 

 

MDG 
1 

INDICATOR 

Goal 1 
Eradicate extreme poverty and 
hunger  

 

Goal 2 
Achieve universal primary 
education 

 

Goal 3 
Promote gender equality and 
empower women 

 

Goal 4 
Reduce child mortality  

 

Goal 5  
Improve maternal health  

 

Goal 6 
Combat HIV/AIDS, malaria 
and other diseases  

 

Goal 7 
Ensure environmental 
sustainability  

 

Goal 8 
Develop a global partnership 
for development  
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RIGHT INDICATOR 

Right to self-determination   
Freedom from discrimination   

No person, group or
government has the right to
destroy any of the economic,
social and cultural rights.  

 

Right to work.   
Right to just and living wage  

Right to safe and healthy
working condition 

 

Right to equal pay for equal
work 

 

Right to rest and leisure  

Right to work advancement
scheme 

 

Right to join and form union  

Right to strike.   

Right to social security,
including social insurance.  

 

Freedom to choose whom to
marry 

 

Freedom of children from all
forms of abuses 

 

Right of children to be
protected from hazardous
work 

 

Right to safe drinking water  
Right to housing  
Right to an adequate standard
of living  

 

Right to the enjoyment of the
highest attainable standard of
physical and mental health.  

 

Right to take part in cultural
life; enjoy the benefits of
scientific progress.  

 

 

Conclusion 
 
End the session by asking the participants to give one word that best describes how the activity has 
affected them. 
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Section 2:  
 
Understanding student 
poverty 
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2.1 Definitions 
 
Poverty is the state of impoverishment where one lacks adequate resources to participate meaningfully in 
society.1 Everywhere the evidence accumulates: the rich are getting richer, and the poor are getting 
poorer. This global social gap is characterized by unequal access to healthcare, medium to high illiteracy 
rates, prevalent amongst poorer populations, contrary to good healthcare and other privileged social 
services, accessed by richer populations. Some formerly destitute countries, are today undergoing rapid 
socio-economic development (Brazil, India, China), and have been successful in enriching themselves 
because of natural resources and other factors (Emirates, Singapore).  

The poverty experienced by families in both the developing and the developed world is also significantly 
manifested in the lives of their children at school. Students face many pressures and experience exclusion 
due to their ‘social class status’ or caste, isolation and some degree of confusion concerning their identity 
and their future.  

Poverty levels have decreased slightly in South-East Asia over the past years whilst that in sub-Saharan 
Africa is still on a slight increase. However with World Bank estimates of 1.1 billion people with 
consumption levels below $1 a day and 2.7 billion living on less than $2 a day, in 2001 alone, there is still 
an evident great deal of work left to be done to alleviate this human suffering. 

                                          
1 (Krieger N. A Glossary for Social Epidemiology, J Epidemiology Community Health 2001; 55:693-700.) 
www.hsph.harvard.edu/thegeocodingproject/webpage/monograph/glossary.htm 
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2.2 Different Dimensions of Poverty 
 
The fact that poorer groups are often voiceless and powerless within political systems and 
bureaucratic structures, leads to them having little or no possibility of: receiving entitlements to goods 
and services, organising, making demands and getting a fair response, and/or of receiving support for 
developing their own initiatives. It also results in poorer groups having no means of ensuring 
accountability from aid agencies, NGOs, public agencies and private utilities. Often, they are also not able 
to participate in the definition and implementation of poverty reduction programmes targeted at them. 
 
Inadequate and often unstable income (and thus inaccessibility to, and inadequate consumption of 
necessities such as food, safe drinking water etc.); often problems of indebtedness.   
 
Scarce, unstable or risky asset base (both non-material: including educational attainment; and 
material: savings and stores) for individuals, households or communities, poor quality and often insecure, 
hazardous and overcrowded housing.  
 
Undersupply of ‘public’ infrastructure (piped water, sanitation, drainage, roads, footpaths, etc.): 
increases health burden and work burden.  
 
Insufficient provision of basic services such as day care centres, school materials, vocational training, 
health care, emergency services, public transport, communications and law enforcement. This lack of 
basic services impedes access to quality primary, and secondary education. 
 
Limited or no safety net to ensure basic consumption can be maintained when income fails or crops 
fail; also fail to ensure access to housing, health care and other necessities when these can no longer be 
paid for. 
 
Inadequate protection of poorer groups’ rights through the operation of the law such as the rules, 
regulations and procedures regarding civil and political rights; occupational health and safety; pollution 
control; environmental health; protection from violence and other crimes; and resulting in an inadequate 
protection from discrimination and exploitation.  
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2.3 Global Facts & Realities 
 

DID YOU KNOW THAT? 
 
• 250 million children between the ages of 5 and 14 work in developing countries; whilst some 50 to 60 

million children between the ages of 5 and 11 work in hazardous circumstances, according to the 
International Labour Organization (ILO).  

 
• UNICEF reports that approximately 25 million street children in Asia and about 10 million in Africa 

(1998).  
 
• The UNICEF Convention on the Rights of the Child estimates that about 130 million children of primary 

school age are not in school, and two-thirds of them are girls.  
 
• The GDP (Gross Domestic Product) of the poorest 48 nations (i.e. a quarter of the world’s countries) is 

less than the wealth of the world’s three richest people combined. 
 
• The developing world now spends $13 on debt repayment for every $1 it receives in grants, reports the 

New Internationalist in its May 1999 article, Debt – The Facts. 
 
• Today, across the world, 1.3 billion people live on less than one dollar a day; 3 billion live on under two 

dollars a day; 1.3 billion have no access to clean water; 3 billion have no access to sanitation; 2 billion 
have no access to electricity.  

   (James Wolfenson, The Other Crisis, World Bank, October 1998, quoted from The Reality of Aid 2000, 
(Earthscan Publications, 2000), p.10) 

 
• The World Resources Institute’s publication Pilot Analysis of Global Ecosystems estimates that in 2001 

about 790 million people in the developing world were still chronically undernourished. 
 
• 30,000 children die each day due to poverty. That is about 210,000 children each week or just under 

10.6 million children under five years of age, each year, as stated by UNICEF in State of the World’s 
Children, 2005.  

 
• A mere 12 percent of the world’s population uses 85 percent of its water, and these 12 percent do not 

live in the Third World.  
(Maude Barlow, Water as Commodity – The Wrong Prescription, The Institute for Food and Development 
Policy, Backgrounder, Summer 2001, Vol. 7, No. 3) 

 
• Of the 2.2 billion children in the world, 1billion (every second child) live in poverty. 
 
• Nearly a billion people entered the 21st century unable to read a book or sign their names. 
 
• 20% of the population in the developed nations consumes 86% of the world’s goods. 
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THE REALITIES… 

Exploitation of children – child labour, trafficking: 
The need for unsalaried labour to make ends meet has pushed several families to set their children to 
labour tasks, such as trading on the streets (hawking), and working on farms and in factories. Children 
are also sometimes sold to moneylenders to borrow money or to pay off debts. Greedy employers (factory 
owners etc.) seeking cheap, easy to exploit labour are quick to encourage and use child labour; trafficking 
them as well on an international scale, to serve as domestic and sex slaves.  
 
In regards to children, great care should be taken not to place them in workshops and factories until their 
bodies and minds are sufficiently developed. For, just as very rough weather destroys the buds of spring, 
so does too early an experience of life’s hard toil blight the promise of a child’s faculties, and render any 
true education impossible. (Pope Leo XVIII, Encyclical Letter Renum Novanum: Acta Leonis XII,II (1892) 

129) 2 
 

Student workers, migration: 
To escape poverty, the answer of many has been to migrate from smaller settings to larger ones (e.g. 
from villages to small and big towns and cities) to make ends meet. Unfortunately this formula is not fail-
proof. Several of the young and poor who leave their homes at a very early age to move to large cities, 
often find themselves trapped in the hustles of city life- with not enough structures to ‘welcome’ them all. 
Many therefore turn to street hawking, prostitution, join gangs, engage in crime, and sleep on the streets 
in unsanitary conditions; making them vulnerable to various abuse by the uncaring public.  
 

Pressure of society, education system, parents: 
Some families maintain early marriage for girls partly because of the part such customs play in 
maintaining local cultures. This is a strong force making it difficult for girls to continue schooling/their 
education beyond a certain point. Others on the other hand believe that girls need/are entitled to the 
same educational opportunities and attainments as boys.  
 

Discrimination, marginalisation: 
Poverty, according to the UNICEF publication on poverty and children, exacerbates the cultural 
discrimination against girls that has denied so many of them the opportunity to attend school, making 
that, on the global scale more male children than female children are schooled.  
 
Discrimination and marginalisation due to race, social status and ethnic factors also tend to enforce 
student poverty in education. Within schools poorer students tend to be picked upon or rejected by their 
wealthier peers, for several reasons varying from the quality of clothing, quality and quantity of food 
brought in for lunch, and applied rules of the caste system. Discrimination and marginalisation are 
destabilising to the victims of such aggressions, lead to on-campus conflicts, and create an unholy 
environment for learning.  
 

Positives and negatives of globalization: 
Globalisation could be the answer to poverty reduction given that it has enabled the emergence of an 
inter-connected global economy and in this sense, an international market and a bigger clientele base for 
national/local businesses. On the cultural level, it has triggered an increasing familiarisation of other 
cultures, the sharing of information technology on a global scale, and worldwide support for local causes 
and/or in times of local disasters (tsunamis of 2005).  
 
 

                                          
2 Compendium of the Social Doctrine of the Church; Liberia Editrice Vaticana, 2004 
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Statistics however show an increasing global rich-poor divide parallel to the progression of the 
globalisation phenomenon. New international business mergers dominate the global market and make 
that, on their own local markets, local artisans and poorer producers now face intense competition; 
oftentimes losing their businesses as a result, to find themselves subsequently unemployed.  
 

The link between poverty and HIV/AIDS: 
Poverty does not cause HIV/AIDS but aids its transmission. Firstly it makes minimal treatment 
unaffordable. In countries such as Uganda, the average monthly salary is about 15pounds whereas 
generally a minimum of 12 pounds per month is needed to pay for anti-retro viral drugs to treat HIV. 
Coupled with poor nutrition and consequent lower immunity systems, AIDS death rates are accelerating. 
Poverty also encourages high-risk behaviour (e.g.: sex trade) as people become more concerned with 
making a living and are thus less able to efficiently protect themselves. As a result, the risk of HIV/AIDS 
is often neglected, or in areas with insufficient education on the disease, simply unknown. 
 

Transition from school to higher education and to the work force: 
In countries where tuition is not free, after the heavy costs and pressures of primary and secondary 
education, poorer families have to overcome the load of tertiary education fees. Not many are able to. 
Thus, only a low percentage of children from poorer backgrounds are able to access the tertiary education 
system. Recent increases in unemployment rates on a global scale have also made getting employment to 
subsist even more difficult. 
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  SECTION 2.1: How can we Fight Poverty?  

Group reflections and activities to inspire student action 
 

In this section you will find group reflections, theological reflections, activities and games on issues 
connected to the reality of poverty to inspire you and the members of your group to take action on these 
issues in your local area! 
 
You can select the most appropriate resources for your needs and adapt them for the context in which 
you will use to resource. For example your groups may want to reflect on the issue of student pressure 
one week in your local group, therefore you may choose to use the group reflection or you maybe 
organising a weekend formation session and would like to raise awareness about HIV/AIDS therefore you 
may choose to use the group activities and handout.    
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2.1.1 Poverty 
 
“The Poor should be seen not as a problem but as people who can become the principal builders of a new 
and more human future for everyone” (Pope John Paul II, Message for the World Day of Peace 2000) 
 
 
 

Group reflection 
Experiences of poverty in our local area 

 
 
 

SEE 

• What kinds of poverty are most common in our local area? 
• Which one is the most common? Which of us can share a concrete experience of this? 

(Share the story) 
• What is causing this poverty? Why is it happening? 
• Who does this form of poverty usually affect?  
• Who/what influences this situation? 
• What are the short and long term consequences of this poverty for those affected 

directly? 
• What are the short and long term consequences of this poverty for the local 

community? 
 

JUDGE 

• Can you imagine a situation that brings you to extreme poverty? What can help you 
handle this situation? What can bring you hope in this situation? 

• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How could this have been 

avoided?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ view of 

the situation?  
 

ACT 

• How does the situation of poverty in our community compare to that of other 
communities in (other) areas? How have other communities responded to this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Group theological reflection on Poverty 
 

Role Play – Different attitudes to the poor or suffering  
 
In the following theological reflection we are trying to establish some criteria for making a judgement on the issue of 
poverty. We will do this by distinguishing the attitudes and feelings of Jesus from those of the Sadducees and the 
Pharisees towards the issues, since Jesus often expressed his own values in reaction to these two political parties. So, 
firstly, who were the Sadducees and the Pharisees?  
 

Sadducees:  
• The Ruling party, the High Priest, the chief 

priests, elders, and Levites (hereditary priestly 
tribe particularly responsible for the Temple), 
who collaborated with the Romans. 

• They held political, economic and religious power 
– of which the temple was the centre  

• They were conservative and mainly concerned 
with their own security and wealth 

• They did not believe in the resurrection, but that 
people get their reward and punishment in this 
life. Therefore they, as the privileged, were 
blessed by God, and the poor were “sinners”. 

Pharisees:  
• The social/political movement wanting Israel to 

be restored as a Jewish theocracy 
• They therefore hated the Romans as an 

occupying force. 
• They believed in the resurrection of the dead, 

and a future Messiah whom God would send to 
liberate them from the Romans. 

• They were learned teachers of the law in all the 
synagogues 

• They insisted on strict conformity to the law, as 
God loved and rewarded those who kept it, and 
hated and punished those who did not. 

 
1. As a group read together the following Gospels: Luke 10:25–37 and Mark 2:23 – 3:6. (It is good if you can 

project the Gospel passages on a wall for everyone to follow or give to participants as a hand out.) 
 
Facilitator:  

2. Split the groups up into 3 small groups of 4 – 5 people. Give each group a title: Priests and Levites (Sadducees), 
Pharisees, Samaritan. 

 
3. The “Sadducees” group and “Samaritan” group are to reflect on the Luke text, and the “Pharisees” group on the 

Mark text, then each group reflects on the following questions and creates a role play demonstrating their 
answers: 

a. Imagine the feelings of the priests and Levites\Pharisees\Samaritan 
b. Why were they feeling that? 
c. How did they justify their behaviour? 

 
4. After each group has presented their role plays ask the participants to reflect and share their responses to the 

following questions: 
a. Where are the attitudes \ feelings of the Sadducees\ the Pharisees\ Jesus evident: 

i. in the reality of student poverty? 
ii. in myself? 

 
[Facilitator note: For the Sadducees, the poor are “sinners”; for the Pharisees, the poor are “rabble, ignorant of the Law” 
(John 7:49); and for Jesus, the poor need “compassion and solidarity”] 
 

5. Finally, reflect together on the following questions: 
a. What needs to change for Jesus to become more present: 

i. in the reality of student reality? 
ii. in myself? 
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Group Activity: 
Shape of the world  

An exercise on observation 

newsprint, markers, crayons, tape, individual 
paper. 

About 2 1/1 to 3 hours 
(Trainings for Transformation: A Handbook for Community 

Workers 3, by Anne Hope and Sally Timmel, page 15, 
Mambo press 1984) 

Process: 
 
Facilitator: Ask participants to form mixed groups of fives and then to sit around tables where 
newsprint, markers, crayons and individual papers are provided. The facilitator explains that 
there are five steps in the exercise. Each step is explained. One at a time and the facilitator 
illustrates each step on newsprint on the wall. 
 
1) Main illustration: 

a. Ask each person to draw a circle on a plain piece of paper. Explain that this circle 
represents the world in which the participants live. 

b. Ask, ‘If you could draw a picture (or a symbol) of the world, what would be its main 
illustration (its main theme)?’ Give time for each person to make their own drawing on a 
separate sheet of paper. 

c. Ask each person to share what they were trying to express in their drawing in their small 
group. 

d. Then ask each group to make a common picture on newsprint including everyone’s idea. 
Either plan together a new drawing which includes all the ideas or draw different ideas in 
different parts of the circle. (Warn them not to draw the circle on newsprint too large, or to 
draw outside the circle, since they will have to use the outer space for arrows later.)  

2) Future New impacts: 
a. Ask each group now to discuss: what do you believe is having an impact on the world now, 

and over the newt few years will continue to affect it strongly? 
b. Show this by putting arrows into the circle and labelling them. Arrows directly into the 

centre show the mist direct impact while arrows not into the centre describe a les direct 
impact. 

 

Description : 
 
 
This is a very stimulating exercise which helps a group to share their perceptions of the most important 
things happening in the world. It develops interest in the force which is changing the world, for better or 
for worse. 
 
If members of the group come from very different backgrounds, the sharing can stretch people’s insights 
through the variety of perceptions. It may be advisable to do a listening exercise before starting, to 
ensure that people try to understand each other’s point of view. If it is done in this spirit, it can lay a 
basis of trust in a very diverse group and provide a common experience for many types of analysis.  
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3) Influences dying-out in the future: 
a. When the small groups have finished the above task, ask each small group: what 

things are dying out in the world now or will continue to do so in the next few years?  
b. Again they do this by using arrows going out of the circle and labelling them. Arrows 

leaving from the centre represent important influences dying out while arrows leaving 
from less central parts of the circle describe weaker influences fading away. 

 
4) Long-Range impact 

a. When the small groups have finished the above task, ask each group, what things do 
you believe will one day have an impact on the world but which are now five or ten 
years or more away? 

b. Show these by arrows adjacent to the circle and label them. 
5) Implications 

a. When all the above task are completed, ask each person to reflect quietly and write: 
what is the major insight this process has given me? Or what does this mean to me 
abd out group? 

b. After about 5 minutes of quiet time, ask the small groups to discuss their points and 
then write on newsprint a summary of the insights and implications they have 
discussed. 

c. Share these implications in the whole group. This can be a very useful basis for 
further work in the group. Each group is asked to show their newsprint so that other 
groups can ask questions.  
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Group Activity: 
The Poverty Cycle 

15 min 
 

Description:  

The following exercise may help your group to go beyond superficial answers to the causes of 
poverty, to uncover more fundamental issues. ‘But Why?’ flow charts are a way of helping 
people to think about root causes of problems. They are also a good way of challenging 
assumptions and prejudices.  
 

Process:  

Facilitator: Split into groups and ask each group to choose one issue of poverty, which they 
have witnessed/experienced/know of. In groups: 
- Ask yourself the question: ‘Why does this situation exist?’ 
- After each answer, ask again: ‘But why?’ 
- Keep asking the question until you have got as far as you think you can go, for example: 
 
There are so many asylum seekers 
But Why? 
Because they’ve left their own country 
But Why? 
For fear of losing their lives 
But why? 
Because their community is being persecuted 
But Why? 
Because of their beliefs 
But Why? 
Because they are different from those with the most power 
... and so on… 

 
Helpful Hint: More complicated issues are best represented through a flow chart, because there 
are multiple answers to any one ‘But Why?’ question. This exercise is intended to over-simplify 
the issues of poverty. It is important that after doing this activity that the group look at some of 
the questions it raises in more depth. Note that this activity can also be done with other 
themes/issues.  
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2.1.2 STUDENT POVERTY  
 
For the IYCS Student Poverty refers specifically to those students who are in such a state that they are 
unable to have their basic needs met, namely food, clothing and housing, however for the IYCS this also 
includes access to quality education and educational resources (both formal and non-formal) as a basic 
need.  
 

Group reflection 
Experiences of student poverty in our school/university 

 

SEE 

• What kinds of student poverty are most common in our local school/university 
community? 

• Which one is the most common? Which of us can share a concrete experience of 
this? (Share the story) 

• What is causing this poverty? Why is it happening? 
• Who does this form of poverty usually affect?  
• Who/what influences this situation? 
• What are the short and long term consequences of this poverty for those affected 

directly? 
• What are the short and long term consequences of this poverty for the local 

community? 
 

JUDGE 
• Can you imagine a situation that brings you to extreme poverty? What can help 

you handle this situation? What can bring you hope in this situation? 
• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How could this 

have been avoided?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ 

view of the situation?  
 

ACT 

• How does the situation of student poverty in our school/university community 
compare to that of others in other areas? How have other school/university 
communities responded to this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Group Research Activity – Survey on Student Poverty 
 
As an interesting activity why not survey students in your school and local community to discover the 
reality of student poverty in your local area! Once you have collected all the data you can then use it to 
put pressure on your local government to provide better resources for students and/or write articles to 
your local newspaper informing them on the reality of students in your community.  
 
On the following pages you will find an example of a survey that you can use or adapt to meet your local 
reality.  
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Questionnaire on Student Poverty 

 

 

 

YCS is very grateful for your time and the responses that you will provide to this questionnaire. Your input 
will be carefully read and used to ______________________________________.  
 
Thank you for your collaboration! 

 

***** 

 

What is poverty? According to the… 

UN Committee on Economic, Social and Cultural Rights (2001): Poverty is a sustained or chronic 
deprivation of resources, capabilities, choices, security and power necessary for the enjoyment of an 
adequate standard of living and other civil, cultural, economic, political and social rights. 
 
World Bank (2000): Poverty is a serious deprivation of the well-being of people. Well-being may be linked 
to a) access and control of commodities, b) a specific type of consumption, c) capability of the individual 
to function in society. 

 
While there are different definitions of poverty, YCS is primarily interested in YOUR ideas, comments and 
experiences on Student Poverty. 

 

***** 

A. PRIORITY QUESTIONS 
 

Definition 
1. Define poverty using your own words and experiences.   
____________________________________________________________________________________
______________________________________________  

 
2. Define student poverty using your own words and experiences. 
____________________________________________________________________________________
______________________________________________  
 
3. According to your experience, what are the top three criteria (criterion: a standard, rule or test by 

which something can be judged) for determining whether a student is living in poverty?  
a._________________________________________________________  
b.________________________________________________________  
c.________________________________________________________  
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4. According to your experience, what are the top three factors (factor: any of the conditions that bring 
about a result) for determining whether a student is living in poverty?  
a._______________________________________________________  
b._______________________________________________________  
c._______________________________________________________  
 

5. According to your experience, what are the top three indicators (indicator: a gauge, dial that 
measures something) for determining whether a student is living in poverty?  
a.____________________________________________________________  
b.____________________________________________________________  
c.__________________________________________________________  

 
6. What are the two main difficulties faced by students living in poverty? 

__________________________________________________________________________________
_______________________________________________   

 

B. OTHER QUESTIONS  
 

Figures     
7. Can you provide us with estimates of student living in poverty in your country?  region? town?  

_________________________________________________________________________________
___________________________________________    

 
8. Identify three principal differences between student poverty in rural and urban areas in your country. 

Can you provide any figures?  
a.____________________________________________________________  
b._________________________________________________________  
c.__________________________________________________________  

 
9. Is student poverty more prevalent in a particular region or province of your country? What factors 

contribute to this prevalence?   
_________________________________________________________________________________
___________________________________________   
 

Manifestations of poverty  
10. How does inter-generational poverty affect students’ lives?  Share some of your experiences. 

_________________________________________________________________________________
___________________________________________    

 
11. What do you experience as corruption in your region / country? In what ways is corruption affecting 

poor people, especially students?  
_________________________________________________________________________________
___________________________________________    

 
12. What are the main links between poverty and HIV and AIDS in your country?   

_________________________________________________________________________________
___________________________________________    

 
13. Is rural public transportation available in your country?  How does availability or lack thereof impact 

the lives of people in rural communities, especially students? 
_________________________________________________________________________________
___________________________________________   
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14. a.) Is primary education available and accessible for all children, both boys and girls, in your country? 
Is it affordable? If not, what consequences do people experience because of “user” fees?  
_________________________________________________________________________________
___________________________________________   
b.)What factors influence family decisions about who among the children (boys or girls or both) get to 
study, and for how long? 
_________________________________________________________________________________
___________________________________________   

 
15. Define globalisation using your own words and experiences. 

_________________________________________________________________________________
___________________________________________   

 
16. What is the impact of globalisation on students in your community? Identify the main three positive 

and the main three negative elements.  
_________________________________________________________________________________
___________________________________________   
Main positive elements 
a._______________________________________________________   
b.___________________________________________________  
c._________________________________________________________   
Main negative elements 
a.______________________________________________________   
b.________________________________________________________  
c.________________________________________________________  

 
 

National and international response 
17. Is poverty eradication a priority of your national government? Your local government?  

_________________________________________________________________________________
___________________________________________   

 
18. Highlight three concrete examples of how your national and local governments are   working to 

eradicate poverty.    
a.__________________________________________________  
b.____________________________________________________   
c.______________________________________________________  

 
19. Identify three main promises made by your government to eradicate poverty. How have these been 

fulfilled? 
a._________________________________________________  
b.__________________________________________________  
c.___________________________________________________  

 
20. Are you aware that instruments, agreements and conventions have been adopted by the international 

community to eradicate poverty? Have you used them? Are you interested in learning more about 
them? 
_________________________________________________________________________________
___________________________________________   

 
21. What should be the three priorities for local and national government in addressing the issue of student poverty?  

a.________________________________________________  
b._________________________________________________  
c.__________________________________________________  
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2.1.3 HIV/AIDS  
 

Group reflection 
HIV/AIDS 

 

SEE 

• What do we know about HIV/AIDS? (Refer to the handout – HIV/AIDS fact sheet).  
• Do we personally know anyone affected by HIV/AIDS? Each one to share their 

experience of someone they know and have spoken to that is affected by 
HIV/AIDS.  

• Do people in our community talk about HIV/AIDS? If yes, what are they saying 
about it? If no, why aren’t they talking?  

• What is causing the spread of HIV/AIDS in our community, nationally, globally? 
Why is it happening? 

• Who/what influences this situation? 
• What are the short and long term consequences of HIV/AIDS for those affected 

directly? 
• What are the short and long term consequences of HIV/AIDS for the local 

community? 
 

JUDGE 

• Can you imagine yourself being infected with HIV/AIDS? What would be your 
feelings and fears? What would help you handle this situation? What can 
bring you hope in this situation? 

• How could this have been avoided?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  
 

ACT 

• How does the situation of HIV/AIDS in our community compare to that of other 
communities in (other) areas? How have other communities responded to this 
issue? 

• Who/what has power in this situation to change it for the better?  
• Is there anyway we individually can help to change this situation?   
• What is the best kind of action that could be taken in this situation? 
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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HIV and AIDS FACT SHEET 
 

Understanding HIV and AIDS:  
What does HIV Stand for? HIV stands for Human Immunodeficiency Virus. It is a virus that infects blood 
and damages the immune system and one’s ability to fight the disease. 
 
What does AIDS stand for? AIDS stands for Acquired Immune Deficiency Syndrome. It is the collection of 
illnesses which may be contracted by a HIV infected person. 
 
With proper access to treatment and support, people can live with HIV for decades, have children who are 
HIV negative, follow practices which prevent the spread of the virus, and live life fully in their 
communities. When the disease progresses to AIDS, people die. 
 

Breaking the Myths:  
- People don’t die of AIDS. They die of diseases such as TB (Tuberculosis), or pneumonia, because 

AIDS has destroyed their immune system. 
 

- HIV cannot be transmitted by: mosquitoes or other insects, eating/drinking after someone, 
hugging, casual contact, sweat, saliva, tears, urine, vomit or sneezes. 

 
- HIV is passed from one person to another through: Direct contact with infected blood or body fluid 

from an infected person to another, through: blood transfusions or the administration of blood 
products, sharing needles (including those used in injecting drug use, sexual contact (oral, anal 
and vaginal), tattoos or body piercing, and from mother to child, before or during birth, and when 
breastfeeding. 

 

How to know if you’ve got it? 
The reason HIV spreads so fast is because, for months and years, the person may seem healthy and not 
know he or she has it. During this time they may, without knowing it, pass the virus on to others. The 
only way to know for sure whether you have HIV is to get tested. 
 
It is very important that the stigma against people with HIV and AIDS stops. If people are scared to talk 
about it, be tested for or admit they have HIV, the infection will keep spreading. 
 

FIGURES 
At the end of 2005, it was estimated that there were about 40.3 million people living in the world with HIV and 
AIDS. 
 
Of the 6.5 million people in developing and middle-income countries who need life-saving drugs only 1million 
are receiving them. 
 
More than 500,000 children (aged under 15) were among the AIDS- related deaths in 2005, and 700,000 
children were newly infected with the virus. 
 
Only 1 out of 10 HIV infected in Africa, and 1 out of 7 in Asia, have access to antiretroviral treatment. In rich, 
northern countries most people with HIV receive treatment. 
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The 2005 Human Development Report identified AIDS as the factor inflicting the single greatest reversal in 
human development history (UNDP, 2005). Between 1990 and 2003, many of the countries most severely 
affected by AIDS dropped sharply in the global ranking of countries on the Human Development Index. South 
Africa fell by 35 places, Zimbabwe by 23, Botswana by 21, Swaziland by 20 etc. (The report ranked 135 
countries across regions, using data from both 1990 and 2003.) 
 
HIV-related stigma and discrimination are found in all parts of the world, but their manifestation varies from 
place to place. Half the participants in a study in an eastern Chinese coastal city believed that punishment was 
an appropriate response towards those living with HIV, over half (56%) were unwilling to be friends with HIV-
positive people and 73% thought that those living with HIV should be isolated. 
 

(Source: (Lee et al., 2005), The Impact of AIDS on People and Societies, 2006 Report on the Global Aids Epidemic, UNAIDS.org) 
 
In North America, Western and Central Europe, Some 64,000 new infections occurred during 2004. 
 
The infection patterns are changing in some countries with rising infection levels among marginalized 
groups and among women, who incidentally are biologically, physically and socially are more vulnerable 
and have a higher risk of being infected. 
 
 

Quotes  
 “Do not let yourselves be led astray by those who ridicule your chastity or your power to control 
yourselves. The strength of your future married love depends on the strength of your present effort to 
learn about true love. Chastity is the only safe and virtuous means to put an end to the tragic plague of 
AIDS.” 
Pope John Paul II, Documentation Catholique, no. 2068, 21 March 1993, p. 262 
 
“Respect girls and young women and relate to them without making sexual demands of them. St. Paul 
says, “God wills you all to be holy. He wants you to keep away from sexual immorality”. (1 Thessalonians 
4:3) 
A message of Hope to the People of God from the Catholic Bishops of South Africa, Botswana and Swaziland. July 30, 2001 
 
The Basic Belief is: I need to change, I have the capacity to change, I can call on Spiritual power to 
change 
Source: Keep the Promise, Ecumenical Advocacy Alliance, 2006 & Caritas Internationalis, HIV & AIDS: Challenge to Young People 
Responding with the Catholic Church. 
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Group theological reflection on HIV/AIDS 
(Contributed by Rev. Robert J. Vitillo, 

Special Advisor on HIV and AIDS for Caritas Internationalis) 
 

“Preventing the spread of HIV and caring for those already infected” 
 
 

1. As a group, read together the following Case Study:  
 
Felicia is a sixteen-year-old young woman who is studying at a local boarding school. She comes from a 
poor family but won a scholarship that covers her tuition to attend school. However, her family often 
struggles to find the money needed for Felicia to pay for her books, school uniforms, and shoes – all of 
which are required but are not covered under her scholarship. This week one of the male teachers 
approached Felicia to say that he understood the financial problems of her family and that he wanted to 
help her be able to remain in school. At first, Felicia felt deeply grateful for his generous offer – but then 
he told her that he expected some sexual favours in return. When she refused, he threatened to accuse 
her of “making the first move” and to have her thrown out of school. To complicate the situation even 
more, Felicia is attending school in an area where up to forty percent of adults (15 – 49 years of age) are 
infected with the Human Immunodeficiency Virus (HIV). In this case, where should the greatest 
responsibility be placed for preventing the spread of HIV to Felicia and to her peers – on Felicia and other 
young people? … On the teacher and other adults who consider it “fun” to demand sexual favours from 
young people? … On society which tolerates and often promotes the situations that lock families like 
Felicia’s into the endless cycle of poverty. 
           
 
Facilitator: 

 
 
2. Divide the group into 3, and ask each group to discuss, for 15 minutes,  a different emphasis on 

responsibility for HIV prevention (i.e., “the responsibility for HIV prevention lies with Felicia and 
other young people”; “the responsibility for HIV prevention lies with the adult teacher and others 
like him who must stop making sexual demands on poor young people”; “the responsibility for HIV 
prevention lies with society which must resolve the social problems and injustices that make 
people vulnerable to HIV infection.” 

 
3. Ask the 3 groups to re-assemble into one and to report on the discussions that took place in each 

individual group. 
 

4.  Ask one participant to read the following words from the late Pope John Paul II to a group of young 
people during his visit to Uganda:  

“Do not let yourselves be led astray by those who ridicule your chastity or your 
power to control yourselves. The strength of your future married love depends on 
the strength of your present effort to learn about true love. Chastity is the only 
safe and virtuous means to put an end to the tragic plague of AIDS.” 

 
5. Ask the large group to discuss how these words could / should influence the decision(s) about 

engaging in sexual activity before marriage (and thus possible exposure to HIV and to other 
sexually transmitted infections) by Felicia … by themselves. 

 
6. Ask the participants to consider how they treat those already living with HIV. Do they tend to 

blame these persons for being “sinful”, “promiscuous”? Are they curious about how these persons 
became infected with the virus? Do they think that these persons are receiving “just” punishment 
for their “sins”? After a few minutes of silent reflection, ask the participants to share some of the 
thoughts and feelings which emerged during their reflection. 
 
Ask one of the participants to read the following Scripture passage: Luke 10:30-37   
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7. Ask the participants to discuss ways that this Scripture passage might influence their reactions to 

those living with HIV. Did the Good Samaritan ask how or why the man fell victim to robbers? Did 
he blame the man for travelling on the road by himself without benefit of a security escort? Did he 
consider the attack as a “just punishment from God” and thus pass by the victim with a righteous 
manner? What does this Scripture passage tell us about how we should react to persons living with 
or affected by HIV/AIDS even if the infection might be due to some mistaken choices regarding 
sexual activity or injecting drug use? What does Scripture passage tell us about the welcome and 
forgiveness that we, too, can expect from our Father in heaven when we find ourselves in difficulty 
– sometimes as a result of our own mistaken choices; can we expect care, welcome, forgiveness? 
Does this give us the hope and determination to start again and to observe once again the rules of 
life that God has given us for our own good and for the common good? 
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AIDS: Way of the Cross 
(Kitovu Hospital, Masaka, Uganda) 

by Sister Kay Lawlor, M.M.M. 
 
1st Station: “Jesus is Condemned to Death.” He sits shocked, unable to speak. His hands tremble. Marko has just 
been told he has AIDS. ‘I’m going to die,’ he says.  
 
2nd Station: “Jesus Takes Up His Cross.” He is weighed down with the knowledge that he has AIDS. How will he tell 
his family? What will happen to his children? He tells his brother, sells some land, and arranges for his children to be 
taken care of. It’s hard. It’s a heavy cross Vincent carries.  
 
3rd Station: “Jesus Fall For the First Time.” He cannot stand alone. The abscesses are too painful. Peter is too weak. 
With help he makes it home and to bed where he begins the difficult task of regaining strength, so he can pick up the 
cross of living with AIDS and continue his journey.  
 
4th Station: “Jesus Meets His Mother.” She lies there waiting for her mother to return. Regina has just learned that 
she has AIDS and is dying. She wants to tell her mother. As they meet, a look of pain and love passes between them. 
‘I have “slim” (AIDS).’ Her mother takes her in her arms and they weep.  
 
5th Station: “Simon Helps Jesus Carry His Cross.” Richard has so many decisions to make. How can he go on? When 
his brothers come, he tells them he is too scared to go on. They comfort him, arrange to take him home, plan 
transport so he can return for treatment.  
 
6th Station: “Veronica Wipes the Face of Jesus.” She lies there, too weak to clean herself. Her clothes dirty and soiled 
because the diarrhoea is almost constant now. She’s alone, and pushed into a corridor so the smell won’t disturb 
others. A young nurse comes, washes her and changes her clothes. Rose smiles.  
 
7th Station: “Jesus Falls the Second Time.” He has begun to have diarrhoea and no longer wants to eat. Sleep 
doesn’t come and he’s afraid. The illness is getting worse. Peter has to stop work. It’s hard to keep living with AIDS.  
 
8th Station: “Jesus Meets the Women of Jerusalem.” Jane has no land. Mary has no milk for her baby. Scovia’s 
husband sent her away when he learned she has AIDS. Juliet was put out of her rented room. Betty works in a bar to 
support her children, providing favours for men to get food for them. The plight of poor women and women with 
AIDS. Jesus weeps.  
 
9th Station: “Jesus Falls the Third Time.” His head feels as if it’s bursting. Nothing brings relief. Peter lies in bed 
unable even to open his eyes. As the end nears, relatives arrive to move him from his rented room where he suffered 
alone for many months. One more step along the way.  
 
10th Station: “Jesus Is Stripped of His Garments.” They put her out of the house and kept her clothes saying they 
wouldn’t fit her wasted body. They told her to go to her grandmother’s to die. Once there, she was again rejected – 
stripped of all, even her right to belong. Juliet was returned to the hospital like an unwanted commodity.  
 
11th Station: “Jesus Is Nailed to the Cross.” He cannot move. Finds it hard to breathe. Must wait for someone to care 
for him totally. An AIDS-related brain tumour has nailed James to his bed. His mother keeps watch.  
 
12th Station: “Jesus Dies on the Cross.” Rose, Peter, John, Alecha, Kakande, Joseph, William, George, Grace, Paulo, 
Goretti…Jesus’ body dying of AIDS.  
 
13th Station: “Jesus Is Taken Down From the Cross.” The wailing begins. The car reaches the homestead. As men 
rush forward to carry Paulo’s shrouded body, a woman comes from the house. She reaches out to touch the body of 
her son.  
 
14th Station: “Jesus Is Placed in the Tomb.” A grave is dug on hospital land – only staff for mourners. Her nine-
month-old child cries not understanding. The grave is filled. All go away. Rose is dead.  
 
15th Station: “The Resurrection.” We wait!  
 
Courtesy: A Maryknoll Book of Prayer Edited by Michael Leach and Susan Perry, Orbis Books  
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ACTIVITIES: HIV TRANSMISSION - THE WAY HIV IS SPREAD 

Page 44, Life Skills for Adolescents and Youth a Manual For Trainers, produced by National Youth 
Apostolate Office, Uganda Catholic Secretariat, Uganda Episcopal Conference 

ACTIVITY A 
 

Life Skills to be developed 
• Effective communication 
• Negotiation 
• Peer resistance 
• Critical thinking 
 
Procedure 
1. Facilitator reads one card and the participants respond by taking side on Agree, Disagree, Not 

sure. Participants should listen carefully and respond quickly to the answer of their choice. 
2. Facilitator reads the statement on flash card. 
3. Facilitator asks individual participant from each group why they made that choice. 
4. Facilitator and participant discuss the responses given in each group while the participants are 

still in their corners. 
 
Sample flash card statements 

• HIV/AIDS is a disease which weakens/destroys the body’s ability to fight against infection. 
• HIV/AIDS is curable in the early stages but no in the later stages. 
• The HIV can be transmitted by sexual intercourse with an infected person 
• Insect (e.g. mosquito’s) transmit HIV/AIDS 
• There is no danger in sharing razors with others 
• HIV/AIDS can be transmitted by an infected mother to the baby during pregnancy or at 

birth. 
• You can get HIV/AIDS by donating blood 
• HIV/AIDS can be transmitted by witchcraft 
• It is dangerous to play sports with people who are HIV positive 
• If a person tests positive for the virus that cause AIDS it means that the person has AIDS. 

 
Hints for the Facilitator 

• Give a chance to each participant to state why they made their choice 
• Be aware of learning points before the lesson begins 
• Encourage participants to be influences by their own feelings and not those of their friends 
• Choose those statements (or create new ones) which you think are the most relevant to 

bringing out the beliefs, myths and attitudes of the participants concerning HIV. There 
should not be too many statements as the activity can drag on for too long. 

 

45 minutes 
 

• Large sheets of paper 
• Markers 
 

Objectives: By the end of these 
activities young people should be able 
to: 
• Explain HIV/AIDS transmission and 

prevention. 
• Identify risk taking behaviour, the 

reasons, for such behaviour and the 
effects in relation to HIV/AIDS. 

• Recognise risky situations and 
develop strategies on how to cope 
with them. 
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Activity B  
 

Procedures 
1. Choose 2 participants and inform them in secret that they have a disease called ‘Barantaga’ which 

is spread by bodily contact. Each time they shake hands with someone they tell them ‘I have give 
you the disease ‘Barantaga’ and if you shake hands with anyone else, you tell them the same.’ 

2. Inform the participants that there is a competition to see who is the most popular. The one with 
the most points is the winner. Each time you shake hands with someone you must whisper 
something to him/her. 

3. When you see that the disease has spread to nearly everyone, stop the game and ask general 
questions: 
• How many times did each of you shake hands? 
• How many have Barantaga? 
• Can someone explain to the others about the spread of Barantaga? 
• Why was it so easy for people to get Barantaga? 
• How did you feel when you were given Barantaga? 
• Did it change your attitude to shaking hands? Why? 
• Who is the winner? 

4. Explain to the group that Barantaga is a disease that is spread by bodily contact. When you play 
the game again, 2 people in the group will already have Barantaga. 

5. Participants choose a card. All the cards say, ‘I hope you enjoy the game’. Expect three cards 
which read as:  
• ‘You have Barantaga. But you don’t care. Try and convince others to shake hands with you. 
• You don’t have Barantage. But you are determined to win the competition. Try and convince 

others to shake hands with you. 
• You have Barantaga. You are not happy. Don’t try to convince other but don’t refuse to shake 

hands with others. 
6. Tell the participants to play the same game. 
7. After a few minutes, stop the game and divide the participants into groups. Give each group the 

following questions. 
• How did you feel playing the game this time? 
• Did your behaviour change? How? Why? 
• How did you feel when you got Barantaga this time? 
• Did you still try to shake people’s hands? Why? 
• How is this connected with HIV/AIDS transmission? 

 
Hints for Facilitator 

• You may have to tell some of the children these instructions if they cannot read. 
• Remind the participants that Barantaga is an imaginary disease and that you cannot catch 

HIC/AIDS through handshaking. 
• Make sure that you play the game twice. The second time is directed at the young people 

assessing their own behaviour in a situation of risk.  
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 Learning points from activities 
AIDS is caused by HIV. AIDS is one of the sexually transmitted infections (STI). In addition, the 
presence of an STI increases the risk of catching HIV. You cannot tell whether somebody had 
HIV/AIDS just from their appearance. A blood test taken at officially recognised centres is the only 
reliable indicator. A person is said to be having AIDS when she or he has characteristic signs and 
symptoms of the disease. A sign is what you can see as a result of diseases in a person. A 
symptom is a condition which you can’t see but the person suffering from the disease will tell you 
(e.g. a skin rash is a sign while a fever is a symptom).  
 
There are many diseases with characteristics similar to those of AIDS e.g. Tuberculosis (TB), 
Meningitis, diarrhoea, etc. HIV is mainly transmitted through sexual intercourse with an infected 
person; through blood transfusion when the blood is infected; sometimes by an infected mother 
passing it on to her baby before birth, during birth and after birth; and being cut/pierced by 
unsterilized instruments e.g. needles, syringes, surgical blades, razors, or knives etc. There is no 
known cure for AIDS at the moment, although some drugs in current use can relieve the signs 
and symptoms and prolong life.  
 
People must develop life skills such as critical thinking, decision making and negotiation to enable 
them avoiding the risk of being infected with the disease. It is possible to avoid catching HIV/AIDS 
or infecting others by abstaining, sticking to one faithful partner who is HIV negative, or by using 
condoms.  
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2.1.4 Access to an Integral Education 

Background reading on Integral Education 
 
For many years the IYCS has been reflecting on the need for students to have an Integral Education. By 
Integral Education we mean an education that is holistic and that encompasses all aspects of life, not 
simply the intellectual, knowledge based learning, but the practical skills that we require to be able to live 
our lives to the fullest.  
 
In a presentation he made during the IYCS International Committee in 2003, Fr Albert Nolan OP said that, 
‘An Integral education must promote’ : 
 
 
SOCIAL CONSCIOUSNESS: In the IYCS through the Review of Life or See-Judge-Act pedagogy we have 
developed in our members a deep social awareness. We have taught students to do social analysis, to 
search for the social causes of our problems, to ask questions about power relations in our societies and 
to be aware of the political and economic structures that govern the behaviour of people. Social 
consciousness goes further than acquiring a great deal of information about social issues: our movements 
promote us being permanently conscious of the social dimension of all human life. When we talk about 
change, it is not to abandon our social consciousness (it is one of our greatest treasures), but to expand it 
and to include other forms of consciousness. 

GLOBAL CONSCIOUSNESS: It is an awareness of the vast diversity or pluralism that characterizes our 
human world. Men are becoming aware of how differently women see things. Older people are becoming 
aware of how vastly different is the thinking of young people today. Westerners are beginning to realise 
that the people of Africa and Asia experience life differently. Christians are now more conscious of the 
value of other religious faiths. Our postmodern society is learning to respect all people including those 
whom we see as mysteriously different from ourselves – the “other” as they say. No form of education 
today can be called integral if it does not develop in us a deep awareness of this pluralism. 
 
 
HISTORICAL CONSCIOUSNESS: An integral education would have to include not only a certain amount 
of historical information, but also an awareness of the vastly different experiences of people who lived in 
other times and places. All thinking and experience is rooted in a particular historical context, which 
influences the way people think and act. An integral education will include a consciousness of the different 
historical contexts in which these ideas were conceived. Not because all truth is relative but because 
objective truth has been conceived and formulated differently in different historical times. 

EVOLUTIONARY CONSCIOUSNESS: Darwin, Hubble, Einstein... have played an essential role to realise 
that we are part of an evolution, a biological evolution but also part of an evolution of the universe that 
keeps unfolding without us knowing why or how. Apart from that we've discovered through quantum 
physics that we cannot control or even understand. We live in a very mysterious universe! As we think 
about change in our movements, in education, in the human world, we should remain ever conscious of 
the much, much bigger and broader context of the mysterious evolution or unfolding of the whole 
universe. 
 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 40 

 

ECOLOGICAL CONSCIOUSNESS: Closely related to it, we discover that we are in fact destroying our 
own environment, that is to say, planet earth, the planet to which we belong, the planet that gave birth to 
us and feeds us. Becoming aware of this is generally called ecological consciousness. And here we can act. 
There is a very close relationship between economic justice and ecological justice because the principal 
reason why we continue to destroy the earth is money and profits. 
 
 
CONSCIOUSNESS OF OUR INNER SELVES: The importance of self-knowledge. Psychology is concerned 
with this knowing of oneself and so is spirituality. All the best spiritual writers will tell you that you cannot 
know God unless you begin by getting to know yourself first. My argument will be that to be integral, 
education must include self-knowledge. It must provide a person with the tools that will enable him or her 
to become more aware of themselves as persons, as unique persons, with their own personal and social 
history and their own particular skills and hang-ups.  
 
Getting to know one’s self is a lifelong pursuit, and a very important one, if we are going to avoid envies, 
jealousies, power struggles, hidden agendas and all the other confused motives that mess up the best laid 
plans and actions of our movements. Too often in the past we neglected this dimension. The 
consequences of this neglect of the personal and the self can be seen in the number of revolutions or 
social changes that have failed because of the greed and selfishness of some of those who inherited the 
power and authority. 
 
We obviously need both the social and the personal. Not just as two forms of consciousness, but as one 
integral and integrated consciousness of ourselves as individuals who can only exist as part of a 
structured society, a global human world, and as part of an evolving universe. 
 
 
CONSCIOUSNESS OF OTHERS AS PERSONS: The market treats people as economic objects, as 
consumers or producers or labour units, rather than as persons. Social consciousness too, has sometimes 
fallen into the trap of treating people as objects rather than subjects, as objects that fit into structures or 
power relations.  
 
Treating other people as persons is fundamental to Christian morality and spirituality. To love your 
neighbour as yourself is to treat your neighbour as another self, as a person like yourself and not as a 
mere thing to be used. Christian love means developing a consciousness of others as persons. One of the 
clearest signs of this consciousness is an eagerness to listen to others.  
 
 
GOD CONSCIOUSNESS: Finally there is a form of consciousness that is, in a sense, all-inclusive. It is the 
kind of spiritual or religious consciousness that, when it is genuine and mature, will arise out of all the 
other forms of consciousness. We call it God consciousness. 
 
God is not a person or a thing alongside of other persons or things. God is not one being amongst all the 
other beings in existence. God is in everything and beyond everything because God is the mystery in 
everything and behind everything. The emphasis in all theology today is on God as mystery. True belief in 
God is not about having an idea of God in one’s head. It is about being conscious of God in the world, or 
better, being conscious of the presence of God as the mystery that gives rise to all things and sustains all 
things. 
 
This is not as difficult and esoteric as it sounds. What it requires is the recognition or awareness of the 
limitations of our human knowledge. We can begin to experience the presence of God once we become 
conscious of the fact that there is much more out there, much more than we can ever know, a beyond 
that is totally mysterious – and yet completely real. 
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We access this mystery through the human ability to wonder, to marvel, to stand in awe at the 
mysteriousness of it all. 
 
Education often ignores or even destroys our sense of wonder. But today as we strive for an integral 
education we will have to ensure that education includes the development of this sense of wonder and the 
mystery of it all, and therefore our consciousness of God’s presence everywhere. To that extent, an 
integral education will include something of a theological or faith education. If this is not provided in our 
schools and universities then it must come from the church and from our movements – otherwise our 
education will not be complete.   
 

Group reflection 
Integral Education 

 

 SEE 

• What do you learn at school/university? 
• How does what you learn at school/university relate to what you experience in 

your daily life?   
• Which areas of your daily life are not touched on in what you learn at 

school/university 
• Why is this the case? 
• Who/what influences this situation? 

 

JUDGE 

• Do you feel that your education is helping you to deal with all the issues in you 
life? Which areas is it touching and which areas is it not touching at all?  

• What is the value of education, why do we need to study?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ 

view of the situation?  
 

ACT 
• How does the situation of your school/university compare to that of other 

schools/universities in (other) areas? How have other schools/universities 
responded to this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Group theological reflection on Integral Education 
 

Images – Different understandings of the purpose of education 
 
In the following theological reflection we are trying to establish some criteria for making a judgement on the issue of 
poverty. We will do this by distinguishing the attitudes and feelings of Jesus from those of the Sadducees and the 
Pharisees towards the issues, since Jesus often expressed his own values in reaction to these two political parties. So, 
firstly, who were the Sadducees and the Pharisees?  
 

Sadducees:  
• The Ruling party, the High Priest, the chief 

priests, elders, and Levites (hereditary priestly 
tribe particularly responsible for the Temple), 
who collaborated with the Romans. 

• They held political, economic and religious power 
– of which the temple was the centre  

• They were conservative and mainly concerned 
with their own security and wealth 

• They did not believe in the resurrection, but that 
people get their reward and punishment in this 
life. Therefore they, as the privileged, were 
blessed by God, and the poor were “sinners”. 

 

Pharisees:  
• The social/political movement wanting Israel to 

be restored as a Jewish theocracy 
• They therefore hated the Romans as an 

occupying force. 
• They believed in the resurrection of the dead, 

and a future Messiah whom God would send to 
liberate them from the Romans. 

• They were learned teachers of the law in all the 
synagogues 

• They insisted on strict conformity to the law, as 
God loved and rewarded those who kept it, and 
hated and punished those who did not. 

             
            Facilitator: 

1. Give each individual in the group a piece of paper and some pens/pencils. 
 
2. Read together Matthew 23: 1 – 4 

 
3. Ask the participants to reflect quietly on the purpose of education from the perspective of the Sadducees and 

Pharisees and to draw an image of what this education would look like. 
 

4. Invite participants to share their reflections and images. 
 

[Facilitator note: Law is taught to ensure conformity] 
 

5. Read together John 10: 10b  
 
6. Ask the participants to reflect quietly on the purpose of education from the perspective of Jesus and to draw an 

image of what this education would look like. 
 

[Facilitator note: The purpose is to promote life in all its dimensions – an integral education] 
 

7. Invite participants to share their reflections and images. 
 
8. Read together Mark 2: 23 – 28 

 
9. Discuss together your understandings of the purpose of education from these passages and the message for us.  

 
[Facilitator note: Jesus looks critically at the Law with people’s real needs in mind] 
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Group Activity:  
Mapping our world 

 

An activity for exploring perceptions of the world. 
 
Think of ways of representing school, and draw symbols to illustrate this, eg something that 
represents learning. Place the symbols on a space on the wall or floor. 
 
Each person draws a symbol to represent where they live and places it on the wall or floor in 
relation to the school. 
 
Draw symbols to represent places outside of the local area which participants have connections 
with, eg places visited or other countries where friends or family live. Place these in relation to the 
school. 
 
When the map is complete explain each symbol and ask questions like: 

- What did we talk about? 
- What did we learn?  
- What else can be added? 
- How is the map useful?  
- Who owns the map? 

 

Group Activity: The Animal 
School – A Parable 

Instructions: 
1. Make copies of ‘The Animal School – A Parable’ and distribute amongst the group. Have some one in the group 

read the parable out a loud while others follow-on. (It is good to have someone else read the parable again and 
to encourage the students to close their eyes and allow the images to come to their minds when hearing the 
parable). 

2. After reading the parable ask for initial reactions and sharings of the images that people had in their minds, and 
use the following questions as a guide for discussion: 

- What were the difficulties that the animals were facing in their school? 
- Why were the difficulties existing? 
- Who had the power? 
- Does the parable of the Animal School connect with your experience of school? If so how?  
- What are the difficult that you face at school? 
- Why do these difficulties exist? 
- Who has the power? 
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The Animal School - A Parable 
Once upon a time the animals decided they must do something decisive to meet the increasing complexity 
of their society. They held a meeting and finally decided to organise a school. 
 
The curriculum consisted of running, climbing, swimming and flying. Since these were the basic behaviours 
of most animals they decided that all students should take all the subjects. 
 
The duck proved to be an excellent swimmer, better in fact than his teachers. He also did well in flying. 
But he proved to be very poo in running. Since he was poor in this subject he was made to stay after 
school to practice it until his webbed feet were so badly damaged that he became only average at 
swimming. Average was acceptable in the school so nobody worried about that, except the duck. 
 
The rabbit started at the top of his class in running, but finally had a nervous breakdown because of so 
much makeup time in swimming, a subject he hated. 
 
The squirrel was excellent in climbing until he developed psychological block in flying class, when the 
teacher insisted he start from the ground instead of from the top of the trees. He was kept at attempting 
to fly until he became muscle-bounded and received a C in climbing and a D in running. 
 
The eagle was the school’s worst discipline problem. In climbing class he beat all the others to the tope of 
the tree used for examination purpose in the subject, but he insisted on using his own method of getting 
there. 
 
 
The gophers, of course, stayed out of school and fought the tax levied for education because digging was 
not included in the curriculum. They apprenticed their children to the badger and later joined the ground 
hogs and eventually started a private school offering alternative education. 
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2.1.5 Students workers 
 
The following reflections and activities explore the issue of students working, which is a common 
experience in today’s global reality. More and more students are working while they are studying in order 
to be able to pay their schools and university fees.  
 

 
Group Reflection 

Reality of Student Workers 
 

 
 

ACT 

JUDGE 

SEE 

What is your experience of students who are workers? (Someone to share their story or 
the story of a friend/peer) 
Why are you/or the person in your story working?  
Why are you/or the person in your story studying?  
Who/what influences this situation? 
How does this work affect the rest of your life?  What impact does it have on your studies, 
family, friendships, or social life? 
What are the short and long term consequences of being a student worker on your studies 
and your future?  

Do you see anything wrong with this situation? Why? Why not?  
Can you imagine how this situation could have been different? How could this have been 
avoided?  
What do you think Jesus’ view of this situation would be? Why?  
Which biblical text would help us to understand Jesus’ view?  
Which of my own values/priorities are challenged by this situation and by Jesus’ view of 
the situation?  
 

How does the experience of student workers compare to that of other student workers in 
other areas? How have others responded to this issue? 
Who/what has power in this situation to change it for the better?  
Is there anyway we individually can help to change this situation?   
What is the best kind of action that could be taken in this situation? 
What is the best action we as a group can take at a local level? 
Who can we involve in these actions? 
What long term effect will these actions have? 
What short term effect will these actions have? 
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ACTIVITY – Understanding 
the changes between 

generations 
 

Objectives 
• Compare today’s reality of students 

with the reality of students from 
other generations.  

• To understand why students need 
to work today. 

 

Pens, large sheets of paper  
 

Process 
1. As a group discuss the advantages and challenges of being a student today, e.g. an advantage 

could be that there are more subjects to choose from and a challenge could be that education 
fees are much higher. (It would be good if the group reflections could be record on a large 
piece of paper.) 

2. For each advantage and challenge listed identify the cause of this, i.e. more subjects as a result 
of broadening the field of education and higher education fees are caused by the privatisation of 
education. 

3. As a group share together what you imagine it would have been like to be a student when you 
parent, grandparents and/or great grandparents were students. What may have been the 
advantages and challenges of being a student during their generation? What may have caused 
these advantages and challenges? 

4. Field Research – during the coming week each member of the group is to interview their 
parents, grand parents or older relatives about their perceptions of the differences between 
students of today’s generation and their generation. As a group write together a short list of 
questions for each member to use as guidelines when interviewing their family members.  

5. Group sharing – after the field research has been conducted ask each member of the group to 
share their findings and to discuss their findings in relation to their previous reflection. 

 
Please note: this activity will have to take place over a series of weeks in order for the 
participants to interview family members.  
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ACTIVITY – MAFAABI IS 
EXPLOITED 

 

45 – 60 minutes 
 
 
 

Rome play situation: Mafaabi is exploited. 
 

Page 91, Life Skills for Adolescents and 
Youth a Manual For Trainers, produced by 
National Youth Apostolate Office, Uganda 
Catholic Secretariat, Uganda Episcopal 

Conference 
 

Objectives 
By the end of the session, the young 
people should be able to: 
• Discuss ways of dealing with 

exploitation and feelings that are 
associated to it. 

•  Practice skills of saying 
  
Life skills to be developed 
• Problem solving 
• Assertiveness 
 
 
Activity procedure 
1. Divide the group into smaller groups of 8 – 12 people and read the situation to them. 
2. Ask the young people to discuss the story then act out a role play to depict the key points 

which lead to exploitation. 
3. Ask the group to reconvene and act out their role plays. 
4. Use the guide questions at the bottom of the Role Play to facilitate discussions. 
5. After discussing a few key points have the youth act out being assertive in the same situation. 
6. End the session by highlighting some of the learning points  
 
Learning points 
Assertiveness is a life skill that ensures that we communicate what we want and what we do not 
want boldly. We do not have to be shy about speaking up for our rights but many of us do not 
know how to do so. We need to learn. 
Many of us usually like to quote somebody else as responsible for the decisions we are making for 
example ‘but David said’, or ‘my father says you are cheating me’ etc. This is wrong and often does 
not give us the results we want; instead it may lead to personality conflicts and clashes. 
Standing up fro your rights could be difficult even costly. Weigh all the options before taking action.  
 
Hints for facilitator 
• Develop questions relating to how the role play was acted. 
• Be very objective as you lead the discussion. It is more useful to let the young people discuss 

than just feeding them with your own views or lecturing to them on what to do. 
• Some of the people you are dealing with may be exploited in their current places of work. Be 

sensitive about this and instead of being too general, try and offer some help. 
• Young people need to be made aware that for whatever decision they choose to take they are 

responsible for their actions and consequences. Quoting other people as the source of their 
action only weakens their fight against oppression and exploitation.  
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Role play Situation 

MAFAABI IS UNDERPAID 
Mafaabi and his friends work long hours unloading sacks from lories. Each time they sit down to rest their 
boss shouts at them. At the end of each day they are paid 2,500 shillings while the older men get 6,500 
shillings. Mafaabi and his friends are told that they are young and do not need the money. 
 
Mafaabi and his friends think this is unfair. They choose to speak out. 
 
(Act out the role play)… 
Discussion questions 
• How did you feel about the exercise? 
• Was Mafaabi’s reaction in your role play realistic? 
• Why do employees choose to pay young people less? 
• If you were Mafaabi how would you speak out? 
• Re-enact the role play in light of what had been discussed. Is your reaction realistic?  
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2.1.6 Voluntary migration  
 
The following reflections and activities explore the issue of voluntary migration, which refers to the 
unforced or free movement of a person or a group of people from their homelands to a new area. The 
reasons for this form of migration can be varied e.g. economic, family reasons etc. 

Is migration common in your local community, state, and/or country? If so what kind of 
migration i.e. do people leave your country to migrate to other places or do people 
migrate to your country?  
What kinds of migration are most common in your country? (e.g. work reasons, lack of 
hope etc) 
Which of us can share either a personal story or that of someone who we know who has 
migrated voluntarily? (Share the story) 
What caused you/them to migrate? Why did this happen? 
Who did this migration affect?  
Who/what influences this situation? 
What are the short and long term consequences of this migration for those affected 
directly? 
What are the short and long term consequences of this migration for the local 
community? 

SEE 

JUDGE 

ACT 

Can you imagine a situation that brings you to extreme poverty? What can help you 
handle this situation? What can bring you hope in this situation? 
Do you see anything wrong with this situation? Why?  
Can you imagine how this situation could have been different? How could this have been 
avoided?  
What do you think Jesus’ view of this situation would be? Why?  
Which biblical text would help us to understand Jesus’ view?  
Which of my own values/priorities are challenged by this situation and by Jesus’ view of 
the situation?  

How does the situation of migration in your community compare to that of other 
communities in (other) areas? How have other communities responded to this issue? 
Who/what has power in this situation to change it for the better?  
What is the best kind of action that could be taken in this situation? 
Is there anyway we individually can help to change this situation?   
What is the best action we as a group can take at a local level? 
Who can we involve in these actions? 
What long term effect will these actions have? 
What short term effect will these actions have? 
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Group theological reflection on voluntary migration 

By Fr Leo Perera 

 
Mahinda is the youngest in a family of four and the only son of his poor parents. His father struggled to 
provide a good education and the ordinary things of life for his family but it was a hard struggle that badly 
affected his health.  Being the only son in the family Mahinda understood the difficulties of his parents and 
also realized that he had a responsibility to see to their well being.  Belonging to a poor family living in the 
coastal belt of Sri Lanka he saw that without important or influential connections he would not be able to 
find a good job and so he opted to try his luck by going to Singapore to work in a restaurant.  He 
managed to find work there for a few years but he was an illegal immigrant and one day he was caught 
by the police. Since he refused to denounce his employer he was put in jail for a few weeks and then 
sentenced to six lashes with a cane and then repatriated to Sri Lanka. 
 
 
Mahinda’s hopes were dashed but his spirit was not willing to give up the struggle. To make matters 
worse when he returned home he found that his father was now very sick. He had heard that many 
people were trying to go to Italy illegally by boat in search of employment. He knew that with the  
income from a job in Italy he would be able to solve some of the financial problems of his family as well 
as obtain the necessary medical attention for his father. With the help of friends and relatives he managed 
to borrow the money necessary to pay those who were organizing this human trafficking (Rupees Five 
Hundred Thousand =US$ 5000) and set out with about 50 other young men cramped in a fishing trawler 
not sufficiently equipped for this long journey from Sri Lanka. They sailed across the Indian Ocean, 
through the Suez Canal and across the Mediterranean Sea to the southern coast of Italy. The journey that 
was estimated to last three weeks took five weeks and the food and water supply was exhausted by the 
time they reached Egypt. They managed to catch fish from the sea but fortunately for them, those in 
charge bribed the Coast guards off the coast of Egypt and managed to buy food and diesel from them. 
 
 
When the boat arrived in Italy they were all rounded and taken to a refugee centre where Government 
officials questioned them since they all appealed for refugee status. After about two weeks in the Camp 
most of them were issued refugee permits valid for 3 months and were permitted to enter Italy until their 
cases could be processed. Mahinda proceeded to Florence where he met a priest working for migrants 
who provided him with shelter and arranged for him to find temporary employment. When he was able to 
phone home to Sri Lanka he found out to his shock and sadness that his father had died just one week 
after he had started his journey by boat! After working for more than a year clandestinely (illegally) 
Mahinda was able to avail himself of a Government amnesty given to illegal workers and legalize his 
presence in Italy. 
 
 
Today Mahinda has regular work in a restaurant making use of his experience in Singapore, He was able 
to settle all the debts incurred by his family and last year he returned to Sri Lanka to marry his girlfriend 
from schooldays and brought her back to live with him in Italy. 
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REFLECTION 

 
This is a true life story. Reflect on the two texts in the Bible: 
 
 
1. Genesis 1/28-30. 
 
All creation was given to man by God to be used for the good of all. The imbalanced use of the earth’s 
resources has caused a lot of poverty and suffering so the people from poor countries are forced to seek a 
better standard of life in the more developed lands. However they face a lot of barriers and prejudice 
when they go there. 
 
What is your feeling about this situation and what would Jesus have done in the face of injustice? 
 
 
2. Deuteronomy 5/16. 
 
God commanded us to honour our parents and by extension in the eastern context it means the whole 
family. What extent should we go to ensure the well being of our family?  If you were in the situation of 
Mahinda would you be able to put up with all the difficulties he had to endure? 
 
Are you willing to make this sacrifice for those you love in your family? 
 
In the case of Mahinda the story ends happily but do you realize that there are many who never reach 
their goal and perish in the sea or in the forests while trying to cross borders? 
 
How can you relate and respond to the various events in the journey of Mahinda? For example the 
different types of authority he met- in Singapore, in Egypt, in the south of Italy and in Florence. The 
sense of sadness and frustration when he heard of his father's death. Etc 
 
Is this type of migration the answer to the gap between the rich and poor nations? 
 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 52 

 

ACTIVITIES – Understanding migration 
Adapted from: The University of Texas at Austin 

Understanding Migration: Curriculum Resources for the Classroom 
http://inic.utexas.edu/hemispheres/units/migration/migration.html 

 
 
 

Activity 1 – Spectrum 
Graph: find migration 
trends in your community 

          Facilitator:  
1. Have each member of the group interview five people (i.e. parents, relatives, friends etc), and ask each person 

the questions below: 
 
Interview five adults about their family’s origins. Ask them all the questions and write the answers below. Fill in all the 
blanks, even if your subject doesn’t know the answer or is unsure. Some people may have more than one answer for 
some of the questions – if so, try to keep the answer in order. 
 
Subject’s Name:    Subject’s Age: 
 
Were you born in this country (yes / no)?  If no, where were you born? 
 
Where did your family come from (specific country)? 
 
When did your family immigrate to this country? 
 
Why did you family immigrate? 
 
Did your entire family immigrate at once? If so, do you know why? And it not, do you know why not? 
 
Does anyone in your family speak their ‘ancestral language’? Do you? O your parents? Your grandparents? 
 
Does anyone in your family not speak the national language of this country?  
 
  
2. When each member of the group has finished conducting their interviews, distribute five index cards to each 

group member and on each card have them write the name of their subjects.  
3. Place a 10 – 15 foot long piece of masking tape across the floor. Label each of the spectrum as shown: 

 
 
 

4. Explain to the group what a spectrum is.  Explain that they will explore how various factors have effected 
immigration by plotting each subject on the spectrum. Have each person place each index card on the spectrum 
according to where they think that their subject falls on the spectrum. 

5. Once the cards are placed, allow participants to question the placement of the cards. Encourage lively discussion 
about the relative effect of factors on immigration. Are there trends? Have the groups do research to try to 
identify the reasons for any trends that they observe. 

6. Then repeat the process by creating the following spectrums for the next question: 
 

 
 
 
 

7. Have participants talk about the results of the spectrum. Where are the trends? Have 
participants try to identify the reasons for other identifiable trends. 

 
 

Latest Immigrants Earliest Immigrants 

Emigrated due to 
economic reasons 

Emigrated for 
political reasons Emigrated for 

social reasons 
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Activity 2 – T-Chart: the pros 
and cons of migration 
 

• As a follow-up to the Activity 1, divide the group into small groups and ask each group to 
imagine that they are from their chosen country, and that they are trying to make the decision 
to migrate or not to migrate. 

• Have them create a T-chart like the one below listing their reasons. Then have the each group 
present their chart to the rest of the class. Are there commonalities between each group? Why 
or why not? 

 
Reasons to support the issue Reasons to not support the issue 

Example: 
• Families can stay together. 
• People can better maintain their 

language, culture, and family 
ties. 

• People have more time to spend 
together. 

• It is difficult to cross the border. 
 

Example: 
• There is high unemployment in 

our country. 
• The government is not able to 

help us make ends meet. 
• The political situation in our 

country is bas, and people don’t 
have much freedom. 

• Out children are going hungry 
and cannot get an education 

 
Here is a list of films (namely English spoken) that you or people in your group may have seen: 
An American Tail 
Bend it Like Beckham 
Gangs of New York 
The Godfather 
In America 

The Joy Luck Club 
Mississippi Masala 
My Big Fat Greek 
Wedding 
My Son, the Fanatic 

Real Women have Curves 
Strictly Ballroom 
Tortilla Soup 
The Wedding Banquet 
West Side Story 

Note: There are probably many movies in your own language that you could also use. 
 
1. As a group view one of these films.  
2. Have the group members consider the following questions about these films (you can distribute 

the questions as a handout). 
o Each of these films features an immigrant family. Where did the family come from? 
o Can you tell when they emigrated? 
o Can you tell why they emigrated? 
o What do each of these films say about immigrants and subsequent generations? 
o What issue do the younger generations in these films face? 
o What are the concerns of the older generations? 
o How do they resolve their difference – or do they? 

3. Engage the group in discussion about their answers. What other issues can they identify in 
these films that are related to migration and cultural integration?  

 

Activity 3 – Use film to discuss 
migration and cultural integration 
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2.1.7 Child labour/exploitation 

SEE 

JUDGE 

ACT 

Have you witnessed or be informed of any forms of child exploitation taking place in 
your local community or other communities? If you have share the story.  
What is causing this exploitation of children’s rights? Why is it happening? 
Who does this form of exploitation usually affect?  
Who/what influences this situation? 
What are the short and long term consequences of this exploitation for those affected 
directly? 
What are the short and long term consequences of this exploitation for the local 
community? 
 

Can you imagine how this situation could have been different? How could this have 
been avoided?  
What do you think Jesus’ view of this situation would be? Why?  
Which biblical text would help us to understand Jesus’ view? (e.g. Mark 9: 36-37; 
Mark 10: 14; Matthew 19:13-15; Psalm 127:3-4) 
Which of my own values/priorities are challenged by this situation and by Jesus’ view 
of the situation?  
 

How does the situation of child exploitation in your community compare to that of 
other communities in (other) areas? How have other communities responded to this 
issue? 
Who/what has power in this situation to change it for the better?  
What is the best kind of action that could be taken in this situation? 
Is there anyway we individually can help to change this situation?   
What is the best action we as a group can take at a local level? 
Who can we involve in these actions? 
What long term effect will these actions have? 
What short term effect will these actions have? 
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Looking at the faces of Child Labourers 

by Loucille Alcala 

 
After a very tiring day today, I thought of writing down my years of experience working with specific 
children engaged in child labour. I shall be sharing concrete experiences of children whom I encountered. 
They may have different stories shared, various reasons of becoming child labourer yet they all felt similar 
pains, unfairness, struggle and hope that one day they would come attaining their dreams.  
 
What is child labour? This is a surprise question of children whom we identified as such. Parents are 
equally innocent of what child labour is. For them, it’s very natural that children should work and help the 
family to augment family income. Further, they will even claim it as child’s responsibility. Children who 
worked are even appreciated more for their sacrifices and thought to be comparatively responsible and 
self –reliant. People started to enumerate names or successful persons whom believed to be child 
labourers in their younger age. Is child labour simply a Western concept? Is there such child labour in a 
third world country like Philippines?  

Causes of child labour  
Poverty: The most usual and obvious reason why children have to work. Parents would always say that no 
parents’ wish to allow their children to work instead of school but just forced because there is a dire need 
to survive and the alternative is very least. This also combines with the problem of big family size 
compared to the number of family members who are working. Parents have low educational attainment 
that unable them to get better or high paying job.  
 
Once I asked a prostituted child on how she gets into such work. ‘I am a breadwinner of a family of ten’. 
Further, she added ‘my father met an accident and he was hospitalized which cost us a lot… and that’s the 
only option I got to save my father and family’. Those are just few sharing that proves how poverty puts 
them into such unfair situation. 
 
Desire for education: Filipinos put higher values on education and believe that it is the best wealth 
parents can give to their children. To attain education, some children are push to child domestic work and 
hoping to work for a year to earn money to re-enter or continue supporting his/her education. However, 
most find it hard to push through especially if employers don’t support their desire of continuing 
education. Or some may not be able to cope with school demands / requirements along with the unlimited 
/ non-stop household works.  
 
Gender discrimination: Women are still stereotype as their role is in the ‘domestic sphere’ where basic 
elementary education such as reading, writing and arithmetic is enough for her to perform her future role 
as wife and mother. Thus, number of girl children is engaged in domestic work or services. Typically, the 
eldest in the family is prioritized to finish its education and younger siblings are advised to stop or 
momentarily get into some work which eventually looses their interest to get back to school especially if 
they are start minimal earning.  
 
Employment of children in domestic work, sugarcane plantation and pyrotechnic production would save a 
lot of employer’s cost since they could just pay little amount or below the minimum, children has no fringe 
benefits and etc. In the sugarcane plantation, plantation owners are afraid of adults as they can be easily 
intimidated, but children do not complain openly and loudly. Moreover, they do not know how to organize 
unions, bargain collectively and conduct strikes and other forms of protest when their demands are not 
met. And so they are most valuable to exploitation like giving them the cheapest wage and no benefits at 
all like health/medical insurances, leaves and etc.  
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What culture says?   
 
As mentioned above, the supply side is the negative value systems that justify and reinforce children’s 
participation in labour.  This is taken advantage by the employers.  

‘If a child work, he is a very good child and others should follow’. 
‘I will have many children so that they can help us raise the family’. 

‘Child who knows work understands life better’. 
‘Child should better work so that he/she won’t be hooked with drugs and will no more have time to get 

bad influential friends’. 
‘Child is better to work because as he won’t have much complains’ 

‘Let my girl child be domestic helper. Anyway, when she gets married, she will be housewife’ 
 
Above are the familiar quotations I heard and gathered in the community during formal and informal 
sharing and focus-group-discussion. Parents themselves will send their children to farming or fishing. It is 
even looked at as a social advancement, a means for growth and means of fighting poverty in the family. 
Those are some of the examples that prove that child labour is accepted in the society and not even seen 
as violation of the law.  
 
A ‘pakyaw’ system is also one of the cultures in the agricultural industry that send children to work. 
Employers usually get a contract for a family to do the harvesting in the field and it is the cheapest 
strategy for them as they need not have to pay individually and is faster since the agreement includes # 
of days to finish the work.  
 
I remember when once I attended a consultation with employers on children engaged in Child Labour 
since they have significant role to play in combating child labour. Agricultural sector were present in the 
consultation. They were asked whether as employers if they could avoid using a ‘pakyaw’ system (an 
employer will give an amount for the whole work needed and it’s up to the person if he will hire more or 
less workers. So, if the person asked is married and have many children, he will just simply asked his 
whole family, including the children to do the job instead of hiring adults) to avoid giving an opportunity 
for children to work. It is sad that employers seems to not agree since they felt they are obliged to do so 
as they are also trying to cope with the poor economy of the country and trying to compete with the 
global market (here comes the issue of globalization). 
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Conclusion:  
We may say that child labour is a western concept and is a strange word for Filipinos but what matters 
most is the reality that it is happening here in Philippines and could be worst compare to other countries. 
It is important to recognize that basic rights of children is violated and is not respected. Worst is that 
children are even exploited and abused which we cannot just simply close our eyes and ears to this 
reality. Further, we cannot simply accept it as cultural system or political system. If there’s a need to 
change our culture, we have to since culture has to benefit not only too few privileged people in the 
society but instead benefit the whole community. This calls everyone to seriously consider giving 
emphasis to the victims of child labour, advocate against child labour and indeed promote rights of 
children.   This means a massive awareness campaign is desirable at all levels.  
 
Lastly, we recognize that education is a powerful tool to combat child labour. If these children today are 
well educated, the lesser chance that they will send their children to child labour. Thus, we are eventually 
trying to cut the cycle of poverty brought by illiteracy.  
 
Indeed, the issue of child labour is complex that fighting the end of it should be a multi-sectoral 
responsibility. As we all embarked the MDG-Education for All campaign, let us all not forget the child 
labourers who are often invisible to some. Let us make them visible by giving them their right, their child 
rights!  
 

What is our role in the fight against child labour?  
- Advocate ‘Education for All’ that education should be accessible to this disadvantaged sector--- let 

us actively part of the voice against privatization of education  
- Awareness campaign for teachers so they may be able to sensitize issues of child labour in the 

academic curriculum and in the classroom teaching  
- Inclusion of child labour issues (according to context) in group discussions 
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The orange game  
(ownership and exploitation) 
 

(Trainings for Transformation: A Handbook for 
Community Workers 3, by Anne Hope and Sally 

Timmel, page 28, Mambo press 1984) 
 

Script 
Two people come in. X sees the organs and says… 
 
X: Let us gather up and share them 
Y:  Yes, that is a good idea 
X:  Why don’t you start picking them up and I’ll go and find something to put them in?  
 
Y starts to pick up the organs. X goes off to fetch a basket and comes and when Y has 
picked up all the organs Y puts them in the basket.  
 
X give Y 2 oranges and says… 
X:  These are for you 
Y:  (Protests) Is that all? You said we would share them. 
X:  That is your share. 
Y:  Oh please. Give me at least one more. 
X:  OK but only one more. Then that will be fair. After all I saw the oranges first and 

besides this basket belongs to me.  
 
Discussion questions: 
• Describe briefly what you saw happening? 
• Can you give examples of how something similar happens in your own area? 
• Can you give examples of how this is similar to child exploitation?  
 
Summary 
This code is very clear and the discussion can be quite short. It is simple to focus the 
attention of the whole group on a common problem – the relationship of those who own 
and those who work.  
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2.1.8 Gender discrimination 
Gender Discrimination refers to any action that specifically denies opportunities, privileges, or rewards to 
a person or a group because of their sex. 
 

Group Reflection 
Experiences of gender discrimination 

 
 

SEE 

• In what ways have you seen/experienced girls and boys treated differently in your 
school, community, local sports club, etc? If you have share the story. 

• What is causing this difference in treatment? Why is it happening? 
• Who does this affect more often – girls or boys?  
• Who/what influences this situation? 
• What are the short and long term consequences of this difference in treatment for 

those affected directly? 
• What are the short and long term consequences of this difference in treatment for 

the local community? 

• Do we make judgements of others based on their gender? If so, for what reasons do 
we do this? 

• Can you imagine how this situation could have been different? How could this have 
been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ view 

of the situation?  
 

JUDGE 

ACT 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• What is the best action we as a group can take at a local level? 
• Is there anyway we individually can help to change this situation?   
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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ACTIVITY: Gender role play 
 

Note: This activity can only be played if you have a group of boys 
and girls. The facilitator must remind the participants at all times 
to respect each other and not to take things personally.  
 
Process: 
1. Ask all the boys and girls to separate into two groups (if there 

are large numbers in the group, ask them to make groups of 3 
– 5, but make sure that boys and girls are separated). 

2. Each group is then asked to create a role play of the opposite 
sex. The scenario is an end of school year party at a friend’s 
house. Allow each group 15 minutes to prepare their role play. 
(Remind each group not to go to over the top and to not do 
anything offensive to others in the room). 

3. Ask each group one at a time to perform their role play. After 
each role play ask the audience to identify the key 
stereotypes/assumptions which they noticed.  

4. After all the role plays have been performed debrief with the 
group about the activity using the following questions as a 
guide: 

• What assumptions/stereotypes did we identify that have been 
made about girls/boys? 

• How did it make us feel when we saw these 
assumptions/stereotypes being performed? 

• What has influenced these assumptions/stereotypes? 
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2.1.9 Pressure as a student 
 
In today’s global context students experience many pressures from various levels, the following 
reflections and activities explore this issue and power relations.  
 
 

Group Reflection 
Students’ experiences of pressure 

 

 
SEE 

JUDGE 

ACT 

• What kinds of pressure as a student do you experience at school, from peers, 
family, community, society, media etc? Share your story of a specific experience.  

• To what extent do other students also experience this? 
• What is causing this pressure? Why is it happening? 
• Who does this pressure affect the most? 
• Who/what influences this situation? 
• What are the short and long term consequences of this pressure for those affected 

directly? 
• What are the short and long term consequences of this pressure for the local 

community? 
 

• Can you imagine how this situation could have been different? How could this 
have been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ 

view of the situation?  
• What helps you handle pressure? What can bring you hope in this situation? 

 
 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• What is the best action we as a group can take at a local level? 
• Is there anyway we individually can help to change this situation?   
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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ACTIVITY: Influencing 

People 
 

An activity for exploring and analysing influence. 
 
 

Discuss what influence means, i.e. affecting the way someone thinks and behaves. 
 
Draw a spider diagram of the people who influence you, e.g. individuals such as 
parents or friends, and groups such as pop groups, organisations. Write their name in 
the middle of a piece of paper and draw lines linking their name to other people’s 
names. The length of the line represents how much the person influences them. A 
short line represents a lot of influence because it is nearer to them, and a long line 
represents less influence because it is further away from them. 
 
Write how each person influences you along each line, e.g. My mum influences me by 
telling me to eat properly. 
 
Draw a second spider diagram of people who you influence, with those you influence 
most nearest to the centre, and those you influence least further away from the 
centre. 
 
Compare the two spider diagrams considering the similarities and differences, e.g. 
whether the people who influence you are the same people you influence. 
 
Compare each other’s spider diagrams, eg whether everyone has the same amount of 
influence. 
 
Consider how the people on your spider diagrams may influence each other, and draw 
labelled lines showing how. It will begin to look like a spider’s web. It is also possible 
to act out this activity. 
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ACTIVITY: Defining Power 
 

Purpose: Encourage groups 
to think about different 
sources of power. 
 

30-40 minutes 
 
 
Flip chart paper and markers and copies of 
handout ‘The power of Human’ 
 

Procedure:  
1. Decide beforehand how to divide the group into smaller groups for discussion. You may decide to 

have the discussion in a plenary. 
2. Give out handout ‘The power of Human’. Allow participants 5-10 minutes to read the handout, or 

ask several volunteers to read the parable out loud.  
3. If using sub-groups, allow 15 minutes of discussion, and then have groups return for group 

reporting and discussion. 
 
Discussion: How did the animals define power? How, if at all, did this differ from Human’s 
definition of power? Likely responses might include: 
• Animals came together to celebrate natural talents. Competition not about domination; 
• The definition/sources of power included: might, authority, and strength; 
• The power the animals displayed was the power of working together; 
• The power Human displayed was domination and violence. 
 
Who is the most powerful among the following: the president of the United States, the Pope, your 
country’s leader, Mother Teresa, your local shopkeeper, you? Explain each person’s source of power. 
 
Additional questions include: 
• How do you respond to the statement, ‘Everyone is powerful, but not everyone notices it’? 
• Think of a conflict which you have personally experienced. How did power influence your 

decisions or your interactions with the person with whom you were in conflict? 
 
Trainer Notes: Follow with the handouts on types of power.  
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HANDOUT: 
The Power 
of Human 
 

Once upon a time, the animals used to hold an annual power celebration. Recently, the celebration had 
become very competitive. New winners emerged because of new techniques. Last year Monkey was the 
inner. Imagine! All the animals agreed that the money had succeeded in demonstrating new techniques of 
power and merited the first place. 
 
This year the competition was a little different. A new animal joined the race – human. Most animals had 
not given human any chance but human had sailed through the preliminaries. The finals were held up the 
hill Kwetu forest overlooking the waterfall of hope. The 5 finalist were Lion, elephant, monkey, giraffe and 
human.  
 
As usual, the competitors arrived with their supporters. Monkey was the first to arrive. No one saw how 
monkey arrived cause he was jumping from branch to branch. It looks spectacular as the entire monkey 
family arrived like a well - choreographed circus. Next was Lion who disliked ceremony and arrived only 
with his wife. He looked around proudly as he stepped into the arena. Elephant and giraffe are rather 
close friends and arrive almost at the same time. Elephant arrived chewing a branch while giraffe was 
chewing some sweet leaves. Human arrived last and came alone, with an object dangling from his waste. 
 
The master of ceremony, squirrel, announced the competition should begin. According to the rules the 
competitors could step into the arena as soon as they felt ready. Elephant went first who demonstrated 
her power by digging a large hole, throwing lots of dust and making a lot of noise. Giraffe came next and 
did a poor modification of her dance of power but the melody sounded nice. She danced around gracefully 
and then sat down. Monkey weighed in with his acrobatic jumps from branch to branch, but few animals 
seemed impressed. Lion roared to demonstrate his power, few animals were afraid as they had heard this 
roar many times before.  
 
Last came the new competitor, Human. Human stepped into the arena and looked around. The animals 
fell silent. Slowly human untied something from his waist and raised it. Loud bangs followed. Suddenly 
almost every other competitor was bleeding. Lion was limping, monkey scampered away with blood oozing 
from his ear, even elephant seemed helpless. She sat there doing something between laughing and 
crying. Human laughed and slowly walked back into the forest.  
 
That night, all the animals met. Human was not invited. The animals wondered what had become of 
human. Why did he attempt to kill the animals even when he did not want to eat them? Some animals 
thought that human was different because he walked on his two feet, while others said he could be 
suffering from a rare disease ‘superiority complex’. The animals decided to investigate human further. Dog 
and cat were given the task of investigating human bringing back the report. However, since then, no 
other competitions have been held. Dog and cat seem to enjoy living with human, once they accepted 
being subject to human control. They have not brought back a report.  
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HANDOUT: 
Sources of 

Power 
 

Power can be used for destructive or constructive purposes. When power is understood broadly as a way 
to influence other peoples behaviour we can see new places where individuals and groups have power, 
which can help us to use these sources of power to correct imbalances and injustices. 
 
Positional power is based upon the role, or position, a individual occupies in society. It is passed from 
one individual to another as he or she moves in and out of the role. For example, presidents or prime 
ministers of countries have power because of their positions, not because of their personal characteristics 
or social class.  
 
Relational power does not reside in a particular individual but is a property of social relationships. For 
example, when you listen to a friend speak and respect their opinion, you give them power. When they 
listen to you and respect your opinion you are given the power. In relationships, power is fluid and hard to 
measure. Can be expanded and limited as you interact.  
 
Power of force refers to physical strength in coercive mechanisms (like the gun in the ‘power of human’ 
parable). Individuals may use their own strength, as well as weapons, armaments; army’s, police, and 
prisons to impose their will upon others.  
 
Powers of resources and status comes from wealth or social standing with in a society. Individuals can 
use their social or family ties to maintain a situation which is to their advantage or get what they want. 
For example, Kings and Queens are given the royal power cause of their family ties.  
 
Power of knowledge and expertise refers to the additional credit and influence given to those in a 
society with special knowledge and expertise, such as doctors, layers, teachers, engineers, mechanics etc. 
Power comes from what they know.  
 
Power of a group comes from people acting together for a cause. The phrase ‘people power’ is often 
quoted. It refers to the power of individuals when part of a group. Labour unions and mass protest 
movements, for example, have power because of their numbers.  
 
Power is also affected by culture. How are these sources of power affected by culture? Can you identify 
other types of power?  
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Exercise: Sculpting 
Relationships 

Purpose: Encourage 
participants to think about 
power dynamics and/or 
relationship and animate the 
discussion using sculpture. 

A carpeted floor or mat 
 
 
1 ½ - 2 hours, depending on length of debriefing 
 

Procedure: 
1. Ask for 3 volunteers. Indicate that they will be asked to sculpt an image on which the others 

will be asked to comment. 
2. Ask the first person to lie down on the floor flat on his or her back (illustrated below). Ask the 

second person to place their foot on the stomach of the first person. Ask the third person to 
stand on a chair behind the second person and put their hands on the second person’s 
shoulders.  

3. Ask the group: What does this sculpture represent? What is this about? A follow-up probe 
question is: So who is who in the sculpture? 

 
Discussion: Common responses to the first question include the family, a school, church, 
government, or local organisation. From within the group, you can get different opinions of who is 
located where with the follow-up probe question, which can identify a variety of levels of power 
and relationships. 
 
Additional questions for reflection and discussion are: 
• How would you arrange the sculpture to represent what you want it to look like? 
• How would you change the sculpture to portray a more just distribution of power? Would you 

start at the bottom? At the Top? In the middle? 
 
There are a variety of ways to make changes to the sculpture: 
• Ask the three volunteers to change the picture while the larger group watches. 
• Ask the larger group to instruct the volunteers on how to change the sculpture. 
• Add people to the sculpture with the question: To represent the situation more accurately, what 

would you add? 
• Ask the participants to construct a vision of what they would like to see and then ask: How do 

we get there?  
 
Follow-up discussion can include identifying where crises points arise for those in the sculpture (Did 
you feel like you were going to fall?)  and how they react to them (What did you do?). This 
exercise can highlight who in the group want to empower, how structural change occurs, and what 
can change the structure. 
 
Trainer notes: This is a great exercise to combine interaction with discussion and can be used 
instead of an energiser. Asking for volunteers helps ensure that you only get people involved who 
want to participate. It is a good idea to select the volunteers who are more physically fit because 
they will be required to hold the sculpture positions for a while.  
Be aware of the cultural context of your participants – putting a foot on someone’s stomach may 
be culturally inappropriate or be affected by gender.  
This exercise can be applied to a specific context, but it s best to do so only after trust is built 
within the group. There is a high level of risk if you use a very immediate structure, e.g. families, 
since it may raise points of tension within the group.  
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2.1.10 Globalisation 
Group Reflection 

The impact of globalisation locally 

Note: Before starting this group reflection it is important to firstly define and understand 
what is meant by globalisation. The following definition can be used as a guide which the 
group and discuss and build upon before doing the group reflection.  
 
Globalisation is the integration or growing interconnectedness of the world community into 
a common economical, social and/or political system, beyond national or regional borders. 
More specifically, this entails the international regulation of politics and commerce, the 
international influence of businesses themselves, and the sum process of creating links 
between organizations and individuals (cultures), through communication systems.  
 
References: 
The Oxford Dictionary of English (2nd edition revised) in English Dictionaries & Thesauruses 
A Dictionary of Sociology in Politics & Social Sciences 
A Dictionary of Contemporary World History in History 
A Dictionary of Human Resource Management in Economics & Business 
 

• What impact has globalisation had on your life and your local area? Identify a 
specific example and share your story. 

• What is causing this? Why is it happening? 
• Who does this form of globalisation affect the most? 
• Who/what influences this situation? 
• What are the short and long term consequences of globalisation for those 

affected directly? 

SEE 

JUDGE 

ACT 

• What can help you handle this situation? What can bring you hope in this 
situation? 

• Can you imagine how this situation could have been different? How could this 
have been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  

• How does the situation of globalisation in your community compare to that of 
other communities in (other) areas? How have other communities responded 
to this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
• What are the short and long term consequences of globalisation for the local 

community? 
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Activity – Understanding 
global issues 

 

Global Issues – Background 
for KS3  

http://www.cafod.org.uk 
 

- Pens, pencils  
- Copies of handout 1 What is meant by 

‘globalisation’ 
- Copies of handout 2 Winners, Losers, 

Causes and Solutions 
- Copies of handout 3 Global Issues 
 

Instructions:  
1. As a group, read the page and discuss handout 1 what is meant by “globalisation”. (Ideally 

this should be distributed to each participant).  
2. Divide the large group into 8 small groups and assign each group one of the global issues 

on handout 3. At the same time give each group copy of handout 2.  
3. Ask each group to discuss and write in the relevant columns a list of who gains, and loses 

from their assigned global issue, the causes of the problem and possible ways to make 
things fairer.  

4. After each group has completed the tables come back together as a large group. Ask each 
group to read the global issue that they were allocated and to share their responses to the 
questions. Discuss and debate each group’s responses together.  

 
Notes for facilitator: This activity has been adapted from a resource for schools in the UK, 
therefore some of the points in the handouts may not be relevant for the reality in your 
country and may need to be modified to suit that reality.  
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Globalisation describes the way in which people, goods, money and ideas are moved around the world 
faster and cheaper today than ever before.  
 
This is largely due to better transport, communication and technology.  
From Santiago to Singapore, from Cape Town to Copenhagen people can sleep in the same chain of 
hotels, eat the same pizzas, and buy the same jeans.  
 
Trillions of dollars a day move electronically across national borders at lightning speed affecting the lives 
of millions. 

 
 

Handout 1 - 
What is meant 

by globalisation? 
 

Handout 2 – 
Winners, 

Losers, Causes 
and Solutions 

 

Winners Losers Causes Solutions 
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Handout 3 – 
Global Issues 

 

Global Advertising 
Global companies like Coca-Cola, Nike and Vodaphone invest vast sums of money in advertising their 
products all over the world. Big name celebrities can earn up to £50,000 a day to advertise these 
products.  
 
Women who sew Nike ski jackets in Bangladesh earn 51 pence per jacket. The jackets sell for £100 in the 
UK.  
 
A short TV ad costs over £100 000 to produce - and thousands more to broadcast around the world.  
 
Global Communications 
Many people in rich countries enjoy the benefits of cheap and quick communications technology. 
Meanwhile, eighty per cent of the world's population has no access to reliable telecommunications. And 
1.1 billion people have no clean water and 3.4 million die each year from diseases caused by dirty water.  
 
In 1930, a one-minute phone call from UK to New York would have cost more than £10. In 1990, it cost 
about £1 a minute. Today it costs as little as 4 pence.  
 
Four pence may not seem much - but for a worker in Haiti, making clothes for sale in the US, it is ten per 
cent of his or her daily earnings.  
 
Global Environment 
In the time it takes you to read this paragraph, another 165 football pitches of rainforest will have been 
destroyed. 70 per cent of all sea fish stocks are over-fished or depleted.  
 
Poor countries contribute least to environmental problems. The US - with five per cent of the world's 
population - has a yearly waste that would fill a convoy of garbage trucks long enough to wrap six times 
around the Earth. Britain has more than 25 million cars on the roads, pumping out carbon dioxide, which 
contributes to climate change. A middle-income child born in Britain will use 30 times more of the world's 
resources in its lifetime than a poor child born in Afghanistan.  
 
In August 2002, world leaders met in Johannesburg, South Africa, for the World Summit on Sustainable 
Development. This should have been a chance to address the links between poverty and environmental 
damage. But the Summit was a big disappointment. The leaders failed to make strong commitments to 
tackle key issues like the need for renewable energy to replace fossil fuels like oil.  
 
Global Food 
Up to 80 per cent of people in sub-Saharan Africa depend directly on agriculture for a living - it's about 2 
per cent in the UK. Bananas, rice, tea and coffee travel halfway round the world to reach you.  
 
In Uganda in 1997, coffee farmers could expect to receive more than 600 shillings for a kilo of their sun-
dried robusta coffee beans. In 2001 they got 100 shillings a kilo.  
 
World trade in bananas is dominated by five large companies: Chiquita, Dole, Del-Monte, Fyffes, Geest. 
Fairtrade bananas have a small - but growing - share of the market.  
 
While there has been a tenfold increase in trade in the last 30 years, hunger in Africa has doubled.  
... 
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… 
 
Global Media 
Through the internet, television, films, radio, newspapers and magazines, we can learn about people and 
events all over the world. But not everyone has access to the media. 
 
A garment worker in Bangladesh would have to save eight years' wages to buy a computer. More than a 
billion people have never used a telephone.  
 
In the developing world, 125 million children have no chance to go to school and a further 250 million 
children aged five to fourteen years are victims of child labour - 80 million are in Africa.  
 
The International Community has agreed a set of ‘Millennium Development Goals'. These include 
‘universal primary education in all countries by 2015’.  
 
Global Poverty 
800 million people are chronically malnourished and a third of the world's population does not have 
enough to eat.  
 
In 1990, a Tanzanian farmer harvested ten sacks of cassava and eight sacks of maize per acre. Today, he 
or she will be lucky to harvest three or four. This is due to drought, the decline in soil fertility, and the low 
prices farmers receive for their crops, which means they have no spare cash to invest in their farms. 
Scientists predict that yields of rice, wheat and maize in the tropics could fall by 30 per cent over the next 
50 years, as a result of climate change.  
 
Global Trade 
One way that poor countries can lift themselves out of poverty is by selling the goods they produce. But 
unfair rules make it much harder for poor countries to get a good deal when they trade with rich ones.  
 
The World Trade Organisation was set up to make the rules for trade between countries. The idea was to 
make it fairer for everyone. But the rich countries make sure that the rules are designed to benefit them, 
rather than the poor countries. Half of the poorest countries can't afford a single representative at the 
WTO headquarters in Switzerland.  
 
As a result, the rules are skewed in favour of the rich. These unfair rules mean that poor countries lose 
out on £1.3 billion a day. This is 14 times what they receive in aid.  
 
Global Travel 
Travel is cheaper, faster and more convenient today than ever before. Travel can bring lots of benefits. 
By visiting other countries, we can make friends and learn about other people's lifestyles, cultures and 
customs as they visit different places. Tourism brings money and jobs and local people in areas where 
tourists visit can sell their produce, crafts and services to tourists.  
 
But too often, big companies benefit more than local people. The big tour operators that own airlines, 
retail chains, cruise ships, hotels and car rentals take most of the profits. For every pound spent in a 
Third World resort, only 35 pence stays in the country. This means that local people are not getting a fair 
share of the wealth that tourists bring.  
 
For example, in a Safari park hotel in Kenya, a two-litre bottle of mineral water costs 120 Kenyan 
shillings (the equivalent of £1.20). In the same hotel, the chambermaids are only paid 240 shillings a 
day.  
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Section 3: 
 
Understanding 
the importance 
of peace 
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3.1 Definitions Peace is the effort of the blessing God bestows upon his people. Peace produces fruitfulness (Is 48:19), 
wellbeing (Is 48:18, prosperity (Is 54:13) an absence of fear (Lev 26.6) and profound joy (Pr 12:20). In 
Biblical revelation peace is much more than the simple absence of conflict; it represents the fullness of 
life (Mal 2:5)1  
 
The defence and promotion of the human right being essential for the building up of social harmony 
amongst peoples, peace is threatened when man is not given all that is due him as a human person; 
when his dignity is not respected and when civil life is not directed to the common good.1 A situation 
consequently develops where the expression of opposing interests takes on an aggressive face: violent 
conflict.  
 
Over the past twenty years, there has been a steady increase in the number of violent conflicts 
throughout the world. Besides the rise of individual local political factions battling for power, on the 
global scale, the ending of the cold war resulted in a significant change in the type, complexity and 
impact of violent confrontation.  
 
A true sense of global solidarity and interdependence can not be witnessed easily in today’s society. 
What we see is an increase in poverty, war, human rights violation and a rise in acts of violence and 
terrorism. Due to global inequalities and the ever growing gap between rich and poor there has been a 
rise in insecurity, fundamentalism and intolerance. In such contexts young people are the most 
vulnerable. In many parts of the world young people have been exploited in situations of war which in 
turn causes huge psychological and development problems. These realities also have an enormous 
impact on students’ access to quality education and resources.  
 
As mentioned before, Conflict being the situation in which two or more persons or parties (see that they) 
have mutually incompatible goals, more than ever, there is a need for promoting a culture of Peace with 
values, attitudes, modes of behaviour and ways of life, that reject violence. To begin such a process, it is 
important to identify the different dimensions of Conflict. 
 
Terms used by IYCS in relation to Peace 
 
Peacebuilding represents a way to achieve societal reconciliation. It is important to note that 
peacebuilding is a very widely used terms, one that differs according to who uses the term and in what 
context it is used. For the IYCS it is a people-centred, relationship-building and participatory process. 
Peacebuilding may take the form of activities designed to increase tolerance and promote coexistence or 
address structural sources of injustice or conflict. 
 
Peacemaking refers to activities designed to move towards a settlement of armed conflict, usually at 
the official diplomatic level.  
 
Conflict resolution addresses and resolves the deep-rooted sources of conflict. It often uses a problem 
solving methodology in order to identify options for addressing the sources of conflict.  

 
 
 
 
 
 
 
 
 
 
1 Compendium of the Social Doctrine of the Church; Liberia Editrice Vaticana, 2004. 
1 Ibid 
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3.2 Different Dimensions of Peace 
 
One reason that social conflicts are hard to deal with is that they are so complex. Below are just a few 
understandings of the different perspectives of conflict: 
 
1) Intra-personal conflict refers to conflicts occurring within a person. Usually people need to work on 
their own inner struggles and issues in order to be constructive in social conflicts.  
For example, in South Africa, Nelson Mandela and F.W. de Klerk experienced personal transformations 
before they successfully negotiated political change (Mandela, 1995, Sparks, 1995). Interestingly, Nelson 
Mandela went through his personal transformation 30 years before de Klerk.  
 
What other stories of personal transformation do you know?  
 
2) Interpersonal conflict refers to conflicts occurring between individuals or small groups of people.  
For example, returning to our example from South Africa, Mandela and de Klerk had to engage with each 
other and overcome any conflicts between themselves before negotiating broader social change. 
 
What experiences of interpersonal conflict have you witnessed? 
 
3) Intra-group conflict refers to those conflicts that happen within a particular group, whether it is a 
religious, political or other type of identity group. It is important to manage the conflicts within one’s own 
group, and be able to communicate with others within the group in order to build support for long-term 
peace processes. 
Mandela had to work with multiple groups including the African National Congress, the Xhosa tribe, and 
the Liberation Movement in order to build up support amongst black South African for the new political 
system and the Truth and Reconciliation Commission. Similarly de Klerk needed to work with members of 
the National Party, Dutch Reformed Church, and Afrikaners more generally to build support amongst 
white South Africans for political change. 
 
What other examples of intra-group conflict are you aware of? 
 
4) Inter-group conflict refers to conflicts occurring between large organised social or identity groups.  
For example, the Truth and Reconciliation Commission was a public forum designed to expose injustice 
and record events in order to achieve social reconciliation.  
 
To be successful peace builders we need to have the skills to work both within our own groups as well as 
between groups.  
 
SOURCE: Page 58, Peace Building: a Caritas Training Manual, 2nd Edition, published in 2002. 
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3.3 Global Facts and Realities 

Did you know that? 
• According to the UNDP Human Development Reports (1994-1997), in the world as a whole: 4% of 

military spending would reduce adult literacy by half, and provide primary education to all children. 
8%...could provide family planning services to all willing couples. 12%...would provide primary 
healthcare and safe water for all, and prevent severe malnutrition. War destroys lives and economic 
resources, and diverts public funds from meeting basic needs.1 

 
• ‘Every gun that is made, every warship launched, every rocket fired, signifies in the final sense, a 

theft from those who hunger and are not fed, those who are cold and are not clothed.’ 
 

• At the end of 2004, 11 European countries, i.e. about a quarter of Europe’s 48 states, remained 
affected by internal displacement due to internal conflicts within them.1 

 
• Some 3.7 million people are internally displaced in Latin America, most of them in Colombia, which 

after Sudan has the second largest displacement crisis in the world. 
 

•  40% of children in the poorest countries, who enrol in primary school, dropout due to an inability to 
pay their school fees. At the same time, globally, world military expenditure in 2003 increased by 
11%, to reach $956billion, of which 75% was in high-income countries; a figure slightly higher than 
the aggregate foreign debt of all low-income countries and 10 times higher than their combined levels 
of official development assistance in 2001.  

       Peace-building, an introduction for communities, Africa Community Publishing and Development Trust, 2002 
 
 
• At least 400 women and girls as young as eight years old had been raped during or immediately after 

the war. Underreporting due to the stigma against victims of sexual violence likely means that the real 
figure was much higher. Human Rights Watch July 2003 

 
• 900,000 children in the Northeast in the North of Sri Lanka have been seriously affected by the war, 

either through a lack of education, food, shelter or by direct injury. Adding the children affected by the 
war outside the Northeast, which include Sinhalese children, a rough estimate of 1 million war-
affected children can be presumed.  

     UNICEF, A Special Program for Assistance for Children and Women Affected by Armed Conflict in Sri Lanka 2000-2001, 
Colombo, Sri Lanka, March, 1999. 

 
• There were 5.7 million refugees worldwide at the beginning of the 1980s. By the end of the decade, 

the number had increased to 14.8 million, and today there are more than 27.4 million refugees and 
"persons of concern" to UNHCR, that is, some returnees and people living in "safe havens".  

 
 
 
 
 
 
 
 
 
 
 
 
1 Peace-building, An introduction for communities;ACPD2002 
1 http://www.internal-displacement.org/ 
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…. And the realities 
 

Dislocation of families, refugees and development of refugee camps: 
One of terrible outcomes of war is the complete upheaval within the cultural, economic and political make-
up of the societies involved. Family units are dislocated, and populations become refugees, thereby 
generating social and economic repercussions for all involved. The refugee country undergoes economic 
recessions and psychological trauma. The refugees-forced to abandon their homes, lose everything 
(businesses, homes, families). Their recuperation environment i.e. the territory where the refugee camps 
are based can be very hostile to them due to language barriers and opinions that refugees, asylum 
seekers and displaced persons, are economic and social pressures on national resources. Some refugee 
camps remain in existence for as long as twenty years and more, depending on the duration of the wars. 
In this case, oftentimes, the return of the refugees to their home countries once the war has subsided 
becomes a problem. The refugee having already restarted her/his life: business, sometimes married with 
a local finds it tedious to simply pack up her/his life again, to return home to recommence everything.  
 

Destruction of environment: 
Modern warfare has become more brutal and destructive over the years due to the creation of more 
destructive weapons such as nuclear arms. Even with the rare use of these warheads in conflict today, all 
wars cause great environmental damage, as bombs and landmines devastate vast areas of forest, and 
chemical warfare poisons waterways. After the conflicts subside, these natural resources take years to 
regenerate and some do not make it.  
 
Inter-religious and ecumenical dialogue conflict and peace in school-yards and universities: 
Inter-religious and ecumenical dialogue is an essential in our world today where, percent of violent 
conflicts have been sparked due to religious differences. The fear and dislike of the unknown other 
eliminates mutual respect, creating disharmony within and between communities.  
 
Effect of war on education: 
The effect of war on education is critical. School curriculum is disrupted and school infrastructure gets 
destroyed; for which, once the conflict subsidies, extra financial resources have to be sought to be able to 
renovate the property destroyed. Several children are forced by warring factions to be child soldiers: an 
experience through which they undergo severe mental and physical stress, become inculcated with a 
culture of violence and lose their childhoods forever. Once conflicts settle however, oftentimes there is a 
non-return to school because students have already began families and are unable to resume their 
studies; thus unfortunately (sometimes) relegating themselves to a lifetime of low-skill, low income jobs 
that do not necessitate higher education diplomas. The war-effect story however does not end here. To 
balance the need for skills and certain professions, the country in need then ‘imports’ these skills and 
knowledge- an import for which the recipient country pays dearly in the form of expatriate salary.  
 

Human rights violations 
Conflict breeds an environment of violence conducive to human rights violations. Legal systems fold up in 
wartime, leaving society with no system of checks to counter such phenomenon. Wartime also breeds 
dictators who come to power through coups and deprive the general population of decision-making power. 
The human right to clean drinking water, health services and employment also do not come into play as 
the existing structures ensuring their availability all grind to a halt in moments of (such) violent societal 
conflict. 
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Section 3.1: How can we Build JustPeace? 

In this section you will find group reflections, theological reflections, activities and games on issues 
connected to the need for JustPeace to inspire you and the members of your group to take action on 
these issues in your local area! 
 
You can select the most appropriate resources for your needs and adapt them for the context in which 
you will use to resource. For example your groups may want to reflect on the issue of reconciliation one 
week in your local group, therefore you may choose to use the group reflection or maybe you are 
organising a weekend formation session and would like to understand the struggle of refugees therefore 
you may choose to use the group activities and handout.   
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3.1.1 JUSTPEACE 
 
Our God is a God of peace. He resides where Peace resides. Being Christians how can we learn through 
His word to create the peaceful environment He wants us to have? 
 
Definition of Just peace according to John Paul Lederach: 
An orientation toward conflict transformation characterized by approaches that reduce violence and 
destructive cycles of social interaction and at the same time increase justice in any human relationship.   
 
 

Group reflection 
Experiences of conflict in your local area 

 

• What kinds of conflict are most common in our local area? If someone has had 
some personal experience or knows someone who has, share the story.  

• What is causing this conflict? Why is it happening, 
• Who does this form of conflict usually affect? 
• Who/what influences this situation? 
• What are the short and long term consequences of this conflict for those 

affected directly? 
• What are the short and long term consequences of this conflict for the local 

community? 

SEE 

JUDGE 

ACT 

• How do you personally respond in conflict situations?  
• Can you imagine a situation in which you are in conflict with another? What can help 

you handle this situation? What can bring you hope in this situation? 
• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How could this have 

been avoided?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ view 

of the situation?  

How does this situation of conflict in our community compare to that of other 
communities in other areas? How have other communities responded to this issue? 
Who/what has the power in this situation to change it for the better? 
What is the best kind of action that could be taken in this situation? 
Is there anyway we individually can help to change this situation?   
What is the best action we as a group can take at a local level? 
Who can we involve in these actions? 
What long term effect will these actions have? 
What short term effect will these actions have?  
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Theological reflections on Peace 
 

Freeze Frames – Different understandings of peace 
In the following theological reflection we are trying to establish some criteria for making a judgement on the issue of 
poverty. We will do this by distinguishing the attitudes and feelings of Jesus from those of the Sadducees and the 
Pharisees towards the issues, since Jesus often expressed his own values in reaction to these two political parties. So, 
firstly, who were the Sadducees and the Pharisees?  
 

Sadducees:  
• The Ruling party, the High Priest, the chief 

priests, elders, and Levites (hereditary priestly 
tribe particularly responsible for the Temple), 
who collaborated with the Romans. 

• They held political, economic and religious 
power – of which the temple was the centre  

• They were conservative and mainly 
concerned with their own security and wealth 

• They did not believe in the resurrection, but 
that people get their reward and punishment 
in this life. Therefore they, as the privileged, 
were blessed by God, and the poor were 
“sinners”. 

Pharisees:  
• The social/political movement wanting Israel 

to be restored as a Jewish theocracy 
• They therefore hated the Romans as an 

occupying force. 
• They believed in the resurrection of the dead, 

and a future Messiah whom God would send 
to liberate them from the Romans. 

• They were learned teachers of the law in all 
the synagogues 

• They insisted on strict conformity to the law, 
as God loved and rewarded those who kept it, 
and hated and punished those who did not. 

 
1. Divide the large group into 3 small groups of 4-5 individuals 
2. Read together as a large group John 11: 45 – 50 
3. Allow time for groups to reflect individually and together on the passage.  
4. Ask one small group to create a freeze frame highlighting the Sadducees understanding of peace. Give the group a 

few moments to prepare before presenting to the large group. 
5. After the small group has presented their freeze frame ask the large group to discuss the Sadducees understanding 

of peace. 
[Facilitator note: For the Sadducees, peace is maintained by silencing critics – those who disturb the peace. For them, 
rich/poor distinctions are legitimate] 
6. Next read together as a large group Matthew 5: 20, 43 – 48 
7. Allow time for groups to reflect individually and together on the passage.  
8. Ask another small group to create a freeze frame highlighting the Pharisees understanding of peace. Give the group a 

few moments to prepare before presenting to the large group. 
9. After the small group has presented their freeze frame ask the large group to discuss the Pharisees understanding of 

peace. 
[Facilitator note: For the Pharisees, those who are not loyal Jews must be isolated (hated). For them, intolerance is good, 
and religious wars are legitimate] 
10. Next read together as a large group Mark 7: 24 - 30 
11. Allow time for groups to reflect individually and together on the passage.  
12. Ask another small group to create a freeze frame highlighting Jesus’ understanding of peace. Give the group a few 

moments to prepare before presenting to the large group. 
13. After the small group has presented their freeze frame ask the large group to discuss Jesus’ understanding of peace. 
[Facilitator note: Jesus too had to be humble, acknowledge the need to overcome his culture’s prejudice and 
discriminatory attitudes, and change in order to fulfil his universal mission] 
14. Following this as a large group read the following passages Matthew 10:34 and Luke 6:27-38 
15. Reflect together on your understandings of peace from these passages and the message for us.  
[Facilitator note: Love for, or dialogue with enemies is fundamental to achieve peace. Real peace is difficult, and must be 
rooted in justice which goes beyond family ties] 
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Group Activity: Animal 
Conflict Styles 

 

(Peacebuilding: A Caritas 
Training Manual, 2nd 

Edition, p 127) 
 

45 – 60 minutes 
 
 
Handout of Animal Conflict Styles, one for 
participant or use transparencies. 
 

Purpose: Have participants 
explore their own responses to 
being in conflict and identify a 
number of different conflict styles.  
 

Procedure:  
1. Distribute the handouts or put the animals up on overheads. 
2. Explain each of the animals and the correspondence conflict responses. Let people know 

that there are no right or wrong styles, but just different styles that may be more or less 
effective in different situations. It is important for people doing conflict transformation and 
peacebuilding work to know how they personally react to conflict in order to deal with 
conflicts in a healthy, constructive way when they arise during their work.  

3. For this exercise, you may want to divide the group into pairs or into sub-groups of 3 or 4. 
Ask participants to discuss the following questions: 

• What do they think is their most common response to conflict? 
• How does this response change according to who they are in conflict with (family, friends, 

co-workers, neighbours)? According to the situation (e.g. work, home)?  
• What are the strengths and weaknesses of the response styles? 
 
Discussion: It could be useful to use the following questions for reflections: 
• In what circumstances are the various styles of the animals appropriate? 
 
Trainer Notes: If the animals used in this exercise are not common or are not culturally or 
regionally appropriate, you can have participants identify animals that fit each of the conflict 
styles. 
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Source: Peacebuilding: a Caritas Training Manual 
 

1) Donkey 
Very stubborn, and refuses to change his or her point 
of view. 
Or Elephant 
Blocks the way, and stubbornly prevents the group 
from continuing along the road they desire to go. 
 

 
2) Lion 
Gets in and fights whenever others disagree with his or her 
plans, or interferes with his or her desires. 
3) Rabbit 
Runs away as soon as he or she senses tension, conflict, or 
any unpleasant job. This may mean switching quickly to 
another topic (flight behaviour). 
 

 
4) Ostrich 
Buries his or her head in the sand and refuses to face 
reality or admit there is any problem at all. 
5) Turtle 
Withdraws from the group, refusing to give ideas or 
opinions. 
 

 
1) Chameleon 
Changes colour according to the people he or she is 
with. Will say one thing to this group and something 
else to another.  
2) Owl 
Looks very solemn and pretends to be very wise, always 
talking in long words and complicated sentences. 
 

 
3) Mouse 
Too timid to speak up on any subject. 
4) Monkey 
Fools around chatter and prevents the group from 
concentrating on serious business.  
 

 

HANDOUT 
Animal Conflict Styles 
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3.1.2 Dialogue: Relationship 
There are many different kinds of dialogue (talk/discussion/conversation between two or more people) the 
most basic of which is our relationship with our family, friends and others in our communities. The 
following reflections and activities are designed to help students reflect on their ways of communicating 
with others. 
 
 

Group reflection 
Relationships and dialogue 

 
 
 

SEE 

JUDGE 

ACT 

• What kind of relationship do you have with your parents, siblings, friends 
etc? How do you communicate/dialogue with them? Focus on one person’s 
story whether it is positive or negative. Ask the person to share their story.  

• Why is it happening? 
• Who/what influences this situation? 
• What are the short and long term consequences of this relationship for those 

affected directly? 
• What are the short and long term consequences of this relationship for the 

local community? 
 

• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How could 

this have been avoided or improved? (depending on the situation) 
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  
 

• How does this relationship compare to that of other relationships?  
• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Group Theological reflection 
 

PARENT AND CHILD RELATIONSHIP 
(YCS Asian Handbook, August 2006, p.18-19) 

Time Frame: 45 minutes 
Venue: Outdoor 
 
Opening: 
Introduction: 
Parent-child relationship is a crucial and urgent topic that needs to be addressed because many young 
people are facing family problems because modern parents are neglecting them. This causes a lot of 
psychological and emotional problem within them. There is no possibility to build a church without looking 
at the domestic church first. 

 SEE 

JUDGE 

ACT 

Facilitating activity 
(Role-play on a real life experience on a child where he/she sees his parents feeding 
his/her grandparents with a wooden bowl. After seeing this everyday, the child tried to 
make wooden bowls. His parents asked him why he was doing it. He answered that he 
wanted to feed his parents in the same manner.) 
• After the role-play for about 5 minutes, invite the students to share on what 

they saw in a small group. 
• After the group- sharing, invite 2-3 students to share personally on what they 

saw in the role-play. 
• After that, ask them the question on how they feel and invite them to be silent 

to recollect their feelings. 
• Invite anyone who is comfortable to share their feelings and ask the question: 

what are some of the tings that he/she value most? 
 

Reflection 
Scripture text: Exodus 
• Silence and reflection on their life experiences shall be followed. 
• When they come back invite them to share their daily experiences based on their 

understanding of the scripture hint in a small group of 7 maximum for 10 minutes. 
• Then invite 1 or 2 students to share at least 1 or 3 points. 
 

Plan of action 
After seeing and critically judging and reflecting on the topic parent child relationship, 
what actions do you plan to take? 
• Invite the students to write down what action they can take individually for 7 

minutes. 
• Then invite them to share in a group how they can take a group action. 

Conclusion: 
"To put the world right and in order, we must first put the nation in order; to put the 
nation in order, we must first put the family in order; to put the family in order, we 
must first cultivate our personal life; we must set our hearts right." 
- Confucius- 
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Divide into groups of five and act out a scenario such as a shopping trip or a walk in the woods, with 
each person adopting one of the following roles: 

 
submissive – says very little and agrees with the rest of the group 
dominant – says a lot and tries to control the group decisions 
saboteur – tries to create problems (may be vocal, or very quiet) 
facilitator – tries to smooth things over 
uninterested – doesn’t care about the group at all 

 
As the scenario is acted out, the other groups guess which person is playing which role. The class 
then discusses each role, whether people fit into these categories, and if they do, how to cope with 
them to ensure equity within groups of people. 
 

Activity: Role Shift 

Divide into two groups. One group thinks of lots of questions to ask the others. The second group is 
further divided into two – one half responds positively to all questions, eg ‘Yes, that’s interesting. I 
like the sound of that.’ The other half responds negatively, ‘No, I don’t care. I’m not interested. 
That’s boring.’ After 10 minutes of questions and conversation, the questioners try to identify which 
of the students are the ‘positives’ and which are the ‘negatives’. The class discusses how it feels to 
answer positively or negatively, and what it is like talking to someone who is only positive or only 
negative. 
 

Activity: Positive and Negative 
 

Divide into pairs – As and Bs. As talk about what they did at the weekend, and Bs actively listen to 
As’ story for the first five minutes. When they hear a predetermined signal (a clap, bell), Bs change 
their behaviour and stop listening. Instead they do all they can to not listen, ignore or interrupt A. At 
the end of 10 minutes each partner describes how they felt; how As dealt with Bs’ behaviour; and 
how they would both react in the future to a similar situation. 
 
 

Activity: Listen up 
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3.1.3 Dialogue: Ecumenical & Inter‐religious  
Definition: 
Ecumenical means the relating to, involving, or promoting the unity of different Christian churches 
and groups.  
 
Inter-religious means that relating to, involving, or promoting dialogue and cooperation between the 
world’s different religions.  
 

 SEE 

JUDGE 

ACT 

• What kinds of relationships/interactions have you had with people of other 
faiths?  Focus on one person’s story whether it is positive or negative. Ask 
the person to share their story.  

• Why is it happening? 
• Who/what influences this situation? 
• What are the short and long term consequences of this 

relationship/interaction for those affected directly? 
• What are the short and long term consequences of this 

relationship/interaction for the local community? 
 

• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How 

could this have been avoided or improved? (depending on the 
situation) 

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and 

by Jesus’ view of the situation?  
 

• How does the situation of ecumenical and inter-religious dialogue in our 
community compare to that of other communities in (other) areas? How have 
other communities responded to this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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THEOLOGICAL Reflection: INTERRELIGIOUS DIALOGUE 
By Chantelle Ogilvie, YCS Australia 

 
Background 
Religious diversity has been a reality in some cultures for many centuries, but recently more and more of 
us have come into contact with people of different faiths to our own, through communications media and 
migration.  This reality creates serious challenges for faith communities that believe they have an 
exclusive relationship with God or the truth.  Many have reacted to the new situation with violence and 
fundamentalism.  Others have allowed it to open up new questions and ways of being faithful to their 
beliefs. 
 
 

1. Share some of the following stories:   
 

My best friend and I sat and watched the news after coming across it channel surfing.  They were showing 
another suicide bombing.  ‘F***ing Muslim terrorists,’ she said under her breath.  I couldn’t believe it.  
I’m Islamic.  We’ve been best friends for 10 years and all she could say to redeem herself was ‘Oh, sorry.’ 
 
L’Arche is a Christian community with intellectually disabled people that has homes all over the world.  
The L’Arche community in Kolkata has a diverse mix of Hindu, Muslim and Christian members and 
volunteers.  As part of the community house there is a meditation room where all are invited to pray.  It’s 
a small dark room, with six alcoves in the walls and a stand in the middle.  In each alcove and on the 
stand are placed a holy book of a different religion.  Each book is covered with a coloured cloth, and they 
are rotated each day.  So you don’t know whether you meditating in front of the Torah, Qur’an, the 
Upanishads or the New Testament. 
 
In Sri Lanka there are two main Religious groups: Buddhists, also called Singhalese, and Hindus also 
called Tamils. 79% of the population is Buddhist and roughly 16% is Hindu. The rest are Christian and 
Muslim. 
 
In the 1970s Sri Lanka gained independence from the British Empire. During British rule, Singhalese 
Buddhists felt that the Hindus got better treatment. There were more Hindu people working as doctors 
and lawyers, and in the government. 
  
So when the new constitution was created, Buddhists made laws to stop Hindus from accessing university 
and government jobs. They made Singhalese the official language and Buddhism the official religion of Sri 
Lanka. 
 
At first Hindus protested by forming political parties and by taking non-violent action. But there were 
some young people who felt frustrated by the political process and started forming military groups, 
including the Tamil Tigers. Violence from both sides took place in the early 1980s.  
 
In the 1990s the government (mainly Buddhist Singhalese) forces attacked the Hindu Temples, mosques 
and churches where Tamil people worshiped. The Tamil Tigers retaliated by bombing the sacred Buddhist 
temple “The Temple of the Tooth”.  The violence went on until 2000, when a peace agreement was 
created between the Buddhist government and the Tamil Tigers. The uneasy peace agreement has now 
flared into war again. 
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2. In small groups, discuss the following questions: 
 
Are there people from different religions in your school, university or local area?  How do they relate to 
each other?  Do they get along or is there conflict? 
What do you know about how people of different religions relate to each other around your country or the 
world? 

3. Read Matthew 15:21 – 28. 
 

Leaving that place, Jesus withdrew to the region of Tyre and Sidon. A Canaanite woman from that vicinity 
came to him, crying out, "Lord, Son of David, have mercy on me! My daughter is suffering terribly from 
demon-possession."  
Jesus did not answer a word. So his disciples came to him and urged him, "Send her away, for she keeps 
crying out after us."  
He answered, "I was sent only to the lost sheep of Israel."  
The woman came and knelt before him. "Lord, help me!" she said.  
He replied, "It is not right to take the children's bread and toss it to their     dogs."  
"Yes, Lord," she said, "but even the dogs eat the crumbs that fall from their masters' table."  
Then Jesus answered, "Woman, you have great faith! Your request is granted." And her daughter was 
healed from that very hour. 

4.  Ask  students  to  act  out  a  number  of  tableaus  (freeze  frames)  representing 
different points in this passage.   

Think about what postures would represent the different attitudes and relationships at each point in the 
passage: 
(i)  A Canaanite woman from that vicinity came to him, crying out, "Lord, Son of  
David, have mercy on me! My daughter is suffering terribly from demon-possession."  
(ii) He answered, "I was sent only to the lost sheep of Israel."  
(iii) "Yes, Lord," she said, "but even the dogs eat the crumbs that fall from their masters' table."  
(iv) Then Jesus answered, "Woman, you have great faith! Your request is granted." And her daughter was 
healed from that very hour 
 

5. After the drama activity briefly discuss: 
Does Jesus’ initial response to the Canaanite woman surprise you?  Why do you think he responded this 
way?   
 
How did Jesus’ approach to the Canaanite woman change during this story?  Why do you think it 
changed? 
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6. Read  from  the Vatican document, Dialogue and Proclamation, by  the Pontifical 
Council for Interreligious Dialogue 
  
Moreover, the fullness of truth received in Jesus Christ does not give individual Christians the guarantee 
that they have grasped that truth fully. In the last analysis truth is not a thing we possess, but a person 
by whom we must allow ourselves to be possessed. This is an unending process. While keeping their 
identity intact, Christians must be prepared to learn and to receive from and through others the positive 
values of their traditions. Through dialogue they may be moved to give up ingrained prejudices, to revise 
preconceived ideas, and even sometimes to allow the understanding of their faith to be purified. (49) 
 

7. Ask each other:  
 

What strikes you about this passage? 
What are some of the ‘ingrained prejudices’ and ‘preconceived ideas’ that Jesus himself was challenged to 
give up in his encounter with the Canaanite woman? 
What am I challenged to give up in my relationships with people from other faiths? 
What can I do to be more open to receiving the ‘positive values’ of different traditions through people 
from other faiths? 
 
 
 
 
 
 

 
ACTIVITIES 

 
1. Research - Find out more information about other Christian Churches and other faiths, by reading or 

speaking to others who are from other faiths about their beliefs. You may choose to focus on one 
particular issue, e.g. Reconciliation, in order to understand what each understands/believes in relation 
to this. After researching, as a group, reflect together on the similarities and differences between 
those that you researched. 
 

2. Organize an ecumenical and/or inter-religious service. In order to do this, seek the help of elders in 
your community who have experience and make sure that you involve people from other faith 
backgrounds.  
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3.1.5 Small arms trade 
Background information on Small Arms 

What are small arms? 
Small arms include weapons such as:  

• hand guns  
• pistols  
• sub-machine guns  
• mortars  
• landmines  
• grenades  
• light missiles. 

There are many more which are often not regarded “officially” as small weapons, as described by Philippe 
Riviere, in Small Arms Cover-up; The problem of proliferation, Le Monde diplomatique, January 2001 
 
Small arms are an ever present problem 
Some of the factors include that small arms are often 

• Long-life;  
• Low maintenance;  
• Relatively cheap and easily available;  
• Highly portable and so easily concealable. 

The above therefore makes it easy for things like: 
• Illicit trafficking;  
• Operation by young children. (There are an estimated 300,000 child soldiers in the world.) 

 
Small Arms Linger Long After Conflicts are Over and Hinders Development and Rebuilding 
As the United Nations Department for Disarmament Affairs describes, Small arms and light weapons 
destabilise regions. This is because they 

• Spark, fuel and prolong conflicts;  
• Obstruct relief programmes;  
• Undermine peace initiatives;  
• Exacerbate human rights abuses;  
• Hamper development; and  
• Foster a “culture of violence.” 

 
“…the excessive accumulation and illicit trade of small arms is threatening international peace and 
security, dashing hopes for social and economic development, and jeopardising prospects for democracy 
and human rights.“  
UN Secretary-General, Kofi Annan 2002 
 
Uncontrolled Arms fuel poverty and suffering www.controlarms.org/find_out_more/  
o Did you know that there are around 639 million small arms and light weapons in the world today with 

approximately eight million more are produced every year?  
o Did you know that throughout the world roughly half a million men, women and children are killed by 

armed violence?  
o By 2020, the number of deaths and injuries from war and violence will overtake the number of deaths 

caused by killer diseases such as malaria and measles. 
 
“In 2002, arms deliveries to Asia, the Middle East, Latin America, and Africa constituted 66.7 per cent of the value of 
all arms deliveries worldwide, with a monetary value of nearly US$17bn; the five permanent members of the United 
Nations Security Council accounted for 90 percent of those deliveries. Meanwhile, across these regions: more than a 
billion people struggled to survive on less than a dollar a day; one child in five did not complete primary school; more 
than 14 million children lost one or both parents to AIDS in 2001 nearly 800 million people suffered from chronic 
hunger; half a million women died in pregnancy or childbirth.” 
From Guns or Growth, Control Arms Campaign, June 2004 
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Group reflection 
Small arms trade 

 

SEE 

JUDGE 

ACT 

• Are small arms common in our local area? If someone has had any experience 
with small arms let them share their story. 

• What impact are small arms having on our community? 
• Why is it happening? 
• Who do small arms usually affect? 
• Who/what influences this situation? 
• What are the short and long term consequences of small arms for those affected 

directly? 
• What are the short and long term consequences of small arms for the local 

community? 
• What are the short and long term consequences specifically for students and 

young people?   
 

• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How could 

this have been avoided?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  
 

• How does the situation of small arms in your community compare to that of 
other communities in other areas? How have other communities responded to 
this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Activity: One armed combat 
 

20 minutes 
 

Divide into four teams; nominate one person from each team to be the ‘warrior’. Wrap 
the ‘warrior’ in newspaper from head to toe, leaving only their left arm and right eye 
uncovered. Have two ‘warriors’ competing against each other at one time, the aim being 
to try to rip as much newspaper off the other as they can. Divide the game into ‘rounds’, 
so when they’re not fighting, teams can repair their warrior.  
 
After a few rounds get feedback from the group about how the game felt: 

o Warriors: How did it feel during combat? 
o Team mates: What did it feel like to see your warrior winning or loosing? 
o What different kinds of emotions did you go through as the battle went on?  

 
Note: This game should be played in the context of a deeper discussion and reflection on 
small arms and conflict.  
 

RESEARCH ACTIVITIES  

• Activity 1 – What promotes small arms violence amongst young people?  
 
1. As a group or an individual go to your local video hiring store and/or magazine shop and do 

a survey of how many violent video games/magazines there are available. 
2. Reflect as a group on how this is related to the issue of small arms and violence in your 

community/school etc. 
 

• Activity 2 – How is our community touched by small arms? 
 
1. As a group collect as many newspaper clippings from your local and national newspapers 

on incidents of violence that have taken place. 
2. Read through the articles and identify how many of them involved: 

a. Small arms and/or other weapons 
b. Young people 

3. Reflect together on what the causes of the incidents were. Use the questions from the 
Group Reflection to help guide you in your discussion.  
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3.1.6 Military expenditure  
 
Military expenditure (% of central government expenditure)  
Military expenditures generally cover military-related expenditures of the defence ministry (including 
recruiting, training, construction, and the purchase of military supplies and equipment) and other 
ministries. However is some countries it covers expenditures of the ministry of defence, excluding are 
expenditures on public order and safety, which are classified separately.  
 
“Every gun that is made, every warship launched, every rocket fired signifies, in the final sense, a theft 
from those who hunger and are not fed, those who are cold and are not clothed. The world in arms is not 
spending money alone. It is spending the sweat of its labourers, the genius of its scientists, the hopes of 
its children... This is not a way of life at all, in any true sense. Under the cloud of threatening war, it is 
humanity hanging from a cross of iron.” 
Dwight D. Eisenhower, Former U.S. President, April 16, 1953 

 
Group reflection 

Military expenditure 

SEE 

JUDGE 

ACT 

• Are you aware of how much your country spends on military expenditure 
each year? How does this figure compared to that which is spent on 
education? 

• What is causing your government to invest so much/little in military 
expenditure? Why is this happening? 

• Who/what does this situation affect? 
• Who/what influences this situation? 
• What are the short and long term consequences for your local community 

and your country due to this situation? 
 

• Do you see anything wrong with this situation? Why?  
• Can you imagine how this situation could have been different? How could this 

have been avoided?  
• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ 

view of the situation?  
 

• How does the situation of security in your community compare to that of other 
communities in (other) areas? How have other communities responded to this 
issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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RESEARCH ACTIVITY 

Where is our country’s money going?  
 

1. As an individual or a group 
research your countries 
yearly expenditure and do a 
comparison of the military 
and 

2. Education expenditures. Try 
to find the data from between 
1996 – 2006.  

3. See if there are any years 
that the expenditure is 
exceptional high and reflect 
with your group on what was 
happening globally in that 
year.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source: U.S. Military Spending vs. the 
World, Center for Arms Control and Non-
Proliferation, February 6, 2006 
Notes: 

• * 2004 Figure.  
• Due to rounding, some 

percentages may appear as 
zero. 

Military spending in 2005 ($ Billions, and percent of total) 

Country Dollars (billions) 
% of 
total 

Rank 

 
United 
States 420.7 43% 1 

China * 62.5 6% 2 
Russia * 61.9 6% 3 
United 
Kingdom 51.1 5% 4 

Japan 44.7 4% 5 
France 41.6 4% 6 
Germany 30.2 3% 7 
India 22 2% 8 
Saudi 
Arabia 21.3 2% 9 

South 
Korea 20.7 2% 10 

Italy 17.2 2% 11 
Australia 13.2 1% 12 
Brazil 13.1 1% 13 
Canada 10.9 1% 14 
Turkey 9.8 1% 15 
Israel* 9.7 1% 16 
Netherlands 9.7 1% 17 
Spain 8.8 1% 18 
Taiwan 8.3 1% 19 
Indonesia* 7.6 1% 20 
Myanmar 6.9 1% 21 
Ukraine* 6 1% 22 
Singapore 5.6 1% 23 
Sweden 5.6 1% 24 
North 
Korea* 5.5 1% 25 

Poland 5.2 0% 26 
Iran 4.9 1% 27 
Norway 4.7 0% 28 
Greece* 4.5 0% 29 
Kuwait 4.3 0% 30 
Colombia* 3.9 0% 31 
Switzerland 3.8 0% 32 
Pakistan 3.7 0% 33 
Vietnam 3.5 0% 34 
Belgium 3.4 0% 35 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 95 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source – Global Policy Forum 
http://www.globalpolicy.org/socecon/develop/oda/tables/milvsaid.htm 
Data from SIPRI and Organization for Economic Co-operation and Development 

 
 
Facts and Figures about Military Expenditure: 
• In 2004, world military expenditures reached $1 trillion 
• Between the end of the Cold War and the late 1990s world military expenditures had been declining. 

The upward trend in the late 1990s was due primarily to increased spending from the United States. 
• The United States spent $455.3 billion – 47% of the global total - in military expenditures in 2004. 
• The government of the United States spends approximately $ 1 Million every minute on military and 

war related costs. 
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3.1.7 Refugees and asylum seekers  
Group reflection 

Refugees 

SEE 

JUDGE 

ACT 

• Are refugees common in your local community, state, and/or country? If so 
what kinds of refugees i.e. political asylum seekers, etc.  

• Which of us can share either a personal story or that of someone who we 
know who is a refugee? (Share the story) 

• What caused you/them to leave their country? Why did this happen? 
• Who did this situation affect?  
• Who/what influences this situation? 
• What are the short and long term consequences of this situation for those 

affected directly? 
• What are the short and long term consequences of this situation for the local 

community? 
 

• Can you imagine a situation that would lead you to need to seek asylum in 
another country? What can help you handle this situation? What can bring you 
hope in this situation?  

• Can you imagine how this situation could have been different? How could this 
have been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  

• How does the situation of refugees in our community compare to that of 
other communities in (other) areas? How have other communities responded 
to this issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 

 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 97 

 

Group Theological reflection 
REFUGEES AND ASYLUM SEEKERS 
By Chantelle Oglivie, YCS Australia  

 

Background 
In 1982 Pope John Paul II referred to the situation of refugees as ‘a shameful wound of our time.’  Today 
still ordinary people, including young people, are forced to flee their homes, displaced and dispossessed 
by persecution and conflict.  The United Nations High Commission for Refugees reported that at the 
beginning of 2006 there were 20.8 million refugees, asylum seekers, internally displaced people and other 
people ‘of concern’ worldwide.  Many live in refugee camps; others make risky journeys to new countries 
seeking safety and a home.  Wherever they are, refugees and asylum-seekers experience physical 
suffering, grief and uncertainty, as well as hope.  
Meanwhile nations around the world struggle to meet the challenge of welcome.  Many have reverted to 
harsh policies that imprison, deport and oppress those who are asking for their help.  In a world that 
produces refugees and asylum-seekers, how do we live with love and solidarity?  
 

1. Share the following story 
Mary, from Sudan living in Australia “I come from Sudan.  From Sudan I went to Kenya in 1992 because 
Sudan has war…. War is not good in Sudan.  There is a big war in Sudan.  In Sudan, there is war for 20 
years.  Very bad.  My mum and dad died from the war.  All mums died.  Children died.  My mother, 
father, three sisters and two brothers were killed. The food was good in Sudan.  Since the war, now the 
food is not good. I lived in Kenya from 1992 to 2003.  Very hard in Kenya.  The food no good.  A little bit 
to eat in Kenya.  In Kenya, at night time, people shoot you with guns.  No guns in Australia. Now, reading 
and English very hard for me….  My house is not good.  It’s bad because it’s cold and it has mice….  The 
mouse no good – it ate my homework…. Maybe if the war is finished, I will go back to Sudan – just to look 
then come back to Australia.  I do not want to go back to Sudan.” 
 
(Reproduced from Parramatta Young Christian Workers, The People Want to Learn, 2005) 
 

2. In small groups discuss the following questions: 
What do you know about refugees and asylum seekers in your local area or country? 
Where are they from?  What has moved them to come here? 
How is your country responding to refugees and asylum seekers?   
 

3. Read from scripture: 

Deuteronomy 10:1719 
For the LORD your God is God of gods and Lord of lords, the great God, mighty and awesome, who shows 
no partiality and accepts no bribes.  He defends the cause of the fatherless and the widow, and loves the 
alien, giving him food and clothing.  And you are to love those who are aliens, for you yourselves were 
aliens in Egypt. 
 
The First Testament records the destruction of the Jewish Temple and the repeated exile of the Jewish 
people in Babylon.  The prophet Isaiah writes about this time. 
 
Isaiah 49:8 - 16 
“This is what the LORD says: "In the time of my favour I will answer you, and in the day of salvation I will 
help you; I will keep you and will make you to be a covenant for the people, to restore the land and to 
reassign its desolate inheritances,   to say to the captives, 'Come out,' and to those in darkness, 'Be free!' 
"They will feed beside the roads and find pasture on every barren hill.  They will neither hunger nor thirst, 
or will the desert heat or the sun beat upon them. He who has compassion on them will guide them and 
lead them beside springs of water.   I will turn all my mountains into roads,   and my highways will be 
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raised up. See, they will come from afar some from the north, some from the west, some from the region 
of Aswan."  Shout for joy, O heavens; rejoice, O earth; burst into song, O mountains! For the LORD 
comforts his people and will have compassion on his afflicted ones. But Zion said, "The LORD has forsaken 
me, the Lord has forgotten me." "Can a mother forget the baby at her breast and have no compassion on 
the child she has borne? Though she may forget, I will not forget you!  See, I have engraved you on the 
palms of my hands” 
 

4. Invite the students to do a creative response to the scriptures. 
Give everyone a piece of paper and some paint or crayons.  Ask them to draw or paint their response to 
the scriptures. 
 

5. Discuss in small groups: 
What do the scriptures tell us about God’s attitude to refugees and asylum-seekers?  
What is God’s vision for them? How are the scriptures calling us to act? 
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Activity: Asylum 
(4 parts) 

Page 41 A different world: ten 
ready to use meetings 

informing young people about 
global issues, Phil Bowyer 

 
Aim: To raise awareness of the 
plight of asylum seekers and 
refugees and to explore ways of 
serving them in our communities. 

Masking tape or rope, music, worksheets, pens, 
paper, flameproof container, matches. 
 

Just arrived  
(as people arrive) 

Split your venue in two using some form of tape or rope. Label each half with two 
different random words (ideally using letters from a foreign alphabet). 
 
Try to get hold a piece of loud, unusual, foreign or even distorted piece of music and 
play this as loud as possible as people arrive. Hand out ‘Welcome sheets’ to each 
individual (you can create these yourself, using foreign alphabet, make some lines for 
people to write) and ask people to complete them. Separate individuals and make them 
sit on either side of the line. If you have an linguists in your group select a few 
individuals and begin to interrogate them in a foreign language. At a suitable point, 
stop the music and explain that this is what it’s like to be in an ‘alien’ environment, to 
be a stranger in a strange land. 
 
Notes for facilitator: You must remain in character throughout the activity and be 
tough with the participants, however this exercise can be distressing for some, 
particularly if they have experienced something similar themselves. If you have any 
doubts, don’t do it or adapt it to suit the make-up of your group. 
 

Get packing (10 mins) 

Split the group into smaller groups and ask them to discuss the following with each other: five 
things you wouldn’t want to leave behind if you had to leave your home in the next five 
minutes. 
 
Explain that we all probably assumed that packing meant knowing where we were going, or 
going on holiday. But this can be a real dilemma for many people around the world. Fighting 
or terror may have come close to their homes and they have had to run for their life. They 
may well have to run or walk, so they can only take what they can carry. When people like this 
cross a border into another country, they are called refugees. They are not known as asylum 
seekers until they begin to apply to stay in the country to which they have fled to find safety.  
 

35 min 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 100 

Wish we weren’t there  
(20 mins) 
 

This activity will give your group n initial insight into what it may feel like to be a refugee. 
Handout a sheer of A4 paper to each person. Take feedback after each stage, but pretend 
not to pay much attention or show any real interest. 
 
On the front ask each individual to:  
Home      Community 
Draw a quick sketch of where they live. Draw a quick map of their community, 

including local landmarks and marking on 
places: 

      * Where you feel safe 
      * Where you don’t feel safe  
      * Which are the best areas to live 
      * Which are the worst areas to live 
      * Where you spend most of your time 
 
On the back ask each individual to: 
Ambitions     Relationships 
List their top ten hopes and dreams. Make a list of their family members (in 

order of preference if you like) 
 
Take the group, a flameproof container and a box of matches outside. Spend a couple of 
minutes in silence remembering everything that’s been written, drawn, talked about and 
circled. Then set the whole lot of paper on fire. (Alternatively simply rip their paper up and 
drop them into a bin.)  
 
Explain that what they have experienced reflect in some small way the experience of 
refugees all over the world. Their experience is like the match that burnt the papers: it 
consumes people’s hopes, homes, families and countries. 
 

Who and How? (5 mins) 

The United Nations High commission for Refugees’ (UNHCR) definition of a refugee 
is anybody who ‘has left his or her own country or is unable to return to it owing to 
a well-founded fear of persecution for reasons of race, nationality, membership of a 
particular social group or political opinion’. Ask your group to list as many ways as 
possible of what they think would cause people to become refugees. Answers may 
include: war and ethnic conflict, human rights abuses, environmental problems, 
urbanization etc. 
 
Now ask your group to list what they think happens to these refugees. Answer may 
include: immediate asylum, short-term settlement, return to their own country etc.  
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3.1.8 Reconciliation  
Group reflection 
Reconciliation 

 

SEE 

JUDGE 

ACT 

• What does reconciliation mean to you? There are different kinds of 
reconciliation, not just going to confession.  

• Have you ever been in a situation when you have had to reconcile with another 
person? If someone has a specific example, allow them to share their story. 

• What caused this situation to happen? 
• What influenced this situation?  
• How were those involved affected?  
• What were the short and long term consequences of the reconciliation process? 

 

• Can you imagine how this situation could have been different? How could 
this have been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  
 
 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Group Theological reflection 

 
RECONCILIATION 

(YCS Asian Handbook, August 2006, p.16-17) 
 
Time Frame: 45 minutes 
Venue: inside a room 
 
Opening Introduction: 
(The facilitator brings a puzzle. Purposely, he/she will drop the pieces. This is the starting point of the 
small group discussion.) 
We all experience community. We are in fact part of the smallest community, which we call family. Each 
plays an important role. As such, we value oneness - we all work for solidarity. However, it is also a 
reality that in difficult times, this oneness is challenged - at times being broken - being apart. The 
challenge in this session is to open our hearts to understanding "reconciliation". The same invitation He 
asks us today, to be reconciled with one another. 

SEE 

JUDGE 

ACT 

Facilitating activity 
Surfacing Questions: 
• What did you observe when the pieces pf puzzle fell and scattered? 
• Was there any significant feeling? 
• How do you connect this experience of brokenness to your own 

personal lives? 
 

Reflection 
The Story of the Prodigal Son (Luke 15:11-32) 
• Who are you in the story? 
• How did you feel about the story? 
• Given the chance to write the same story, how would you like to end it? 
 
Further Reflections: 
• What do you do in the same situation when a friend does a wrong to you? 
• How do you feel about it? 
• Do you believe in reconciliation? 
 

Plan of actions 
The facilitator then asks the members: 
• What do you intend to do after knowing and understanding reconciliation? 
• Is there any suggestion that you think can sustain and deepen your oneness? 
 

Conclusion: 
"Resolve to perform what you ought; perform without ail what you resolve" 
- Benjamin Franklin- 
 

(The group will try to put the pieces back) 
Only relationships based on material world would find no room for reconciliation. For when a relationship is 
rooted in God, once broken, there is a big chance or possibility of coming together again. 
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Group Activity: Truth, 
Justice, Peace, Mercy  

 

(Peacebuilding: A Caritas 
Training Manual, 2nd Edition, 

p 44) 
 
Purpose: Engage participants 
in a deep discussion of the 
paradoxes of reconciliation 
personifying key terms and 
concepts.  
 

 
1 – 2 hours  
 
 
Four sheets of paper, each with one of the exercise 
words written on it (truth, justice, peace, mercy) 
 
 

Procedure: 
1. Explain that these four terms are drawn from a Biblical passage that discusses the reconciliation 

of Israel with God (Psalm 85, verse 10). The passage highlights that reconciliation is the place 
where justice and peace meet, and where truth and mercy kiss (terms vary depending on 
translation).  

2. Ask participants to volunteer to personify one of the four terms. Give them a minute or two to 
think about which term they would like to personify.  

3. Ask participants to move to one of the four groups, each representing one of the terms. The 
division may be uneven, but that is OK provided there are at least two people in each group. 
Give each of the groups the piece of paper with their word on it to help groups get organized, 
and to identify their representative later in the exercise. 

4. Give the groups 15 to 20 minutes to discuss what they mean by truth, justice, peace and mercy 
and come to a common understanding. Also ask them to:  

- Identify which of the other three terms each person fears most and why; 
- Identify which of the other three terms each person is closest to, or would most like to work 

with, and why; 
- Be prepared to place the terms in relation to each other (e.g. which stands first, which stands 

together etc.) 
- Identify a spokesperson. 
Groups may need a little help to start their brainstorming. 
5. Ask the spokesperson for each of the terms to come forward and sit on a panel of four and 

introduce themselves. For example ‘I am Justice and I require…’ 
6. Then ask each of the representatives to answer the questions identified: 
- Which of the other terms do you fear and why? 
- Which of the other terms do you most like to work with and why? 
- How do you see the four words relating? 
7. Ask if any of the audience members have additional questions for any of the representatives.  
 
Discussion: The exercise will bring up many points that are discussed throughout. Additional 
discussion after the exercise may not be necessary.  
 
Notes for the Leader: The terms may be translated as love, righteousness, forgiveness etc, 
depending on what works best in the language and context you are using. Personifying the terms 
help raise the complexity of the issues. One critique of the field of peacebuilding and conflict 
resolution is that it lends itself to rhetoric and people making impassioned speeches for justice and 
peace. This exercise helps raise some of the dilemmas involved that aren’t usually addressed in 
those passionate speeches.  
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3.1.9 Effect of conflict on the Environment 
 

Group reflection 
The effect of conflict on the environment in our local area 

SEE 

JUDGE 

ACT 

• What is the state of the environment in your local area?  
• What caused this situation? 
• Who does this state of the environment affect?  
• Who/what influences this situation? 
• What are the short and long term consequences of this situation for the 

environment? 
• What are the short and long term consequences of this situation for the local 

community? 
 

• Can you imagine how this situation could have been different? How could 
this have been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by 

Jesus’ view of the situation?  
 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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Theological reflection – ENVIRONMENT 
 

Meditation – How are we nurturing our environment? 
1. Ask participants to find a space away from others and to make themselves comfortable, preferably 

lying on the ground on their backs.  
2. Ask them to focus on what they can hear around them, the noises outside, the sound of the person 

beside them breathing etc and bring them to a point where they are focussing on the sound of 
their own breathing. The leader should speak calmly and slowly to assist the participants to get 
into a meditative mood.  

3. After a few moments ask them to remember their day, right from this morning when they woke 
up. Ask them to identify specifically in their day how they interacted with their environment, how 
they nurtured the environment around them. E.g. did they leave the tap running when they 
brushed their teeth? Did they put their rubbish at lunch time in the bin? Did they go to school by 
foot/bike/train/car? Etc.  

4. After sometime bring the participants back from their meditation on their day and ask them to sit 
up in a circle.  

5. Ask each participant to share about how they nurtured the environment today.  
  

Current global reality: 
The leader should read the following passage to the participants and ask them to reflect quietly for some 
time on what has been read. 
  

‘Environmental sustainability means using natural resources wisely and protecting the complex 
ecosystems on which our survival depends. But sustainability will not be achieved with current 
patterns of resource consumption and use. Land is becoming degraded at an alarming rate. Plant 
and animal species are being lost in record numbers. The climate is changing, bringing with it 
threats of rising sea levels and worsening droughts and floods. Fisheries and other marine 
resources are being overexploited. 
  
The rural poor are most immediately affected because their day-to-day subsistence and livelihoods 
more often depend on the natural resources around them. Though the exodus to urban areas has 
reduced pressure on rural lands, it has increased the number of people living in unsafe and 
overcrowded urban slums. In both urban and rural areas, billions of people lack safe drinking water 
and basic sanitation.  
  
Overcoming these and other environmental problems will require greater attention to the plight of 
the poor and an unprecedented level of global cooperation. Action to halt further destruction of the 
ozone layer shows that progress is possible when the political will is there.’  

Millennium Development Goals Report 2005, Page 30. 
  

Reading:  
After some time the leader should read this following Bible passage to the group two times and remind 
them to keep in mind the previous activity and reading. It is preferable that the participants follow with 
their own copies.  
  
The first time that you read the passage ask the participants to identify key words or phrases that stand 
out for them. The second time you read the passage ask them to focus on the key words or phrases 
identified and to allow their imaginations to develop an image for this passage. After the second reading 
allow participants to share their images. 
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Job 12:7-11 

 7 "But ask the animals, and they will teach you,  
       or the birds of the air, and they will tell you;  
 8 or speak to the earth, and it will teach you,  
       or let the fish of the sea inform you.  
 9 Which of all these does not know  
       that the hand of the LORD has done this?  
 10 In his hand is the life of every creature  
       and the breath of all mankind.  
 11 Does not the ear test words  
       as the tongue tastes food? 

  

Some questions for discussion: 
The leader should encourage the participants to share their responses to the following questions.  
  

1. In light of the first activity, the reading about today’s global reality and the bible passage – how do 
you nurture the nature and the environment that surrounds you?  

2. What value has been given to nature, animals and mankind through them being created by God?  
3. In light of these reflections and the current global reality – What does this call you to do? What 

action can you take to improve the way in which you respect/nurture creation (the environment)?  
  

Closing prayer:  
Celebrating God's justice  

© Linda Jones  
God of peace, 
Today in the wilderness 
Springs beauty like water 
Seeds lie in the dry earth 
Awaiting the rains 
Where parched desert cracked, 
will flow mighty rivers 
In a garden of plenty 
Trees yield up their fruit 
Together in your love 
We will realise our tomorrow 
With all those who scattered, 
Gather our crops 
In farms, fields and cities 
We will celebrate your justice 
And in loving community 
Reap a harvest of hope. 
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ACTIVITY: Promote a culture of tolerance, nonviolence, and peace 
  
 
The Main Principle 16 of the Earth Charter elaborates the components of a global society at peace, including tolerance 
and no-violence. Along with this main principle there are six supporting Principles:   

a. Encourage and support mutual understanding, solidarity, and cooperation among all peoples and within and 
among nations.  

b. Implement comprehensive strategies to prevent violent conflict and use collaborative problem solving to 
manage and resolve environmental conflicts and other disputes  

c. Demilitarize national security systems to the level of a non-provocative defence posture, and convert military 
resources to peaceful purposes, including ecological restorations.  

d. Eliminate nuclear, biological, and toxic weapons and other weapons of mass destruction. 
e. Ensure that the use of orbital and outer space supports environmental protection and peace.  
f. Recognize that peace is the wholeness created by right relationships with oneself, other persons, other 

cultures, other life, Earth, and the large whole of which all are a part.  
Learn more about the Earth Charter:  www.earthcharter.org  
 

Activities:  
Either as an individual or in a group or class develop a personal plan of response. The following are the suggestions 
may help.  
 

1. Ponder how the Earth Charter Principle 16 fits in with your spirituality 
2. Draw a picture, write a poem, or sing/play a song that celebrates Mother Earth and all creation. 
3. Make a list of the values in the Earth Charter that seem to be the most valuable to you. 
4. Apply these values and principles in concrete, everyday situations. 
5. Seek out elders or/and indigenous people and listen to their creation stories.  
6. Look around where you are locally for examples that illustrate the Earth Charter principles.  
7. Follow in the media with respect to what is happening in the environment and in the area of sustainable 

development.  
8. Start your own organic garden, even a very small one to begin with. 
9. Spend time outside in the natural world, to reconnect spirituality with its beauty and mystery.  
10. Express compassion for all forms of life, including for those humans who are suffering  
 
Finally, invite your group to encourage all those around you to bring about sustainable life for all humans and 
reduce environmental destruction by reusing, reducing and recycling  

 
Reference: “The Earth Charter” A study book of reflection and action by Elisabeth M. Ferrero and Joe Holland  
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3.1.10 Racism 
 
What is Racism? 
‘All human beings are born free and equal in dignity and rights’ Universal Declaration of Human Rights. 
 
‘The belief that people’s qualities are influenced by their race and that the members of other races are not 
as good as the members of your own, or the resulting unfair treatment of members of other races.’ – 
Cambridge Dictionary 
 
In other words, racism is the belief that some people are better because they belong to a particular race, 
ethnic or national group. Racism takes many different forms. It can range from abusive language, 
physical abuse, discriminatory treatment to even genocide just because of someone’s race or colour.  

 
Group reflection 

Experiences of Racism 

• Is racism common in your local school, university, community?  
• If so what racist activity is occurring in your life, your school or your community? 
• Which of us can share either a personal story or that of someone who we know 

who has witnessed/experienced this racism? (Share the story) 
• What caused this to happen? Why did this happen? 
• Who does racism usually affect?  
• Who/what influences this situation? 
• What are the short and long term consequences of racism for those affected 

directly? 
• What are the short and long term consequences of racism for the local 

community? 
 

SEE 

JUDGE 

ACT 

• Can you imagine a situation in which you experience racism? What can help you 
handle this situation? What can bring you hope in this situation?  

• Can you imagine how this situation could have been different? How could this 
have been avoided?  

• What do you think Jesus’ view of this situation would be? Why?  
• Which biblical text would help us to understand Jesus’ view?  
• Which of my own values/priorities are challenged by this situation and by Jesus’ 

view of the situation?  
 

• How does the situation of racism in your community compare to that of other 
communities in (other) areas? How have other communities responded to this 
issue? 

• Who/what has power in this situation to change it for the better?  
• What is the best kind of action that could be taken in this situation? 
• Is there anyway we individually can help to change this situation?   
• What is the best action we as a group can take at a local level? 
• Who can we involve in these actions? 
• What long term effect will these actions have? 
• What short term effect will these actions have? 
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THEOLOGICAL REFLECTION ON RACISM 

By Chantelle Ogilvie, YCS Australia  

Background 
Racism is dislike, hatred or fear of people whose race, culture or nationality is different to our own.  It can 
range from personal abuse and discrimination to institutionalized racism: structures, laws and customs 
that that marginalise people of certain backgrounds.   
 
From the fifteenth to early twentieth centuries the West colonized most of Africa, Asia, Oceania and the 
Americas; this was a form of racism.  Today racism continues in newer forms of colonialism, in conflicts 
between ethnic groups, in the oppression of first peoples like the Australian Aborigines and Native 
Americans, and in fear and hatred of migrants and refugees. 
 

1. Discuss in small groups: 
What racism is happening in your life, community or country? 
What is causing this racism? 
How does it affect people and the community? 
 

2. In pairs or small groups reflect on one of the scripture passages below.   
John 4:3-10 – The Samaritan Woman at the Well 
Acts 2:1-13 – The Coming of the Holy Spirit  
Galatians 3:28-29 – One in Christ 
 
Ask: What is happening in the passage? 
What does this reading say to you about difference and diversity? 
 

3. Share the story of Dr King 
Dr Martin Luther King Jr. was an African-American Christian minister who lived in the southern U.S.A. 
during the mid-twentieth century.  At this time segregation in the southern states meant that black 
Americans had fewer rights than white Americans; they could not eat together in restaurants, use the 
same toilets or go to university together.  Black Americans also faced poverty and violence.  The civil 
rights movement that Dr King led overcame these policies through organized, non-violent direct action 
that included sit-ins, marches and boycotts.  Dr was repeatedly imprisoned and eventually assassinated 
for his actions. 
 
The following is an excerpt from Dr King’s most famous speech: 
I have a dream that one day on the red hills of Georgia the sons of former slaves and the sons of former 
slave-owners will be able to sit down together at the table of brotherhood.  
I have a dream that one day even the state of Mississippi, a desert state sweltering with the heat of 
injustice and oppression, will be transformed into an oasis of freedom and justice.  
I have a dream that my four little children will one day live in a nation where they will not be judged by 
the colour of their skin but by the content of their character.  
I have a dream today.   
I have a dream that one day the state of Alabama, whose governor's lips are presently dripping with the 
words of interposition and nullification, will be transformed into a situation where little black boys and 
black girls will be able to join hands with little white boys and white girls and walk together as sisters and 
brothers.  
I have a dream today.  
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I have a dream that one day every valley shall be exalted, every hill and mountain shall be made low, and 
rough places will be made plains, and the crooked places will be made straight, and the glory of the Lord 
shall be revealed, and all flesh shall see it together.  
This is our hope. This is the faith with which I return to the south. With this faith we will be able to hew 
out of the mountain of despair a stone of hope. With this faith will be able to transform the jangling 
discords of our nation into a beautiful symphony of brotherhood. With this faith we will be able to work 
together, to pray together, to struggle together, to go to jail together, to stand up for freedom together, 
knowing that we will be free one day.  
This will be the day when all of God's children will be able to sing with a new meaning "My country 'tis of 
thee, sweet land of liberty, of thee I sing. Land where my father’s died, land of the pilgrim's pride, from 
every mountainside, let freedom ring."  
 

4. Reflect on the speech: 
Which part of this speech strikes you the most?  Why? 
What Christian beliefs do you think influenced Dr King’s stand against racism? 
What do you think was the role of faith in the actions of the civil rights movement? 
 

5. In  the  light  of  Dr  King’s  speech,  ask  students  to write  their  own  dream  for  the 
situation of racism they described earlier. 
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ACTIVITY: Take it out with a 
Racist 

 

Situation: Someone at school has said something racist. You’re appalled, you’re angry – but 
what do you do?  
 
• Find a relaxed environment to talk. Ask the person why they did or said what they did. 

Always be polite – you don’t want to be the enemy. 
• Try to show interest in their reasons and understand them. For example, Pete’s girlfriend 

cheated on him with a guy from country X. You can understand his hurt without hating 
everyone from X. We have to take action against the causes of our problems. 

• Encourage the person to think about what it would feel like to be the victim of racism. If 
you have been the victim of racism before, share your story and how it made you feel. Be 
calm and don’t lay blame. 

• Point out the effects of racism on other students and the community. 
• People don’t change their views overnight. Be patient. Remember to respect other 

people’s views and experiences. 
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Telling the Truth About Racist Myths 
(Parramatta YCS ‘Say No to Racism’ Kit) 

 
MYTH: Racial generalizations aren’t really a form of racism – they’re simply a way of understanding 
different cultures 
‘Wog’s like to stir trouble’…’Asian teens are dangerous’…’Arabs and Muslims are terrorists’…’the French 
and Americans are all arrogant’…’Aborigines are dole blodgers’… 
FACT: Yes, many of us have been guilty of generalizing certain ethnic or racial groups. We often don’t 
mean to be malicious or offensive. However words are powerful and can have a big impact on groups as 
well as individuals. We need to make a real effort to understand people from different cultures and to rise 
above mere stereotypes. Stereotyping provokes further racism and prejudice against particular ethnic 
groups. 
 
MYTH: Most terrorists are Islamic, so it is fair to assume that most Muslims support their actions, and 
that their teachings promote terrorism. 
FACT: Just because many terrorists have conducted their violent acts in the name of Allah and Islam. 
Does not imply that the vast majority of Muslims support terrorism. The Koran itself strongly teaches of 
pacifism, justice and tolerance as a means of resolution. Most Muslims disapprove strongly of terrorist 
violence. At the same time many other religions have been used to justify violence. South African 
Christians for example, used the Old Testament of the Bible to promote Apartheid. People from all 
religions have also spoken out against racism and violence, and called for peace. 
 
MYTH: Aboriginal people are unfairly given special entitlements throughout their life preventing other 
Australians from getting a ‘fair go’. 
FACT: There are specific government programmes that are targeted at Indigenous Australians, for 
example free legal and medical services. This is because many Indigenous Australians are disadvantaged 
right from birth. Recent statistics show that Aboriginal people continue to have the lowest rates of 
education and employment. They are also much more vulnerable to death from curable causes like 
diabetes, heart disease and low birth weights, and more likely to die in police custody. 
 
MYTH: Immigration is bad for Australia. If we take in too many people we’ll end up poor and 
overcrowded, and our environment will suffer. 
FACT: A country’s wealth is its people: more migrants mean more workers and more consumers. 
Countries like the United States and Australia have enjoyed the economic benefits of immigration. As for 
the environment, Australia has one of the lowest population densities in the world. It is the huge 
agricultural, manufacturing and mining industries that cause most environment destruction, and this is 
where change to save the environment must happen. Minimizing immigration won’t make must different 
to this. 
 
MYTH: We can’t be too welcoming – otherwise we’ll be flooded. 
FACT: Imagine leaving behind your language, family, friends and your home – it isn’t easy. It also costs a 
lot of money to move from one country to another and start a new life. For these reasons most people 
want to live in the country they’re born in. 
 
MYTH: Asylum seekers are queue jumpers who should wait their turn to gain legal entry into Australia. 
FACT: Repressive regimes often do not give their citizens the proper option of legal migration and so 
some asylum-seekers are forced to find other means of escaping; The UN’s 1951 Convention on the 
Status of Refugees, which Australia has signed, doesn’t discriminate between those who arrive by the 
different channels.  
 
NOTE: You can create your own Myth and Fact sheet that is relevant for your own country situation!  
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Purpose: Encourage participants to reflect on how stereotypes affect 
conflict, provide an opportunity for participants to think about the various 
groups they are a part o, hear other’s perspective about the groups to 
which they belong and challenge stereotypes.  
 

ACTIVITY: Three questions 

Page 72 Peacebuilding: A 
Caritas Training Manuel, 

edition 2 
 

 
 40 – 45 minutes 
 
 
 
Blank index cards or small pieces of paper, 
tape. 

Procedure: 
1. Ask participants to think individually about the cultural group or groups to which they belong. 

Each person may belong to multiple groups. Encourage them to think not only of race or 
ethnic groups, but also groups based on religion, gender, social class, or language. 

2. Have participants write the names of the groups with which they associate themselves on 
index cards. The trainer collects these cards and posts them on a wall around the room to 
create a ‘word picture’ of the group’s diversity. 

3. Divide participants into groups of four. Each participant should think individually about one 
group that they strongly associate with, or that they feel had a formative influence on them. 
Ask them to reflect on the three questions listed below: 

a. What is a strength that you have gained from being a part of the group you 
identified? 

b. What is one thing about your group that you would like to change? 
c. What is one thing that you never want to hear said again about your group? 

4. In small groups, ask participants to share with their group their responses to these 
questions, taking no more than 5 minutes per person. Remind participants that they have 
the right to ‘pass’ or not speak if they so choose. 

5. Discussion in a plenary session. 
 
Discussion - Questions to ask include: 
• What was your reaction to this activity? Was it comfortable or uncomfortable for you? 
• Did you learn anything about the activity? If so, what did you learn? 
• Did you learn anything new or surprising bout members of various cultural groups? Can you 

share this information with the group without revealing any confidential information? 
• What are some of the common stereotypes about various cultural groups that others hold? 
• How might some of the stereotypes you discussed contribute to conflict? How does conflict 

influence stereotypes? 
 
Trainer Notes: This exercise should be used only after sufficient trust has developed among 
participants to allow discussion of potentially emotional subjects. It is most effective when used 
in groups that bring together various parties to a conflict even though it is likely to prompt 
heated discussion.  
 
 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 114 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 115 

 

 
Section 4: 
Further  
information 
to help develop  
your action plans! 
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4.1 Guidelines to help you develop your plan of action! 
 
No one wants to meet roadblocks to developing our actions, but when we do, we have to know how to 
overcome them. The tools we need already exist - we just need to tap into them. Sometimes we have 
them, sometimes our friends and family have them, and they are always in our communities- even when 
we can't see them. 
  
The following questions are designed to help you explore why, what, how, and where you can find the 
resources you need to develop and plan your actions effectively. Give careful thought to why and when 
you need resources.  
  
WHO needs to be involved?!? 
• Who does our action immediately affect? Who does it indirectly affect?  
• Who else wants to see change in your community? What do they stand for? Who and what do they 

stand against?  
• What people do we need to take action? Are we the people most affected by the problem? Are we 

engaging the people most affected? Do we need a small team? A large crowd? Mass mobilization? 
City-wide action? A national effort? A global movement?  

• What specific jobs can specific people do to get our aims done? Why do we need these jobs done? 
Background researching, phone calling, web outreach, group meetings.  

• Who can help us?  Friends, people we know, people we don't know, fellow students, teachers, college 
professors, parents?  

• What other youth or adults would make a good contribution to our action? Engage and network with 
other non-government and faith-based organisations.  

• What skills do people in our community have?  
 
WHAT are we trying to accomplish? 
• Have we explored our assumptions? 
• Do we have reasonable, accomplishable goals? 
• Are our goals measurable- can we see the outcomes? 
 
WHEN are we trying to make change happen? 
• Do we have a timeline set?  
• Do we have reasonable expectations? 
• Have we asked people who have done this before? 
 
WHERE are we trying to make change? 
• What is the scope of our action- our neighbourhood, city, state, nation, or is it global? Why work 

beyond our community? 
• Where does our action immediately affect?  
• What are the traditional places in your community to get the resources you need? Schools, churches, 

businesses, community groups, foundations... 
• What are the non-traditional places in your community to get the resources you need? Family, friends, 

children, youth, seniors, activist groups... 
 
HOW do we get the job done?!?  
• Do we need to learn more about the issue? Conduct background research?  
• What can our culture provide to our action? What customs, language, morals, literature, dance, art, 

poetry, philosophy, religion, ideals and rituals can help us?  
• What physical materials are needed? Where can we acquire those materials? What are the 

instruments, tools, machines, clothes, or other things we need? Why do we need them?  
• Do we need space for our work? Can we meet at someone's house, in our school, at the community 

centre, or in the park?  
• What about money?  
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3 IMPORTANT Points 

• Before you ask anyone for anything, give careful thought to why and when you need it- your first 
"ask" might be your only one. 

• Document the reasons you need certain items. This may be useful for future "asks". It might look like 
this: "(4) gardening hoes - Two for each community garden plot" or like this: "Conducted a community 
drive for spray paint for a new youth-created graffiti mural, intended to establish ownership and 
belonging for youth downtown."  

• What is the expected outcome if you get what you need? Make sure you let givers know that, as well 
as the recipients of your intended action. 
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Recording the action! 
 
Action: 

 
Place: 
 
Time: 
 
First we…  Evidence 
 
 
Then we…  Evidence 
 
 
Next we…  Evidence 
 
 
Finally we…  Evidence 
 
 
Any other comments 
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4.2 Millennium Development Goals 
 
The Millennium Development Goals (MDGs) are eight goals to be achieved by 2015 that respond to the 
world's main development challenges. The MDGs are drawn from the actions and targets contained in the 
Millennium Declaration that was adopted by 189 nations-and signed by 147 heads of state and 
governments during the UN Millennium Summit in September 2000.  
 
The MDGs: 
• synthesise, in a single package, many of the most important commitments made separately at the 

international conferences and summits of the 1990s;  
• recognise explicitly the interdependence between growth, poverty reduction and sustainable 

development;  
• acknowledge that development rests on the foundations of democratic governance, the rule of law, 

respect for human rights and peace and security;  
• are based on time-bound and measurable targets accompanied by indicators for monitoring progress; 

and  
• bring together, in the eighth Goal, the responsibilities of developing countries with those of developed 

countries, founded on a global partnership endorsed at the International Conference on Financing for 
Development in Monterrey, Mexico in 2002, and again at the Johannesburg World Summit on 
Sustainable Development in August 2003.  
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Eradicate extreme poverty and hunger 
Target for 2015: Halve the proportion of people living on less than a dollar a day and those 
who suffer from hunger. More than a billion people still live on less than US$1 a day: sub-
Saharan Africa, Latin America and the Caribbean, and parts of Europe and Central Asia are 
falling short of the poverty target. 
 
Achieve universal primary education 
Target for 2015: Ensure that all boys and girls complete a full course of primary school. As 
many as 113 million children do not attend school, but the target is within reach. India, for 
example, should have 95 percent of its children in school by 2005. 
 
Promote gender equality and empower women 
Targets for 2005 and 2015: Eliminate gender disparities in primary and secondary education 
preferably by 2005, and at all levels of education no later than 2015. Two-thirds of 
illiterates are women, and the rate of employment among women is two-thirds that of men. 
The proportion of seats in parliaments held by women is increasing, reaching about one 
third in Argentina, Mozambique and South Africa. 
 
Reduce child mortality 
Target for 2015: Reduce by two thirds the mortality rate among children under five. Every 
year nearly 11 million young children die before their fifth birthday, mainly from preventable 
illnesses, but that number is down from 15 million in 1980. 
 
 
Improve maternal health 
Target for 2015: Reduce by three-quarters the ratio of women dying in childbirth. 
In the developing world, the risk of dying in childbirth is one in 48, but virtually all countries 
now have safe motherhood programmes. 
 
Combat HIV/AIDS, malaria and other diseases 
Target for 2015: Halt and begin to reverse the spread of HIV/AIDS and the incidence of 
malaria and other major diseases. Forty million people are living with HIV, including five 
million newly infected in 2001. Countries like Brazil, Senegal, Thailand and Uganda have 
shown that the spread of HIV can be stemmed. 
 
Ensure environmental sustainability 
Targets: Integrate the principles of sustainable development into country policies and 
programmes and reverse the loss of environmental resources. By 2015, reduce by half the 
proportion of people without access to safe drinking water. By 2020 achieve significant 
improvement in the lives of at least 100 million slum dwellers. More than one billion people 
lack access to safe drinking water and more than two billion lack sanitation. During the 
1990s, however, nearly one billion people gained access to safe water and the same 
number to sanitation. 

 
Develop a global partnership for development 
Targets: Develop further an open trading and financial system that includes a commitment 
to good governance, development and poverty reduction – nationally and internationally 
Address the least developed countries’ special needs, and the special needs of landlocked 
and small island developing States - Deal comprehensively with developing countries’ debt 
problems. Develop decent and productive work for youth - In cooperation with 
pharmaceutical companies, provide access to affordable essential drugs in developing 
countries - In cooperation with the private sector, make available the benefits of new 
technologies – especially information and communications technologies. 

 
 

For more information about the Millennium Development Goal Targets, visit: 
http://www.un.org/millenniumgoals     or     www.8goals.org 
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4.3 MDGs action tips 
 

While the promise to meet these goals was made over five years ago,  
one billion people still survive on less than US$1 a day and  

every year nearly 11 million children die before their fifth birthday,  
mainly from preventable illnesses.  

 What can you do to make  
the world’s governments keep their promise? 

 
10 ways of raising awareness about the Millennium Development Goals in your school and local 
communities:  

1. Review the issue with your local YCS group. 

2. Speak to your friends and family. 

3. Make posters that can be displayed around your school, parish or community centre. 

4. Write a poem or short story for the school newsletter, school magazine. 

5. Write a letter to your local member of parliament and/or go and speak with your local member of 

parliament about why you believe it is important to make your government re-state its commitment to 

the MDGs. Respectfully request that this issue be raised in parliament. 

6. Write a letter to the editor of your local newspaper discussing why you believe it is important to make 

people aware of your governments’ commitment to the MDG’s and why your government should re-

state its commitment to the MDGs. 

7. Create a school mural – brighten up a dull wall with a hopeful, happy picture showing a fairer world for 

everyone. 

8. Write a role-play to be performed at a school assembly or in your local community. 

9. Write a speech about how we can all become involved in working towards the MDGs to be delivered in 

class, at an assembly or during a public gathering. 

10. Radio and television adverts: write your own scripts and storyboards, borrow a video camera, ask a 

local radio station for some expert advice. 

 
Useful websites 
For more information about the Millennium Development Goal Targets, visit: www.un.org/millenniumgoals  
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Section 5: 
 
Other  
Resources… 
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5.1 Catholic Social Teachings  
(From Wearing the seamless garment, A Student Resource Guide to Catholic Social Teaching, Draft April, 2006, Kevin Ahern, 
International Movement of Catholic Students (IMCS-Pax Romana) ) 
 

Major Documents of Catholic Social Teaching 
 
1891 Pope Leo      Rerum Novarum (On the Condition of the Working  
             XIII         Classes)   The foundational text of Catholic Social Teaching looking at   the area of 

social teaching that is still a priority today. It deals the rights of workers including the 
right to a just wage, to unionize, and the right of people to own property. 

 
1931 Pope Pius      Quadragesimo Anno (After Forty Years)     40 years after    Rerum Novarum, it 

reaffirms its position and addresses several nez issues that emerged between the two 
World Wars and following the great economic crash in the 1920. It critiques unbridled 
capitalism and communism and urged international economic cooperation. 

 
1961 Pope John     Mater et Magistra (Mother and Teacher – Christianity  
          XXIII          and Social Progress)     70 years after Rerum Novarum and the    first major text 

after World War II and in the context of the Cold War, it urges rights for the 
industrialized worker and criticizes the disparities between the rich and poor countries. 

 
1963 Pope John     Pacem in Terris (Peace on Earth)   In one of the most  
          XXIII          tense moments of the Cold War, it criticizes the arms race and urges the idea of the 

common good for all people as the basis of peace. It also deepens the focus of CST on 
the Importance of human rights and the responsibility of all in ensuring those rights. 

 
1965 Vatican II     Gaudium et Spes (Pastoral Constitution on the Church in 
          Council       the Modern World) – As a Constitution of the Second Vatican Council, Gaudium et 

Spes addresses issues that are important to people around the world, including the 
important role of the family, society, politics, economics, and world peace in the 
modern world and how the Church should relate to it. 

 
1967 Pope Paul      Populorum Progressio (On the Development of Peoples) 
            VI             Addresses the relationship between peace and development especially issues of fair 

trade and aid to developing countries. It advocates a taxation of rich states to help the 
developing countries. 

 
1971 Pope Paul      Octogesima Adveniens (A Call to Action)    Deals with 
            VI             issues of discrimination and urbanisation. It “calls” all Catholics to political and social 

action. Talk about the preferential option for the poor. 
1971 Synod of       Justicia in Mundo (Justice in the World) 
           Bishops      A document of the World Synod of Bishops, it focuses on the importance of justice in 

the evangelical mission of the Church both within itself and in the world especially for 
the poor. 

 
 
1981 Pope John     Laborem Exercens (On the Human Work) 
            Paul II      90 years after Rerum Novarum, it criticises capitalism and Marxism while reaffirming 

the rights of workers and the importance of family life. 
 
1987 Pope John     Solicitudo Rei Soialis (On Social Concern) 
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            Paul II      Criticises capitalism and the materialism and consumerism that come along with it. It 
also criticises the arms race, violations of human rights, and the wealth gap between 
developed and developing countries. It stresses the responsibility Catholics have in 
having a preferential option for the poor. 

 
1991 Pope John     Centesimus Annus (The Hundredth Year) 
           Paul II       100 years after Rerum Novarum and just following the collapse of European 

communism, it reaffirms the position of the Church on capitalism, worker’s rights, 
unions, family, just wages, consumerism, and the preferential option for the poor. 

 
1995 Pope John     Evangelium Vitae (The Gospel of Life) 
            Paul II      Deals with the most basic and sacred rights: the right to life. It deals with issues such 

as abortion, assisted suicide, capital punishment, and other right to life issues. 
 
1998 Pope John     Fides et Ration (Faith and Reason) 
             Paul II     Deals with many issues including the relationship between science, faith, and the 

dignity of human life. 
 
2006   Pope          Deus Caritas Est (God is Love) 
         Benedict      Looks at the importance of love and the call for Christians 
           XVI           to acts of love, charity and justice. 
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5.2 Prayers, Vigils, liturgy’s etc 
 

Food for the Journey  

 ‘A Pilgrimage for Justice and the Millennium Development Goals’ 
Adapted from Trócaire Lenten Campaign 2005: Post Primary school Teachers’ Resource ‘Stand by Me’) 

 
Ways to use this prayer service: 
• In a prayer room setting as a mental journey 
• Outside as a physical journey 
• During you local group meetings, spread over a few weeks, as a weekly reflection. 
 
Preparation: 
• 8 posters/sheets with a Millennium Development Goal on each 
• Those participating reflect on the MDG’s and write ways they can contribute to achieving these goals 

on a piece of paper to bring on their ‘pilgrimage’ 
• Those participating choose or write a short prayer of hope following their reflections on the MDG’s 
 
Introduction:  
To be a pilgrim is to go on a spiritual journey. We move out from familiar places to take a path of 
discovery, where we are open to new possibilities. Our journey for justice can bring about change; change 
in our own minds and hearts which can lead to action. This action can then help change the hearts and 
minds of those who have the power to change the world. 
 
Our pilgrimage reflects the journeys by many in search of food and water, from the days of famine in the 
bible and our history books to the present day in countries like Ethiopia. It also reflects the journey made 
by Jesus in the desert. We now make our journey as a sign of solidarity with the all peoples who go 
hungry in our world of plenty. 
 

Reflection 1 – As Pilgrims we Celebrate God’s generosity. 
We begin our journey by celebrating God’s generosity. As creator of the universe God shows love for the 
world in the abundance and variety of food and crops provided for health and well-bring. God, from the 
very beginning of time and with each new day, desires the good things of creation to be shared fairly be 
all. 
 
Reading: Psalm 104:13-15 
 
‘God destined the earth and all it contains for all people and all nations so that all created things would be 
shared fairly by humanity’ Gaudium et Spes, 1965  
 
Display, discuss and reflect on MDG’s 1 and 7 
 
We pray that people everywhere learn to share more and want less.  
Lord hear our Prayer. 
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Reflection 2 – As Pilgrims we Carry only what we need. 
 
As pilgrims we take only what we need for the journey. Carrying more than we need will weigh us down. 
Taking more than we need will mean that others have less. The way of the world suggests that greed is 
good, but the way of justice calls us to take another path – a path that leads to a better life for all. 
 
Reading: Luke 10:3-7 
 
‘Never has the human race enjoyed such an abundance of wealth, resources and economic power, and yet 
a huge proportion of the world’s citizens are still tormented by hunger and poverty’ Gaudium et Spes, 
1965 
 
Display, discuss and reflect on MDG 8 
 
We pray for us, that we may be happy with what we have. We pray for our leaders, that they may use 
their power to help those who do not have at all. 
Lord hear our Prayer. 
 

Reflection 3 – As Pilgrims we Share what we have  
As companions on our journey we become aware of others’ needs and concerns. We respond gladly, 
sharing what we have to benefit the whole group. We are motivated by the knowledge that all are equal in 
dignity and have value in the sight of God. 
 
Reading: James 2:15-16 
 
‘We are one human family…this oneness expresses itself in all the richness and diversity of the human 
family: in different races, cultures, languages and histories. And we are called to recognise the basic 
solidarity of the human family as the fundamental condition of our life together on this earth.’ Pope John 
Paul II, World Day of Peace, 1987 
 
Display, discuss and reflect on MDG’s 4, 5, and 6 
 
Our health is a gift from God. We pray that we may help those who are sick in our lives and that the world 
takes more care of those who suffer from illness and disease.  
Lord hear our Prayer.  
 

Reflection 4 – As pilgrims we learn from each other 
As pilgrims, moving out, into and through our world, we learn from each other, with each other and about 
each other. Our knowledge allows us to grow in tolerance and dignity and to reach an understanding of 
each other so that we can contribute to the creation of a better world. 
 
Reading: Luke 6:47-49 
 
‘We need to inform and educate our conscience, and have the courage to stand by it, even if we stand 
alone. We cannot rest content with situations where we find ourselves…failing to say or do thing which we 
know to be our duty.’ The work of Justice – The Irish Bishops’ Pastoral 1973 
 
Display, discuss and reflect on MDG’s 2 and 3 
 
Education is a right not a luxury. We pray that people everywhere speak out about this right so that the 
decisions f this world can be made by the many and not by the few. 
Lord Hear our Prayer. 
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Conclusion 
Invite participants to form a circle and to share their reflections on what they can do to contribute to the 
MDG’s. Alternatively participants may simply be invited to place their reflections in a basket which can 
symbolise the commitment of the group to working for justice in our world. 
 
Concluding prayer: Participants’ prayers of hope. 

Suggestions for a Prayer Service – Proclaiming Justice 
(Adapted from ‘Faith in Action – Trócaire at work: A resource for Religious Education’) 
 
Preparation: 
• Each person could bring a symbol to represent something that strikes them about different justice 

issues or an issue that your group has been exploring. 
 
Opening Prayer 
 
We want our eyes opened to the reality of other 

people, 
To hear what they are not able to articulate… 
We want to see justice run like a river, 
Bringing healing and peace to the nations… 
We want the eyes of our hearts to see the grace 

of God 
That is present in every child, woman and man 

we meet. 
We want to be able to see differently, 
To think differently, 
To live kindly, 
To walk humbly, 
To serve graciously and gratefully. 
Come Lord Jesus! 
Romeo L. del Rosario, Malaysia 
 

Examination of Conscience 
 
You asked for my hands that you might use them 

for your purpose. 
I gave them for a moment, then withdrew them, 

for the work was hard. 
You asked for my mouth to speak out against 

injustice;  
I gave you a whisper that I might not be accused.  
You asked for my eyes to see the pan of poverty; 
I closed them, for I did not want to see. 
You asked for my life that you might work through 

me. 
I gave a small part that I might not get ‘too 

involved’. 
Lord forgive me for my calculated efforts to serve 

you only when it is convenient for me to do so, 
only in those places where it is safe to do so 
and only with those who make it easy to do so. 

Father, forgive me, renew me,  
send me out as a usable instrument that I might 

take seriously the meaning of your cross. 
A prayer from Africa – Joe Seremane, South Africa 

 
Gospel Reading Luke, 16:1931 The Rich Man and Lazarus 

Reflection on the Gospel 
It is no enough to conquer hunger or put an end to poverty. 
Our goal must be to build a world – 
A world developed to the full,  
so much so, that all men and women,  
No matter what their race or creed, can live a truly human life.  
Our goal must be, for every man and woman,  
a life set free from all oppression. 
Our goal must be, for every man and woman,  
a life strong enough to master nature, and be free. 
Our goal must be a world where liberty is real,  
a world where Lazarus can sit at the rich man’s table.  
Pope John Paul II 



‘FIGHT POVERTY - BUILD PEACE’ 
 

IYCS Global Campaign 
  P a g e  | 128 

Intercessions 
Reader 1: We pray for world leaders; that they may use the power they have in the service of the poor; 
that they may seek opportunities to create dignified work, and enact policies which show that they believe 
people to be more important than profit. Lord, in your mercy, 
Response: Hear our prayer. 
Reader 2: We pray for the Church: that her leaders may understand the needs and aspirations of 
workers and the unemployed, and that she may use her voice in their support and for their care. Lord, in 
your mercy, 
Response: Hear our prayer. 
Reader 3: we pray for child workers, for bonded and forced labourers, for child soldiers, for all those 
whose work is slavery and who have no choice but to work. Let them experience the warmth of your love 
and compassion, particularly when it seems to them that no one cares. Lord, in your mercy, 
Response: Hear our prayer. 
Reader 4: We ask that workers, employers; shareholders and consumers may understand their 
responsibilities to help build a fairer world, where the many and not just the few share in what has been 
created. Lord, in your mercy, 
Response: Hear our prayer. 

The Lord’s Prayer: Central America 
Our Father, 
Who is in us here on earth, 
Holy is your name in the hungry who share their bread and their song. 
Your kingdom come, 
A generous land where confidence and truth reign. 
Let us do your will, 
Being a cool breeze for those who sweat. 
You are giving us our daily bread when we manage to get back our lands or to get a fairer wage. 
Forgive us for keeping silent in the face of injustice and for burying our dreams. 
Don’t let us fall into the temptation of taking up the same arms as the enemy, 
But deliver us from the evil which disunites us. 
And we shall have believed in humanity and in life  
and we shall have known your kingdom  
which is being built for ever and ever. 

Concluding Prayer 
O God, you promise a world 
Where those who now weep shall laugh; 
Those who are hungry shall feast; 
Those who are poor now, and excluded, 
Shall have your kingdom for their own. 
I want this world too. 
I renounce despair. 
I will act for change. 
I choose to be included in your great feast for life. 
Amen. 
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Creation/ecology 
(Adapted from the Liturgies Manual; Mary Ryan; Standard Press, March 1990) 

 
Opening prayer 
God of goodness, 
you give people the land to provide us with food. 
May the produce we harvest sustain our lives, 
and may we always use it for your glory 
and the good of all. 
 
We ask this through out Lord Jesus Christ, your Son,  
who lives and reigns with you and the Holy Spirit, 
One God, for ever and ever. 
 
 
Penitential rite 
 
Leader 
We live in a world of division, where over a million dollars (convert to local currency) a minute is spent on 
military expenses and the gifts that God gave to the human family are used for division and domination. 
Trusting in God’s mercy, we pray: 
LORD HAVE MERCY 
 
We live in a world where half the members of the human family do not have safe drinking water, thus we 
fail to complete the creation task which a loving God has left us. 
Trusting in God’s mercy, we pray: 
CHRIST, HAVE MERCY 
 
We live in a world whose land and wealth is so poorly divided that while many are obese and go on diets, 
seven hundred million people are malnourished. 
Trusting in God’s mercy we pray: 
LORD HAVE MERCY 
 
Prayers of the faithful 
Lord we offer you all these created things that you have given to us. We ask that we may treat all of 
creation with care and respect so that we may hand on to our children the gifts you have given to us. 
Lord hear us. 
LORD GRACIOUSLY HEAR US. 
 
Lord, we offer you the fruits of the earth. We thank you for the soil that has nourished the crops, the rain 
that has helped them to grow and the sun that has ripened them for our tables. We ask that you will help 
us to be aware of those who do not receive a just share of the food that is grown.  
Lord hear us. 
LORD GRACIOUSLY HEAR US. 
 
Lord, we thank you for nature and for its different seasons. We ask that may never forget those people 
who are deprived of their rightful share of the resources you have given us and who suffer from lack of 
water during the dry season and from cold and exposure during the winter. 
Lord hear us. 
LORD GRACIOUSLY HEAR US. 
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Prayer over Gifts 
Lord, make holy the gifts we offer with gratitude from the produce of the earth. 
As you have made our land bear a rich harvest, make our hearts fruitful with your love. 
We ask this through Christ our Lord. 
 
Prayer after Communion 
Lord, we thank you for the fruits of the earth. May the power of this saving mystery bring us even greater 
gifts. We ask this through Christ our Lord. 
 
Symbolic actions 

1 A procession of people dancing or walking up to the altar carrying their harvest fruits and 
vegetables. 

2 Different symbols of nature can be arranged around the room or Church and some of these can be 
brought up during the offertory procession. 

 
Prayer 
God, 
We thank you for this earth 
Which you have made full of riches. 
We ask you to help us 
Be good caretakers of your gifts. 
Show us how to use out science 
And technology in creative, 
Not destructive ways. 
Help us to realise our relationships 
With all of your creation  
So that the earth will always bring forth life  
To nourish us in body and in spirit. 
Through Christ 
Who died for all creation. 
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DIVERSITY 
(Adapted from the Liturgies Manual; Mary Ryan; Standard Press, March 1990) 

 
Opening Prayer 
God, 
You bring many nations together 
To unite in praising your name. 
Make us able and willing to do what you ask. 
May the people you call to your kingdom 
Be one in faith and love. 
 
We ask this through our Lord Jesus Christ, your Son, 
Who lives and reigns with you and the Holy Spirit, 
One God, forever and ever. 
 
Penitential rite 
 
We often find it difficult to live with cultural differences that exist among people in our country and so are 
not open to receiving the gifts which these differences bring to us. 
For this we say, 
Lord have mercy. 
 
LORD HAVE MERCY. 
 
We often harbour prejudices towards those of other races and classes and we are guilty of protecting the 
interests of our own group. For this we say, 
Christ have mercy. 
 
CHRIST HAVE MERCY. 
 
We often feel threatened by those whose opinion is different to ours and so we close ourselves to them. 
For this we say, 
Lord have mercy. 
 
LORD HAVE MERCY. 
 
Oh God, forgive the subtle ways in which we contribute to the conflicts in our country, (name country). 
Remove the insecurity which leads to our narrow preference for ‘our kind of people’. In its place give us 
not only tolerance but an appreciation for what we learn from those who are different. And, in our 
diversity, helps us find an overarching unity in the service of Jesus, our common Lord, in whose name we 
pray. 
 
Prayers of the faithful 
 
Leader 
Lord, you made the world and everything in it; you created the human race of one stock and gave us the 
earth for our possession. 
 
People 
Break down the walls that separate us and unite us in a single body. 
 
Leader 
Lord, we have been divisive in our thinking, in our speech, in our actions; 
We have classified and imprisoned one another; we have fenced each other by hatred and prejudice. 
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People 
Break down the walls that separate us and unite us in a single body. 
 
Leader 
Lord, you mean us to be a single people, ruled by peace, feasting in freedom freed from injustice, truly 
human, men and women, responsible and responsive in the life we lead, the love we share, the 
relationships we create. 
 
People 
Break down the walls that separate us and unite us in a single body. 
 
Leader 
Lord, we shall need ever-new insights into the truth, awareness of your will for all humanity, courage to 
do what is right even when it is not allowed, persistence in undermining unjust structures until they 
crumble into dust, grace to exercise a ministry of reconciliation. 
 
People 
Break down the walls that separate us and unite us in a single body. 
 
Leader 
Lord share out among us the tongues of your Spirit that we may each burn with compassion for all who 
hunger for freedom and humanness; that we may be doers of the Word and so speak with credibility 
about the wonderful things you have done. 
 
All 
Lord, direct us in ways we do not yet discern and equip us for the service of reconciliation and liberation in 
your world. 
 
Prayer over the Gifts 
Lord 
Hear our prayer for your mercy as we celebrate this memorial of our salvation. 
May this sacrament of your love be our sign of unity and our bond of charity. 
We ask this through Christ our Lord. 
 
Prayer over Communion 
Lord, 
Fill us with the Spirit of love; 
By the power of this sacrifice 
Bring together in love and peace 
All who believe in you. 
Grant this in the name of Jesus the Lord. 
 
Ideas for symbolic actions and actions to be included? 
 
Litany 
 
Leader 
God believes in diversity 
God the creator commanded that the earth produce all kinds of plants, 
Those that bear grain and those that bear fruit. 
 
All 
And God was pleased with what appeared. 
 
Leader 
God commanded that the waters be filled with many kinds of living things and the air with many kinds of 
birds. 
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All 
And God was pleased with what appeared. 
 
Leader 
God commanded that the earth produce all kinds of animal life- tame and wild, large and small. 
 
Leader 
The God created human beings – male and female. 
 
All 
And God looked at everything which had been made, and God was very pleased. 
 
Leader 
God the Son called as his disciples, fishermen, tax-collectors and political extremists. 
 
All 
And God continues to call people all backgrounds to be followers. 
 
Leader 
Jesus’ cross Jew and Gentile, male and female, slave and free. 
 
All 
And his community continues to include those different nationalities, political outlooks and religious 
traditions. 
 
Leader 
God the Spirit gave to different people diverse gifts that some might be apostles, others prophets, other 
evangelists, other pastors and teachers. 
 
All 
Today different gifts lead to different ways of serving God, but it is the same Lord who is served. 
 
Leader 
The Spirit works through different people in different ways. 
 
All 
But God purpose is achieved through them all 
 
Symbolic Actions 

1 Invite people to wear their traditional dress to this service 
2 Arrange different musical instruments and symbols of the cultural groups in your country 
3 At the offertory procession, ask different people to bring up symbols that reflect life for them 
4 Different groups in the parish could bring up their type of bread or their staple food at the offertory 

procession. 
 
Actions 

1 Invite people in your parish to an evening where you share on your different cultures, the values, 
the different practices, and customs. If parish lacks this cultural diversity, then invite others to 
come in and share with you. 

2 In your group, discuss what people are saying about the protection of group rights. Talk about 
whether this will build unity in your country. 
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REFUGEES 
(Adapted from the Liturgies Manual; Mary Ryan; Standard Press, March 1990) 

 
Opening Prayer 
Lord, 
no one is a stranger to you 
and no one is ever far from your loving care. 
In your kindness watch over refugees and exiles, 
those separated from their loved ones, 
young people who are lost, 
and those who have left or run away from home. 
Bring them back safely to the place where they long to be 
and help us always to show your kindness 
to strangers and to those in need. 
We ask this through our Lord Jesus Christ, your Son, 
who lives and reigns with you and the Holy Spirit, 
one God, for ever and ever. 
 
Penitential Rite 
Lord we ask your pardon for our ignorance of the plight of the refugees in our country. 
Lord have mercy. LORD HAVE MERCY. 
Lord we ask pardon for the way in which our country has contributed to the civil wars in neighbouring 
states that have produced so many refugees. Christ have mercy. CHRIST HAVE MERCY. 
Lord we ask pardon for our poor response to those children, women and men who sit in refugee camps 
within our own country. Lord have mercy. LORD HAVE MERCY. 
 
Prayers of the faithful 
Let us pray for refugees throughout the world and particularly in (name continent; e.g.:) Africa. Let us 
remember those people who have fled from this country, and who are refugees in Africa or other parts of 
the world. And let us pray for those who are returning home after many years in exile. 
We pray especially for those known personally to us whom we now name before you. (Name aloud) 
We pray for them in their need for the basic necessities of life- shelter and food. Grant that they may 
have the skills and equipment to build shelters and to grow food. 
LORD HEAR OUR PRAYER. 
 
We pray for them in their need for good health, for mental stimulation, for spiritual well-being. 
Grant that they may have access to health services, educational facilities and pastoral care. 
LORD HEAR OUR PRAYER. 
 
Prayer after Communion 
Lord,  
you have refreshed us 
with the one bread and the one up. 
Help us to offer our love and friendship 
to strangers and to all those in need, 
that we may be united one day with all your people 
in the land of the living. 
We ask this through Christ our Lord. 
 
Symbolic actions 
- Put up a map that shows the main refugee settlement areas in your country. 
- Put up photographs that show life in a refugee camp. 
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WOMEN 
(Adapted from the Liturgies Manual; Mary Ryan; Standard Press, March 1990) 

 
Penitential rite for justice between men and women 
Response WE ARE SEPARATED FROM OURSELVES, FROM EACH OTHER AND FROM THE LORD OF LIFE. 
 
Man Let us confess our fear, our separation and our sin. 
Response: 
 
Woman As women, caught in our traditions, we confess that we have lacked the courage of Mary. We 
have not responded to the call of God's Sprit to be instruments of liberation for ourselves and for 
oppressed people in our country. 
Response: 
 
Man As men, caught in our traditions, we confess that we have been separated from our sisters in the 
Church and society. We have failed to support them in their journeys and been unwilling to use their gifts 
to the fullest extent in the service of others. 
Response: 
 
Woman As women, caught in our traditions, we confess that we have been separated from our brothers. 
We have allowed them to make decisions and take responsibility when we had much to share. 
Response: 
 
Both As women and men caught in our traditions, we confess that we have been separated from the Lord 
of life, not allowing the love of God to shape us so that we in turn could share in the shaping of the 
Christian community as one people of God. 
Response: 
 
Leader All are one in Christ Jesus, whose baptism we share and whose forgiveness and promise of new 
life is a daily gift of joy in our lives. Amen. 
 
Prayers of the faithful 
God you care for us as a mother cares for her children. Thank you that in our mothers we experience your 
creative love. WE THANK YOU GOD FOR WOMEN. 
God you have given us great women, Sarah, Deborah, Mary and many other women in the Church to be 
our mothers in the faith. WE THANK YOU GOD FOR WOMEN. 
God, women in (name country) witness to you daily in their care for people and all forms of life. WE 
THANK YOU GOD FOR WOMEN. 
 
Symbols 
-Stick up photographs or pictures of women in different situations. 
-Invite the women in the group or congregation to participate in the offertory procession. Invite them to 
bring up symbols of their life and work. 
 
Actions 
• Look at the way women are treated within your own group or organisation or parish. Are there areas of 

injustice that you need to work on? 
• "Some women on a neighbourhood developed an action to put an end to wife beating. They agreed to 

confront any man who was heard beating up his wife. Very soon the wife beating stopped." Talk about 
this action and any other collective actions that women can develop in response to violence. 

• Talk about the different oppressions of women and how women are organising themselves to resist their 
oppression. Find ways to support women's actions in your parish or community. 
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THE WOMENʹS CREED 
I believe in you God 
Who created woman and man in your own image 
Who created the world  
and gave both sexes care of the earth. 
 
I believe in Jesus 
Child of God 
Chosen of God 
Born of the woman Mary 
Who listened to women and liked them. 
Who stayed in their homes 
Who discussed the Kingdom with them 
Who was followed and financed 
By women disciples. 
 
I believe in Jesus 
Who discussed theology with a woman at a well 
And first confided in her 
His messiahship 
Who encouraged her to go and tell 
Her great news to the city. 
 
I believe in Jesus who healed 
A woman on the Sabbath 
And made her straight 
Because she was a human being. 
 
I believe in Jesus 
Who thought of pregnancy and birth 
With reverence 
Not as punishment - 
As a wrenching event 
A metaphor for transformation 
Born again 
Anguish - into - joy. 
 
I believe in Jesus 
Who spoke of himself 
As a mother hen 
Who would gather her chicks 
Under her wing. 
 
I believe in Jesus 
Who appeared first to Mary Magdalene 
Who sent her with the bursting message 
GO AND TELL... 
 
I believe in the wholeness 
Of the Saviour 
In whom there is neither 
Jew or Greek 
Slave nor free 
Male nor female 
For we are all one in salvation. Amen. 
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5.3 Theme based scripture readings  

Peace  
Leviticus 26: 6 – 13 
Psalm: 29: 10 – 11 
Psalm 34: 11 – 14 
Psalm 85: 8 – 9 
Isaiah 9: 1-6 
Micha 3: 1-7 
Matthew 5: 38-48 
Luke 12: 51-53 
John 14: 27 
James 3: 13-18 
 

Commitment  
Luke 9: 1-6,1 
Tim 6: 11- 20 
Commitment as response to a call: 
Gen 12: 1-5 
Ex 3: 1-10 
1 Sam 3: 1-19 
Is 6: 1-13 
Jet. 1: 4-10 
Matt 10: 1-15 
Mark 6: 7-13 
John 21: 15-19 
Galatians 1: 11-20 
 

Environment and ecology  
For Thanksgiving after the Harvest 
Joel 2: 21-24; 26-27 
Psalm 66 
1Timothy 6: 6-11; 17-19 
Luke 12: 15-21 
For the Blessing of People’s labour 
Genesis 2: 4-9; 15 
Psalm 126 
2 Thessalonians 3: 6-12; 16 
Matthew 6: 31-34 
Land belongs to God 
Leviticus 25: 8-19; 23-24; 32-34 
In praise of the creation  
Psalm 8: 1-9 
 

Diversity Ezekiel 36: 2328 
John 17: 20-26 
1 Cor 12: 1-31 
Ephesians 2: 13-22 
Ephesians 4:30-5:2 

Hope  
Jeremiah 17: 7-8 
Ezekiel 37: 11-14 
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Romans 8: 24-25 
1 Corinthians 13: 13 
Hebrews 6: 19 
1 John 3: 1-3 
 

On Justice in the early Christian Community 
Acts 2: 44-47; Acts 4:32-35 
 

Justice 
Exodus 23:6; 58:1-11 
Deut 16:20; 29-19 
Job 29:14 
Psalms 9:8, 16; 11:7; 33:5; 89:14; 103:6; 140: 12 
Proverbs 21: 15; 29:4; 29:7 
Isaiah 1:17; 2:1-5; 9: 1-7; 10:2; 11:1-10; 29:21; 30:18; 42:4; 61:8 
Jeremiah 22:15-16; 
Lamentation 3:7 -9, 19-24, 34-36 
Hosea 12:6 
Amos 2:7; 5:12; 8:4-7 
Micah 4:1-7; 6:6-8 
Malachi 2:17 
Matthew 5:20; 22:34-40; 23:23; 25:31-46 
Luke 11:42; 18:18; 22:39-49, 
52-54, 63-65; 23:1-2; 11:13-23, 33, 44-46 
Romans 3:25-26; 8:31-39 
1 Corinthians 13:1-13 
Hebrews 12:1-4 
James 2: 1-9; 5:1-6 
 

Refugees 
Jeremiah 29: 11-12; 14 
Psalm 90 
Mathew 2:13-15; 19-23 
 

Women 
Judges 4:5 
Judith 9:8-10 
Read together Matthew 16:17 and John 11:27 
Mark 14:9 
Galatians 3:23-29 
Ephesians 4:4 
1 Corinthians 12: 4-11 
 

Passages which refer to the life of Mary: 
Mary as a refugee mother - Matthew 2:13-15 
Mary as a mother confused at her son's political activity - Mark 3: 20-21; 31-35 
Mary as a mother of a child who disappears, tortured and put to death - John 18, 19 
All the women who meet Jesus on his way to Calvary - Luke 23:27-31 
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5.4 Useful websites 

HUMAN RIGHTS EDUCATION 
Asia-Pacific Regional Resource Centre for Human Rights Education 
www.arrc-hre.com 

POVERTY 
Statistics on Poverty  
www.bread.org/institute/millennium_challenge_account/countries 
 
Information on Issues Causing Poverty Throughout the World   
www.globalissues.org 
 
Social Justice Statistics by Country  
earthtrends.wri.org/country_profiles 
 
An Overview of Many Poverty Issues  
www.netaid.org/global_poverty 

PEACE 
Guides: 
YCS module, ALTERNATIVE EDUCATION, For animators  
IYCS Asian Secretariat, 2003 
Email:iycsasia@tri-isys.com  
website: www.iycsasia.org 
 
Peace-building, An introduction for communities 
Africa Community Publishing and Development Trust, 2002 

Actions Taken 
The Abraham Fund 
-A national network of organisations that address Arab-Jewish relations 
http://www.abrahamfund.org/main/siteNew/ 
 
Boise Peace Quilt 
-Waging peace from the quilting frame 
http://www.boisepeacequilt.org/ 
 
10,000 Kites Project 
-Using artistic creations mutual to rival nations (here kites) as a vehicle for communication 
http://bedouina.typepad.com/doves_eye/2005/05/1000_kites.html 

EDUCATION 
Global Campaign For Education 
www.campaignforeducation.org 
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HIV/AIDS 
World Health Organisation 
www.euro.who.int/ 
www.who.int/healthinfo/statistics/en/ 

Department of health and human studies (U.S.) 
www.cdc.gov/hiv/resources/factsheets/index.htm 

AVERT 
www.avert.org 
 

INTER‐RELIGIOUS DIALOGUE 
Voices of Youth 
www.unicef.org/voy/ 
 
Pontifical Council for Inter-religious dialogue 
www.vatican.va/roman_curia/pontifical_councils/interelg/index.htm 

CATHOLIC DEVELOPMENT AGENCIES 
 
CATHOLIC AGENCY FOR OVERSEAS DEVELOPMENT (CAFOD) 
www.cafod.org.uk 
 
COMITÉ CATHOLIQUE CONTRE LA FAIM ET POUR LE DÉVELOPPEMENT (CCFD) 
www.ccfd.asso.fr/ 
 
CORDAID 
www.cordaid.nl/ 
 
BROEDERLIJK DELEN 
www.broederlijkdelen.be 
 
 
ENTRAIDE ET FRATERNITE 
www.entraide.be/ 
 
FASTENOPFER 
www.fastenopfer.ch/ 
 
KOORDINIERUNGSSTELLE 
www.koo.at 
 
MANOS UNIDAS 
www.manosunidas.org 
 
MISEREOR 
www.misereor.org 
 
DEVELOPMENT AND PEACE 
www.devp.org 
 
SCOTTISH CATHOLIC INTERNATIONAL AID FUND (SCIAF) 
www.sciaf.org.uk 
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TROCAIRE 
www.trocaire.org 
 
VOLONTARI NEL MONDO - FOCSIV 
www.focsiv.it 
 
BRIDDERLECH DEELEN 
www.cathol.lu 
 
CENTER OF CONCERN 
www.coc.org 
 
CATHOLIC RELIEF SERVICES 
www.catholicrelief.org 
 
SECOURS CATHOLIQUE 
www.secours-catholique.asso.fr 

UN 
www.un.org 

UNESCO 
www.unesco.org 

UN CAMPAIGN WEBSITE 
Millennium Campaign 
www.milleniumcampaign.org 

To read more about world military expenditures, see 
Stockholm International Peace Research Institute: 
http://www.sipri.org 
 
World Military Expenditures and Arms Transfers 
http://www.state.gov/t/vc/rls/rpt/wmeat/1999_2000/ 
 
International Institute for Strategic Studies 
http://www.iiss.org/ 
 
World Game Graphic 
http://www.unesco.org/education/tlsf/theme_a/mod02/www.worldgame.org/wwwproject/index.shtml 

To read more about social spending and international aid, see: 
Institute for Food and Development Policy 
www.foodfirst.org 
 
Organisation for Economic Co-operation and Development 
www.oecd.org 
 
Global Policy Forum 
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http://www.globalpolicy.org/visitctr/about.htm 
 
Christian Aid 
http://www.christian-aid.org.uk/indepth/506liberalisation/index.htm 
 
Eldis  
http://www.eldis.org/index.htm 
 
UNICEF State of the World’s Children Report 
http://www.unicef.org/sowc05/english/index.html 
 
UNESCO Global Education Digest 
http://www.uis.unesco.org/ev_en.php?ID=6100_201&ID2=DO_TOPIC 

To read more about the international arms trade and small arms, see: 
Stockholm International Peace Research Institute 
http://www.sipri.org/contents/armstrad/at_data.html#data 
 
World Military Expenditures and Arms Transfers 
http://www.state.gov/t/vc/rls/rpt/wmeat/1999_2000/ 
 
British American Security Information Council 
http://www.basicint.org/pubs/Notes/BN040917.htm 
 
Center for Defense Information 
http://www.cdi.org/program/index.cfm?ProgramID=73 
 
Human Rights Watch Arms Project 
http://www.hrw.org/doc/?t=arms 
 
Arms Sales Monitoring Project at the Federation of American Scientists 
http://www.fas.org/main/content.jsp?formAction=325&projectId=3 
 
Council for a Livable World 
http://64.177.207.201/pages/91_10.html 
Control Arms (A project of Amnesty International, Oxfam, and IANSA) 
http://www.controlarms.org 
 
Small Arms Survey 
http://www.smallarmssurvey.org/index.html 
 
Saferworld 
http://www.saferworld.org.uk/index.htm 
 
European Network Against Arms Trade 
http://www.antenna.nłenaat/ 
 
Federation of American Scientists 
http://www.fas.org/main/content.jsp?formAction=325&projectId=3 
 
International Action Network on Small Arms 
http://www.iansa.org 
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IYCS/JECI 
International Secretariat 

 
7 Impasse Reille 

75014 Paris 
France 

Tel : 3314548172 
Fax : 33142840453 
mail@iycs-jeci.org 
www.iycs-jeci.org 


